
 

Facultad de  Educación  

Escuela de Pedagogía en Inglés 

 

SEMINARIO DE TÍTULO 

 

 

HOW THE NEURO LINGUISTIC PROGRAMING AFFECTS THE 

ENVIROMENT INSIDE A CLASSROOM AND THE ENGLISH LANGUAGE 

TEACHING OF TWO DIFFERENT SCHOOLS OF THE METROPOLITAN 

REGION, CHILE 

 

Seminario para optar al Grado de Licenciado de Educación y al Título de 

Profesor de Educación Media en Inglés 

 

Seminar Director: Gutierrez Villegas, Marlene 

Authors:  

Caro Ayacura, Alexander 

Jerez Yantani, Fabián 

Ramos Morocho, Natalie 

 

SANTIAGO DE CHILE 

2015 



1 
 

CONTENTS 

ACKNOWLEDGMENTS 5 

1. INTRODUCTION 6 

1.1. General Background 7 

1.2. The Current Study 10 

1.2.1. Problem of Study 10 

1.2.2. General Objective 10 

1.2.3. Research Questions 11 

1.2.4. Relevance of the Research 11 

1.2.5. Justification 11 

1.2.6. Hypothesis 12 

2. THEORETICAL FRAMEWORK 13 

2.1. NLP Theoretical Construct 14 

2.1.1. Subjectivity 14 

2.1.2. Consciousness 18 

2.1.3. Learning 20 

2.2. NLP and Education 20 

2.3. NLP and Language Teaching 22 



2 
 

2.3.1. Deletion 22 

2.3.2. Distortion 22 

2.3.3. Generalization 23 

2.4. NLP and English as Foreign Language Teaching 24 

2.4.1. NLP Techniques and ELT 25 

2.5. Classes Environment 29 

2.6. NLP and its relation with English Language Learners Environment 30 

3. METHODOLOGY 33 

3.1. Overall Design 33 

3.2. Context 33 

3.2.1. Participants 34 

3.3. Study Overview 34 

3.4. Selection and Characterization of the Sample 35 

3.4.1. Universe 35 

3.4.2. Sample selection 36 

3.4.3. Economic resources 36 

3.4.4. Human resources 36 

3.4.5. Intervention Stages 37 



3 
 

3.5. Instrument design 37 

3.5.1. Environment Questionnaire 37 

3.5.2. Teacher’s Questionnaire 38 

3.5.3. Booklet Design 38 

3.6. Training Period 39 

4. DATA ANALYSIS 39 

4.1. Interpretation of the data 39 

4.2. Data Collection Instruments 41 

4.3. Results 42 

5. CONCLUSIONS 50 

Limitations 53 

Suggestions for future work 54 

REFERENCES 55 

APPENDIXES 60 

Environment Questionnaire 61 

Teacher’s Questionnaire 63 

Results pre-test environment questionnaire 65 

Results post-test environment questionnaire 67 



4 
 

Results pre-test teachers’ questionnaire 69 

Results post-test teachers’ questionnaire 71 

Table 1 73 

NLP Booklet: First Part 74 

NLP Booklet: Second Part 98 

 

 

 

 

 

 

 

 

 

 

 

 



5 
 

ACKNOWLEDGMENTS 

 

We thank our teachers from Universidad Católica Silva Henriquez who 

provided insight and expertise that greatly assisted the research, although they may 

not agree with our research. 

We thank our Seminar Director Marlene Gutierrez Villegas, for her support 

and the constant encouragement during the process; we are also immensely grateful 

to Mr. Marco Castillo T. and Mr. Fernando Garetto L. for their comments that greatly 

improved the manuscript. 

We would like to extend our gratitude to Mrs. Daisy Campos for her help 

during the last part of the process. 

We would also like to show our gratitude to our families, classmates and team 

members itself who have made invaluable contribution on this proposal which gave 

us an inspiration to improve our research. We thank all the people for being part of 

this process, for their directly and indirectly participation to complete our project. 

 

 

 

 

  



6 
 

1. INTRODUCTION 

“Neuro-Linguistic Programming (NLP) is defined as the study of the structure of 

subjective experience and what can be calculated from that and is predicated upon 

the belief that all behavior has structure”. Richard Bandler (1996) 

 The following research is based on Neuro-Linguistic Programming studies 

and the relation between the teacher’s activity and the influence that has on the result 

of the students. The latest studies and research have proved the influence of some of 

the NLP techniques on the pedagogical labor inside the classroom, so this thesis 

project tries to analyze the influence of particular NLP techniques used by the 

teachers on the academic results of the students. It is a fact that NLP affects positively 

(Jelem and Schutz, 2007) in any kind of human issue, so these problems can be 

solved by using these methods. In our case as teachers of English we use many 

approaches to teach the language, and we have to adjust them to our classroom so we 

can help our students to improve their knowledge. Neuro-Linguistic Programming 

offers a branch of possibilities to promote a better way to learn a new language and to 

change our point of view and attitude towards learning in general and learning 

English specifically.  

 As teachers and human beings our perception is affected by our emotions and 

our reality becomes subjective. With all the obstacles and stress we have to deal with 

every day (because of our Chilean educational system) our reasoning (perception and 

reality) is disturbed and it may cause a decrease in our performance.  
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 One of the main goals on this project is to help and improve the teachers’ 

work in the classroom and to deal effectively with the classroom environment and the 

attitude of students and the expectations about them. This research is intended to 

establish some relationship between the use of some NLP techniques and classroom 

environment, when used by teachers and if it is possible to adopt them and use them 

to develop the current project in real contexts. 

 

1.1. General Background 

Neuro-Linguistic Programming is a way to develop physical tactics that 

synthesis characteristics of social psychology, Linguistics, mental skills, common 

sense and modelling. NLP is about discovering attitudes that aim to have success in 

life, to model people and integrating the resulting techniques into educational and 

personal daily live. 

 Neuro-Linguistic Programming is such an extensive discipline that it is 

difficult to include all its applications in a short definition. However, perhaps as a 

start we can call it a set of techniques and guiding principles that allow people to 

identify, model and imitate outstanding achievement in any given area. To use Neuro-

Linguistic Programming is a way to remove or modify behaviors, when people are 

not satisfied with those behaviors.   
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 Neuro-Linguistic Programming studies wisdom and excellence of how 

individuals and organizations get their results. The methods can be taught to others so 

they too can get the same class of results. This process is called modelling (Bandler & 

Andres, 1985) 

 Keeping in mind the end goal to show, Neuro-Linguistic Programming 

considers both structures of our subjective experience – how we consider our 

qualities and convictions and how we make our enthusiastic states – and how we 

develop our interior world from our experience and give it importance. No occasion 

has significance in itself, we give it meaning, and diverse individuals might give the 

same occasion distinctive implications. Along these lines, Neuro-Linguistic 

Programming ponders experience from within, Neuro-Linguistic Programming 

started by concentrating on the best communicators and has advanced into the 

systemic investigation of human correspondence. It has developed by modeling so as 

to include viable apparatuses and techniques created excellent individuals. These 

apparatuses are utilized globally as a part of games, business, preparing, deals, law 

and instruction. On the other hand, Neuro-Linguistic Programming is more than only 

a gathering of strategies. It is additionally a state of mind. An outlook in light of 

interest, investigation and fun. 

 The name 'Neuro-Linguistic Programming' comes from the three areas it 

brings together: 
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 N – Neurology - The mind and how we think. 

 L – Linguistics - How we use language and how it affects us. 

 P – Programming - How we sequence our actions to achieve our goals. 

 From long back, analysts and researchers have been looking for development 

and perfection in dialect learning. They have proposed different systems, methods, 

improved instructive situations, materials, and prepared qualified educators to 

upgrade learning. It appears that Neuro-semantic programming (NLP), as a type of 

demonstrating in humanistic brain science can open new skylines for dialect 

educators to enhance the nature of their instructing. The major points of NLP are to 

push connections, self-improvements, and displaying fantastic individuals (Tosey, 

Mathison, 2003). 

 It appears that because of the way of NLP which is an extraordinary help 

when all is said in done instruction, this system can likewise offer language teachers 

to be more effective in the classroom; some assistance with having said that, we 

should say that this idea has not been tremendously researched into language 

learning, so it is needed to investigate the idea from alternate points of view to 

enhance and develop our comprehension of NLP and its part in language learning and 

educating. 
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1.2. The Current Study 

1.2.1. Problem of Study  

 One of the greatest difficulties of teaching proves to be the attitude of the 

teacher inside the classroom and how it affects the environment. The students tend to 

react to the teacher's attitude and, at the same time, the teacher is influenced by the 

responses of the students; following the same idea, the emotional involvement of a 

student is an important factor to consider when we talk about Second Language 

Acquisition, and the reason is that our memory can retain much better information 

that is associated with strong emotions and more than one sense (Bandler & Grinder, 

1975-1976). 

 NPL provides tools to improve our perception and some techniques that can 

be useful for teachers, to deal with students’ personal characteristics, especially when 

we talk about emotions and to stimulate the acquisition of English as a Second 

Language. 

1.2.2. General Objective 

To investigate the effects of a set of NLP techniques used by English teachers to 

improve the environment inside the classroom and the English Language Teaching. 

1.2.2.1. Specific Objectives 

 To determine if there is a relationship between the use of NLP techniques and 

the improvement of classroom environment.  
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 To identify if there is a relationships between the use of NLP techniques and 

ELT. 

 To determine whether NLP influences the teacher performance. 

1.2.3. Research Questions 

 Does the use of NLP techniques favor relation between teacher and students? 

 Does the use of NLP techniques improve classroom environment? 

 Does the use of NLP techniques improve ELT? 

 Does the use of NLP techniques lower classroom environment? 

 Does the use of NLP techniques lower ELT? 

1.2.4. Relevance of the Research 

 The relevance of this research lies on the provision of tools derived from NLP 

to be a contribution to teachers in the exercise of the profession. It also provides new 

data about Neuro-linguistic programming techniques dedicated to English Language 

Teaching. 

1.2.5. Justification 

 Bandler and Grinder (1970) developed NLP. According to the authors the 

main goal of these techniques is to enhance students’ communication processes and 

facilitate the learning process. 

 Current research has claimed that NLP have not been proven as a 

methodology on teaching since its data has not been confirmatory. What is more, 
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there has been a general lack of coverage on NLP in applied linguistic and English 

language teaching manuals. 

1.2.6. Hypothesis 

 The use of NLP techniques will favor the communication between teacher and 

students. 

 The use of NLP techniques will improve the teacher’s performance inside a 

classroom. 

 The use of NLP techniques will deteriorate the classroom environment on 

young learners. 

 The use of NLP techniques will lower the teacher performance in relation 

with ELT. 
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2. THEORETICAL FRAMEWORK 

In 1975, Grinder, whose foundation was in Linguistics, and Bandler, whose 

foundation was in arithmetic and gestalt treatment, formalized their demonstrating 

systems and their own individual commitments under the name Neuro-Linguistic 

Programming to symbolize the relationship between the mind, dialect and the body. 

Their motivation was clear: to make models of human brilliance and to make an 

arrangement of procedures to enhance conduct to accomplish better results in 

everyday life. 

 In words of Bandler (1996) NLP can be explained as the study of the structure 

of subjective experience and what can be calculated from that and is based upon the 

belief that all behavior has a structure. It is considered a multi-dimensional procedure 

that includes the improvement of behavioral fitness and adaptability, additionally 

includes vital deduction and a comprehension of the mental and psychological 

procedures behind conduct (Bandler, 1996). Before start, it is important to  establish 

that it is not considered as a science without anyone else on the grounds that it 

incorporates assets from another formal sciences to make all the hypotheses and 

procedures; however, it is a useful device for other territories as brain research and 

treatment, drilling, business among others. Following the same line, NLP gave tools 

to the advancement of conditions of individual magnificence (training), however it 

likewise sets up an arrangement of engaging convictions and presuppositions about 
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what people are, what correspondence is and what the procedure of progress is about. 

At another level, NLP is about self-revelation, investigating character and mission. 

2.1. NLP Theoretical Construct 

 NLP can be understood in terms of three broad components: subjectivity, 

consciousness and learning. (Mahler, 2012) 

2.1.1. Subjectivity  

 We experience the world through the senses subjectively (perception), 

because it is influenced by our interpretation about the reality and language; as 

Grinder said “we create subjective representations of our experience”(Grinder, 1976). 

That is to say, our subjective cognizant experience is characterized as far as the 

conventional faculties of sight, smell, touch, hearing and taste, so that when we — for 

instance—practice an action "in our heads", review an occasion or suspect the future 

we will "see" pictures, "listen" sounds, "taste" flavors, "feel" material sensations, 

"smell" scents and think in some language (Bandler and Grinder, 1976). 

 Bandler and Grinder (1976) established that these subjective representations 

of experience have a perceivable structure and, for that reason, NLP is characterized 

as the investigation of the structure of subjective experience. 
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2.1.1.1. Perceptual Positions 

 A perceptual position is a point of view which includes all of our 

representational systems (visual, auditory, kinesthetic, gustatory, olfactory, 

linguistic).  

 Our brains are capable to adopt more than one perceptual position. People 

tend to adopt different Perceptual Positions to talk about Past, Present and Future, just 

considering the point of view used.  Here is a brief abstract of the four principal 

perceptual positions as portrayed and utilized as a part of NLP Training, Coaching 

and Therapy: 

 1st Position: The perceptual position of oneself. What one sees, hears, feels, 

tastes, smells; plus what one believes, one's capabilities and behaviors (Hoag, 

n.d.). 

 2nd Position: The perceptual position of another. Another can be a person, an 

animal, vegetable or mineral. Another can be real, imagined or remembered, a 

character from a novel or movie, a supportive mentor or a critic, a future or 

ideal self, or any number of archetypal roles. (Hoag, n.d.) 

 3rd Position: The perceptual position of an observer. An observer can be a fair 

witness, a scientist from another planet, a fly on the wall, or any uninvolved 

entity, real or imagined, with the ability to perceive in a disinterested and well 

intentioned way (Hoag, n.d.). 
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 4th Position: The perceptual position of the larger system or systems. The 

system can see all of the other positions at once, as a whole, and use all of the 

representation systems to perceive such things as relationships between other 

positions, effects on the system itself, and systems within systems to any level 

of magnitude, large or small (Hoag, n.d.). 

2.1.1.2. Submodalities  

 According to Hoag (2015) submodalities are the specific characteristics of 

each of human’s sensory representational systems, that is to say, they are qualities of 

sensory perception not interpretation. Hoag presented a list of some examples of 

submodalities considering each sense:  

 Visual submodalities: size, shape, color, focus, transparency, motion/still, 

angle, brightness/darkness, contrast, vertical position, horizontal position, 

distance, speed, peripherally, panoramic/bordered, visual texture, 2D/3D, 

point of view (associated, disassociated), etc. (Hoag, n.d.). 

 Auditory submodalities: volume, pitch, timbre/tonality, duration, distance, 

movement, source, direction, location, harmony, dissonance, rhythm, tempo, 

progression, dynamics, phrasing, staccato, legato, etc. (Hoag, n.d.). 

 Kinesthetic submodalities: location (inside/outside), tactile/proprioceptive, 

temperature, pressure, texture, solidity, weight, intensity, duration, 

often/frequent/constant, movement, fullness/hunger, sticky/smooth/rough, 
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hardness/softness, sharp/dull, wet/dry, flexibility/rigidity/brittleness, etc. 

(Hoag, n.d.). 

 Olfactory submodalities: sweet, pungent, fresh, stale, putrid, chemical, burnt, 

smoky, animal, faint, strong/mild, etc. (Hoag, n.d.). 

 Gustatory submodalities: sweet, sour, salty, hot, bitter, tart, savory, juicy, dry, 

etc. (Hoag, n.d.). 

2.1.1.3. Association and Disassociation 

 According to Hoag these terms are used differently in NLP from similar terms 

used in the psychology model, because they are not considered as pathologies in 

NLP, but rather, association and disassociation are considered as characteristics of 

perceptual position. 

 Association is recognition and experience as though one is inside the scene or 

experience being spoken to inside, whether that representation's time 

allotment is before, present or future, and whether that representation is in any 

of the four perceptual positions. A related state is one in which the individual 

encounters the state as though submerged in it or encompassed by it. (Hoag, 

2015). 

 Disassociation is observation and experience as though one is outside the 

scene being spoken to inside. A disassociated memory, for instance, is one in 

which one can see oneself in the memory as though survey it all things 

considered. Disassociated states do not need to incorporate a picture of 
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oneself, yet can have the nature of seeing others in a non-recognized manner. 

(Hoag, 2015). 

 Those terms are considered aptitudes in NLP as indicated by Hoag. The 

viability of them depends only of the proper utilization of them in distinctive settings, 

and as the memory individuals tend to support one over the other, yet Hoag states that 

individuals can learn and enhance in the utilization of either with practice. 

2.1.2. Consciousness  

 NLP is based on the assumption that the consciousness is divided in two 

subjective representations: a conscious component and an unconscious component. 

Those subjective representations that occur outside of an individual's awareness 

comprise what is referred to as the unconscious mind (Bandler and Grinder, 1976). 
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2.1.2.1. Meta Programs 

 According to Hoag, Meta Programs are habits or programs of attention that 

we pay attention on and what we sift through, in another words, the consciousness of 

discernment in different settings. As Hoag established, Meta projects can be changed 

with NLP. In any case, it is more valuable to keep them as they are but using them 

properly.  

 There are many Meta programs, in any case, everyone is a parallel decision 

that is to say, and consideration is centered on one or the other. It is important to 

establish that Meta Programs are neither great nor awful outside some particular 

setting. As Hoag say, they are not a type of identity writing. When all is said and 

done, a man profits by having expanded access to, and decision about, both sides of 

the accompanying sets. 

 Toward vs. Away-From:  Attention is directed either toward what is wanted or 

away from what is not wanted. (Hoag, 2015). 

 Internal Reference vs. External Reference:  Attention is directed to internal 

processes or external processes (including people, objects, etc.) . (Hoag, 

2015). 

 Big Chunk vs. Little Chunk:  Attention is directed to the big picture or small 

details. (Hoag, 2015). 
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 Options vs. Procedures:  Attention is directed to selecting from options or 

following procedures. (Hoag, 2015). 

 Match vs. Mismatch:  Attention is focused on what is the same or what is 

different. (Hoag, 2015). 

2.1.3. Learning  

 Taking into account the prior work of Bandler and Grinder, NLP used an 

imitative technique for learning called modeling, which is asserted to have the 

capacity to arrange and duplicate a model's aptitude in any area of movement. An 

imperative part of the codification procedure is a depiction of the arrangement of the 

tangible/semantic representations of the subjective experience of the model amid 

execution of the skill (Hannah, 2013).  

2.2. NLP and Education 

 In nowadays NLP, it is becoming more and more familiar and focused on 

education as was said before. For instance, Tosey, Mathison, and Michelli (2005) 

stated that it is a field which brings innovation with its wide range of applied factors 

and techniques. They established that teachers and students can apply those 

techniques within both formal and informal education settings. In a similar way, Craft 

(2001) tried to explore the relationship between NLP and learning, and stated that 

NLP is a set of practical strategies to achieve desired outcomes and, on a broader 

level, to be successful in life. She identified that NLP focuses in words (language), 

thoughts and behaviors to achieve goals in life. 
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 NLP educators as Sharpley (1985), and Tosey and Mathison (2003), trusted 

that all instructors impact their learners' reactions by their method for utilizing 

dialect. A number of them used NLP methods to accomplish instructive destinations 

without monitoring it, or might inadvertently utilize English in its negative way. In 

this manner utilizing NLP helps teachers to consider their conduct and know about 

what they are doing and saying in the classroom and after that attempt to be more 

effective (Pishghadam , Shapoori, & Shayesteh, 2011). 

 In essence, based on NLP, teaching is a process of creating states which are 

conducive to learning, facilitating learners' exploration of their internal 

representations, which can lead to the desired goal. Helm (1989) stated that NLP 

techniques give a good chance to foster the learners’ learning and communication 

skills. Therefore, every individual English learner and teacher will be able to 

experience a true, complete, and appropriate learning environment. 

 Furthermore, Millroad (2004) led three workshops, for 16 experienced 

English teachers of no less than five years of instructing background, to upgrade their 

attention to NLP in their classroom talk. The outcome was that teachers' talk could be 

considered as a tool of progress or disappointment in learners through making 

coincide by means of NLP techniques. In another attempt, Legall and Dondon 

(2006) mentioned the problem of recent evolution of student behavior and offered 

NLP as an instrument to motivate students and enrich the quality of teacher learner 

relationships.  
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 It is a fact that NLP model explains how people process information which 

comes to them from the outside and is based on the work of Bandler and Grinder 

(Darn, 2005), making this a useful tool to consider in education and learning process. 

2.3. NLP and Language Teaching 

 In NLP, information arrives via the senses, and submodalities are identified as 

ways that different individuals perceive the messages (Hoag, 2015).  

 These clearly form the basis of what is now known as VAK - the 

identification of Visual, Auditory and Kinesthetic learners and the need to cater for 

different learning styles in the classroom (Revell & Norman, 1997). 

 According to Darn (2005), our impression of these is changed by three 

noteworthy deletion, distortion and generalization. These procedures are in a flash 

conspicuous in English learners and will be clarified in words of Darn, as followed: 

2.3.1. Deletion 

 There is too much information for the learner to handle. Learners delete or 

omit some information in order to make input manageable (Darn, 2005). 

2.3.2. Distortion 

 Language learners will distort information into forms which are 

understandable and learnable. This process is both negative, in that it produces errors 

and misunderstandings, and positive in that it contributes to learnability and 

motivation (Darn, 2005). 
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2.3.3. Generalization 

 This is a method for learning, by taking the data we have and making wide 

determinations. Even from a pessimistic standpoint, over-speculation happened, 

bringing on abuse of principles and inadequate hypotheses. On the other hand, what 

is really learnt by people is directed by their very own channels (understanding). NLP 

recognizes these as 'convictions', 'qualities', 'choices' and memories', extensively 

characterized as the way somebody handles data (experience) (Darn, 2005). 

 Darn (2005) stated that in NLP these channels or filters influenced people’s 

model of the world and conduct. In language learning, they clarified an extensive 

variety of learning styles and techniques. Learners settle on choices in light of 

convictions and esteem judgements. They are frequently in a condition of contention 

on the grounds that their past learning encounters don't concur with their present 

learning environment. 

 Following the same line, values provide the basis for decisions about what is 

right and wrong, what people want and need to know and do not want and do not 

need to know. In certain cultures, some beliefs are disabling, in that they prevent 

learners adopting strategies such as risk-taking which teachers would like to 

encourage (cultural influence). 

 Memories and prior decisions create beliefs which affect our current behavior. 

Learners often revert to previously adopted strategies and require deconditioning, 
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while it can be argued that adult learning patterns merely replace earlier learning 

strategies which have been forgotten. 

 As Darn (2005) identified years ago in the work of Bandler and Grinder, NLP 

also recognizes the importance of non-verbal communication, particularly eye 

contact, posture, breathing and movement.  

 A few years ago NLP was considered as a new horizon for language teachers 

and learners, considering the postulate of Tosey & Mathison (2003) in which is said 

that NLP offers solutions to classroom problems and provides resources to accentuate 

language instruction, and Helm (2009) and Millroad (2004) provide some examples 

such as verbalizing properly using techniques to make Rapport, Modelling, Leading 

among others (See table 1). 

2.4. NLP and English as Foreign Language Teaching 

 As Pishghadam , Shapoori, & Shayesteh (2011) stated, NLP principles have 

proven to be notably influential in Second or Foreign Language Learning (ESL/EFL). 

In that way, Richards and Rodgers (2001) made a big contribution introducing NLP 

as a supplementary technique in teaching a second language. As well as, Tosey and 

Mathison (2003) offered NLP strategies as a solution to classroom problems as was 

said before. Millroad (2004) defined NLP as an approach to language teaching with 

excellence in performance. Kudliskis and Burden (2009) recommended NLP as gift 

to teachers and students to face anxiety and other related pressures. 
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 Subsequently, Helm (2009) directed further research and analyzed the effect 

of NLP modalities of non-verbal correspondence on English guideline for the learners 

to achieve their full scholarly potential in the learning environment. 

Pishghadam, Shayesteh, and Shapoori (2011) by designing a NLP scale, connected it 

to secondary school understudies, reporting a critical relationship between NLP 

standards and teachers achievement. A revision of the writing on NLP uncovers that 

the impact of educator quality attributes has not yet been precisely inspected. In 

addition, its part in the field of instruction, and especially ESL/EFL, has not got much 

viable consideration. Due to the lack of research in this area, there seems to be a dire 

need for more research. 

2.4.1. NLP Techniques and ELT 

 As was stablished before, a basic understanding of NLP techniques can be a 

great teaching tool for English teachers. Below are some of the strategies that can be 

used to incorporate NLP into the classroom based on the work of Bandler and 

Grinder and collected by Richards & Rodgers (2001), Tosey & Mathison  (2003) and 

published by Rosenberg M. (2015) : 

2.4.1.1. Teaching / Re-teaching 

 The concept of teaching / re-teaching was developed by Grinder (1976) and he 

suggested that when the teacher first presents something new, he should do it using 

all the representational channels. The teacher can write the information on the board, 
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explain it aloud and use gestures or move about to help to get the idea across. Few 

learners might require more help to understand the idea. In this situation, the teacher 

can utilize a re-teaching fragment (Rosenberg, 2015). A case is given underneath: 

Teaching the ‘3rd person ‘s’ 

 Explain that third person singular needs an "s" in the present simple and 

compose an example sentence on the board while saying it so anyone might 

hear. (Rosenberg, 2015). 

Re-teaching the ‘3rd person ‘s’ 

 Give singular learners cards with words and the letter "s" on them that make a 

sentence, eg. 'She loves pizza.' Then give one individual a card with a 

question mark on it and another a card with 'Does'. Tell the student with the 

question mark to push away the students with the 'full stop' and the one with 

"Does" to push away the 's'. Ask the learners what they feel in this 

circumstance. (Rosenberg, 2015). 

 At that point rehash with the 'full quit' supplanting the 'question mark' and the 

"s" pushing without end the 'Does'. (Rosenberg, 2015). 

 This is an approach to help principally kinesthetic learners to understand the 

idea of the "s" being supplanted by the "does" as they experience it with their bodies 

instead of dynamically. 
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2.4.1.2. Sensory-Acuity Exercises 

 Being aware of the less-used channels of representation gives students an 

opportunity for growth by opening doors to new learning techniques. It would 

likewise build their capacity to see and recall material they have learned in more than 

restricted. Grinder (1976) pointed out that what people have learned is regularly not 

as essential as how we have put away the data in our brains.' (Bandler and Grinder, 

1975-1976) This implies in the event that we can remember something utilizing a 

visual, sound-related and the kinesthetic channel, then we have more risk of getting to 

it when we require it. These short exercises can be fused into any classroom to let 

learners stretch out of their favored styles. 

2.4.1.3. Visual Acuity 

 Learners close their eyes and portray someone else in the classroom to their 

accomplices. They open their eyes to perceive how well their depiction coordinates 

the individual. This offered learners some assistance with practicing seeing things 

around them all the more precisely (Bandler & Grinder, 1975-1976). 
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2.4.1.4. Auditory Acuity 

 One individual makes a sound while strolling through the room. Alternate, 

eyes shut, he takes after their accomplice's sounds. In a room loaded with learners 

attempting this activity, can be a hard work. Auditory acuity instructed learners to 

hear one out sound in a room loaded with different noises. (Churches & Terry, 2010) 

2.4.1.5. Kinesthetic Acuity 

 Learners work in pairs and write words on each other’s backs with their 

fingers. To extend the exercise, have learners then write the word they understood on 

the back of another person (Revell and Norman, 1997). This translates kinesthetic 

feelings into understanding written language. 

2.4.1.6. Rapport 

 Rapport in the classroom is one of the most important elements in getting a 

message across (Revell and Norman, 1997). NLP has specific techniques to learn how to 

establish and maintain rapport. These include strategies such as matching body 

language and posture, volume and speed of voice, use of register and slang. Other 

factors can include distance between speakers and eye contact. This can be easily 

demonstrated in the following exercise (Bandler & Grinder, 1975-1976). 

 These basic techniques can be easily learned. However, they need to be 

practiced on a daily basis. In the everyday stressful environment of the classroom, it 
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is easy to forget that our learners may be experiencing the world differently than we 

are, or feel we do not understand them (Bandler & Grinder, 1975-1976). For 

educators who have become used to working with rapport and a mix of methods, they 

notice positive results very quickly and gain the motivation to continue with these 

strategies. In the end, they find that changing their own behavior pays off, as they 

expend less energy to get the same results. With these strategies, improvement will be 

more easily achieved and concepts more readily understood. 

2.5. Classes Environment 

 The classroom environment is the setting in which learning happens. It 

concerns the classroom's physical surroundings, the social framework, the 

environment, and standards and values (Creemers and Rezigt, 1996). Think about 

directed in distinctive areas of the world have demonstrated that classroom 

atmosphere is a standout amongst the most vital indicators of accomplishment; e.g. 

Brophy and Good, 1986; Mortimore et al., 1988; Muijs and Reynolds, 1999; Wang, 

Haertel and Walberg, 1997 (OECD 2009). 

 The classroom environment plays a crucial role in keeping students engaged 

and allowing them to be successful within the classroom. The teacher can modify the 

environment to achieve these results (Hannah, 2013). There are several ways in 

which a teacher can do this. For instance, arrange the desks in different patterns or re-

decorate the walls with different assignments or items, give students new positions, or 
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simply implement a different learning pattern. In this sense, NLP provides teaching a 

framework of techniques that can help teachers to improve classroom environment. 

2.6. NLP and its relation with English Language Learners Environment 

 According to O'Connor and Seymour (2002) it is clear that NLP and ELT are 

complementary in such a way that NLP learns by observing communication patterns, 

and ELT learns from what NLP suggests as best practice in improving. This means 

that a teacher can also create state and affect outcomes, in other words if students are 

said that an activity is difficult they will be seen tense up and consequently prepare 

themselves to fail. Even more, negative language is negative suggestion, while 

positive language is positive suggestion (p. 230).  

 Teachers utilizing music to make air and fortify innovativeness, or utilizing 

pantomime and dramatization strategies to assemble certainty and add non-verbal 

communication to discourse acts are now drawing from the NLP range. A 

considerable lot of these exercises additionally coordinate the abilities and are 

augmentations or adjustments of existing strategies, for example, narrating, guided 

dream, pretend and reproduction. Territories where NLP can have a genuine effect, in 

any case, are those which investigate the connections in the middle of understudies 

and in the middle of understudies and instructor, and those which make a helpful and 

positive learning environment (Revell and Norman, 1997). The implication of a 

positive environment is quite different from the consequences of a negative one.  
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 Neuro-linguistic programming has been seen recently as one of the resources 

to enhance effectiveness of language instruction (Hardingham, 1998). NLP claims to 

help achieve excellence of performance in Language Teaching and Learning, 

“improve classroom communication, optimize learner attitudes and motivation, raise 

self-esteem, facilitate personal growth in students, and even change their attitude to 

life” (Thornbury, 2001, p.394).  

 Richards and Rodgers (2001) also have introduced NLP as a supplementary 

technique in teaching second language, and Millroad (2004) defined this technique as 

“an approach to language teaching which is claimed to help achieve excellence in 

learner performance” (p. 28), enjoying much potential for teaching and learning 

second language. Proponents of NLP, such as O’Connor and Lages (2004) and O’ 

Connor and Seymour (2003), see NLP as a highly effective motivational tool. 

 Positive teacher-student connections add to their social abilities, advance 

scholarly execution and foster understudies' flexibility in scholastic execution 

(Battistich, Schaps, & Wilson, 2004). 

 Educators who encounter cozy associations with students reported that their 

understudies were more agreeable and more engaged with learning (Birch and Ladd, 

1997). Teachers who show affectability to individual contrasts among understudies, 

incorporate students in the choice making, and recognize students' formative, 

individual and social needs created more noteworthy inspiration in their understudies 
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than the individuals who utilized less of such practices (Daniels and Perry, 2003). For 

example, scholars who went to math classrooms with higher enthusiastic backing 

reported expanded engagement in science learning. Further, teacher-student 

relationships demonstrated better execution on measures of right-on-time scholarly 

abilities (Birch and Ladd, 1997). 

 According to this, the use of NLP can favor learning environment, students’ 

disposition and motivation for learning a second language. 
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3. METHODOLOGY 

3.1. Overall Design  

 In this chapter the research design and strategies are described, as well as the 

research methods and the respective instruments required for gathering information. 

The methodological design and the instruments were applied in order to prove the 

study hypothesis, regarding the use of NLP techniques in an EFL classroom. 

Finally, the methods used to analyze and interpret data were outlined. 

3.2. Context   

 The whole investigation relied on a primary source of data in order to collect 

the necessary information that aimed to achieve the objectives. Our primary source 

were two schools in Santiago in where we worked with seven teachers. We proposed 

them to work based on a handbook containing 19 NLP techniques. Teachers agreed to 

be tested before and after the training of the techniques. 

 This research is confirmatory as it was meant to prove the relation between 

the use of NLP techniques by EL teachers and the improvements in classes’ 

environment. 

 This research followed the qualitative method, since qualitative data will be 

collected in order to be analyzed (Hernández, Fernández, & Baptista, 2006). This 

research provided teachers with sources and information in accordance with the use 

of Neuro-linguistic programming techniques within a specific group of study, which 

have been chosen by the researchers in relation to the study needs. 
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3.2.1. Participants  

The participants of this study were seven English teachers and two hundred 

twenty five students of schools in Santiago, Chile: Salesianos Alameda School and 

República Oriental de Uruguay School. 

 Teacher: Subjects were identified to be graduated English Teachers. Only one 

case had less than three years of experience, but the other 6 ranged between 8 and 23 

years of experience. Their age ranges went from 27 to 63 years. In the case of 

Salesianos Alameda School, they were five teachers who declared having at least 6 

years of experience in the school. In the case of Republica Oriental de Uruguay’s 

teachers (two), they declared having 1 and 7 years of experience in the institution, 

respectively. 

 Students: Subjects were identified to be students of the English language 

classes. In the case of the Salesianos Alameda school, five groups of 35 students each 

belonging to 7th, 8th, 9th, 10th and 11th grade were selected. They have four hours of 

English as a foreign language per week. Their age ranges went from 13 to 17 years 

old. In the case of Republica Oriental de Uruguay School, two groups of 25 students 

each belonging to 5th and 7th grade were selected. They have three hours of English as 

a foreign language per week and their age ranges went from 10 to 14 years old. 

3.3. Study Overview  

A quantitative method involves the processes of collecting, analyzing and 

interpreting results of a study. According to Duffy (1985) the strength of a 

quantitative piece of research is that it can be considered more reliable, basically 
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because this approach aimed to control variables within the internal structure of the 

study. The reason questionnaires were used, as was mentioned previously, is that they 

can give more reliable information from teachers’ experiences on their use of NLP 

techniques. Additionally, students’ responses to questionnaires represent a vast data 

of reliable information. 

 According to Hernandez, et al. (2006), the quantitative approach deals with 

objective facts and numerical interpretation based on statistics.  

3.4. Selection and Characterization of the Sample 

3.4.1. Universe 

 The universe was placed in Santiago, Chile.  

 The participants who were the study subject belong to Salesianos Alameda 

School and República Oriental de Uruguay School, and the sample was made up of 

seven teachers and two hundred twenty five students who agreed to participate in this 

research. 

 The Salesianos Alameda School: families who attend this community are 

within the medium-high socio-economic group. The school is a partially private 

institution. Most parents have declared having between 13 and 15 years of schooling 

in the case of the father; and between 13 and 14 years of schooling in the case of the 

mother, with a household income ranging between $ 600,001 and $ 1,350,000 

Chilean pesos. According to the SIMCE, between 15.01 and 35% of students are in 

condition of social vulnerability. 
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 República Oriental de Uruguay School: Families who attend this community 

are within the middle socio-economic group. The school is a public institution, 

municipal. 

 Most parents have declared having between 11 and 12 years of schooling and 

the household income ranging between $ 500,001 and $ 700,000. According to the 

SIMCE, between 25.01 and 49% of students are in condition of social vulnerability. 

3.4.2. Sample selection 

 Seven English teachers were selected to participate in a Neuro-linguistic 

programming training in English Language Teaching. They were trained in NLP 

techniques to be used inside the classroom. For the purpose of this research we 

selected a non-probabilistic and convenience type of sample, which refers to a sample 

that did not involve random selection of teachers who wanted to participate and 

contribute to the investigation and previously passed the training in NLP techniques.  

3.4.3. Economic resources 

 The didactic materials used by teachers were: a booklet containing NLP 

techniques, two questionnaires forms consisting of a set of 464 instruments given to 

teachers and students.  

3.4.4. Human resources 

 The human resources were seven teachers selected to the study and their 

students. 
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3.4.5. Intervention Stages  

 In order to carry out this research, the group planned to work with seven 

teachers of two different schools in Santiago, being all English teachers in each case. 

The purpose of this strategy was to collect as much information as possible that 

would give the researchers an extended view –depending on every context- of the use 

of Neuro-linguistic programming techniques and how the teacher used them in their 

own environment. 

3.5. Instrument design 

 In this research pre and post questionnaires were applied. According to 

Oppenheim (2005), a questionnaire is essentially a measurement tool, an instrument 

for the collection of particular kinds of data. (p.10). Two questionnaires were adapted 

in order to be applied to teachers. Also, a handbook was prepared with a set of 19 

Neuro-linguistic techniques; the material contained all the relevant points needed to 

perform a good quality NLP technique. 

3.5.1. Environment Questionnaire  

 The first instrument was a scale for the assessment of social environment in 

classroom students in Elementary and Secondary Education. This questionnaire was 

created by the investigators Carbonell, Ramos, López (2009) from Valencia and 

Malaga’s University, and adapted to contain twenty five questions. The questionnaire 

started from a base scale of background questionnaire that measures the learning 

environment. A Likert scale was applied. The original scale was in Spanish, and for 
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the purposes of study it was maintained the same way for better understanding. The 

questionnaire was responded by 225 students. 

3.5.2. Teacher’s Questionnaire 

 This questionnaire was established by the investigators Pishghadam, 

Shayesteh, and Shapoori (2011) on their research Neuro-linguistic Programming for 

Language Teachers: Revalidation of an NLP Scale, and adapted to the current 

research containing twenty four questions designed to seek feedback from teachers. 

Pishghadam, et, al. (2011) constructed and validated an NLP scale to examine the 

extent to which English language teachers employ NLP techniques in their practices. 

Accordingly, this study attempted to use the NLP scale through to underscore its 

importance in the field of language education. A Likert scale was applied. This 

instrument was responded by seven teachers. 

3.5.3. Booklet Design 

 In conformity with the purpose of this research, a booklet was designed. This 

instrument contained Neuro-linguistic techniques with their descriptions and the way 

they have to be used. 

 The booklet contained 19 techniques describes by Smart (2006) on the book 

Ten of the coolest, most powerful & useful NLP techniques I’ve ever learned, and 

Armas (2009), on Manual de Técnicas PNL de Estrategias PNL. 
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 The booklet gave teachers the possibility to reflect on their own experiences 

though the use of each technique chosen. The 19 techniques were selected to meet the 

aims of a English Language class. 

3.6. Training Period 

 For the information collection teachers were asked to use one technique per 

class; the grade was specified to be the same for the rest of the research. 

 Investigators applied two questionnaires in classes before NLP training; this 

constituted the pre-tests. 

 Investigators observed three weeks –meaning six classes per teacher- where 

teachers actually used NLP techniques, after this the investigator applied the same 

two questionnaires, this constituted the post-tests. 

4. DATA ANALYSIS 

4.1. Interpretation of the data 

 Both pre and post questionnaires data were analyzed in order to determine 

whether the hypotheses were confirmed. In both cases a Likert scale was applied, as 

follows;  

1 = rarely 

Rara vez 

2 = sometimes 

A veces 

3 = Several times 

Bastantes veces 

4 = Almost always 

Casi siempre 

 In this case, rarely or sometimes answers meant a less positive 

attitude/declination to the effects of NLP training, since statements pointed to reflect 
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on positive attitude of teachers or students. In contrast, several times or almost always 

mean a more positive attitude/inclination to the effects of NLP training. 

 After interpreting overall results, researchers interpreted key statement (or 

questions from the questionnaires) which aimed directly to the research questions and 

demonstrate how the theory must be supported by the data collected. Many authors 

were considered to support the instruments applied, for example, the statements I pay 

attention to learners’ eye movement (q.5) I pay attention to individual differences 

(q.13), or All my students’ opinion are important to me (q.17) (appendix 2), can be 

supported by Bandler and Grinder when they argued that visual acuity helps learners 

noticing things around them more accurately, in this sense teacher who pay attention 

to this may handle better activities to those (Bandler & Grinder, 1975-1976). Daniels 

& Perry also argued that teachers who show sensitivity to individual differences 

among students, include students in the decision-making, and acknowledge students' 

developmental, personal and relational needs produced greater motivation in their 

students than those who used fewer of such practices (2003). 

 With the pre and post questionnaires administered, the researchers collected 

the data and proceeded to process in the following order: 

 The questionnaires were checked two times by two researchers, 

  The data obtained was organized in Excel tables, 

 A statistical analysis was done to obtain media of the scores, 
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 The scores from pre and post tests were compared, 

 The results obtained were contrasted with the hypothesis and theory. 

4.2. Data Collection Instruments  

 In this research, we used the inductive method to interpret the collected 

information. In accordance to Sternberg (2009); inductive reasoning is the process of 

reasoning from specific facts or observations to reach a likely conclusion that may 

explain the facts (p.499). 

4.2.1. Pre-tests:  

 Two questionnaires were adapted to seek a feedback from teachers before 

NLP training: 

 Environment Questionnaire: the tests were applied to all the students, before 

the NLP training. 

 Teacher’s Questionnaire: the tests were applied to all the teachers, before the 

NLP training.  

4.2.2. Post-tests:  

 Environment Questionnaire the tests were applied to all students, after the 

NLP training. 

 Teacher’s Questionnaire: the tests were applied to all seven teachers, after the 

NLP training. 
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4.3. Results 

4.3.1. Pre-tests  

 

 

 As it was said in the interpretation of data section (4.1), a Likert scale was 

applied, and the questionnaire aimed to reflect inclination or declination to NLP 

techniques; meaning that the more students answering scores 1 or 2 (rarely or 

sometimes), the less inclination to NLP techniques.  

 The pre-likert scale was administered to students before NLP training and the 

results were tabulated in an Excel spreadsheet. In the graph above it is clear that 

classroom environment was affected by the way teachers presented their classes. The 

26 and 25.7 percent of the students responded lower scores. In contrast, 22.8 percent 
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of the students answered higher scores. In this case, the questionnaire reflected a bad 

classroom environment.  

   

 

In the case of teachers’ pre-questionnaire –administered to teachers before 

NLP training- the trend line shows steady responses, although there are plenty of 

response scored 3 (several times), the answers as a whole do not show a clear 

tendency of teachers’ work. Researchers suggested that teachers were quite divided in 

their decision, answering that they were not so inclined to higher scores, remaining 

stable with a 20 percent of the highest score. 
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4.3.2. Post-tests  

 

 

The graph above displayed, showed the questionnaire administered after three 

weeks of training, the post tests. The results exhibited a tendency for students to 

answer higher scores, in contrast to pre-questionnaire results. Higher responses 

increased from 22 percent in the pre-test to 30 percent in the post-test.   

According to the information collected, we can say that students’ responses 

reflected the NLP training; the higher scores replied the more positive attitude to the 

NLP consequences, that is to say, the improvement of classroom environment. 
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In the teachers’ post-questionnaire, the results were more consistent. In this 

case, the graphs showed a significant rise of higher scores. Meaning that, answers 

increased significantly due to NLP techniques training, having a lower 1.7 percent of 

teacher showing a negative attitude and a 43.4 percent of positive attitude to the 

effects of NLP techniques. 

As a result, teachers reflect an inclination to the NLP techniques uses in 

classes, showing more positive responses. 

According to theory, teachers showing a more positive attitude to students’ 

differences (Birch & Ladd, 1997) obtained more engagement and cooperation from 

the class. 
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4.3.3. Key Statements Review 

 

  

According to graph 5, it can be observed on that in statements 5 and 13 

teachers have marked lower scores, 4 and 5 respectively. Meaning that, teachers 

without NLP techniques training did not meet students’ individual or visual 

differences. On the other hand, higher scores did not appear in statements 5 or 13, but 

5 teachers did, marking the highest score in statement no. 17. 

The results suggested that teacher did not pay attention to the students’ 

movements or differences, and that teachers were not aware of that. In this sense, 

NLP training proved being a new source of information to teachers, showing them the 

theory behind students’ unconscious mind (Bandler and Grinder, 1976). 
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In graph 6, there was a considerable increase of higher scores. In this case, 

none of the answers was reported rarely and few (3 times) was reported sometimes. It 

is clear that teachers’ responses had a significant increase in scores, due to NLP 

techniques training. Researchers suggested that NLP techniques had a positive 

response by English teachers. 

 Regarding NLP researchers, teachers who experienced close relationships 

with students reported that their students were more cooperative and more engaged in 

learning (Birch & Ladd, 1997; Bandler & Grinder, 1975-1976; Daniels & Perry, 

2013), moreover, teachers who payed attention to visual activities or kinesthetic and 

individual differences, will increase classroom environment, rising students’ 

motivation and disposition for learning. 
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 In the case of environment questionnaires administered to students, they 

showed lower responses when the statement suggest a positive relation between 

teacher-student. Regarding the results, only 26 students marked rarely in the 

statement students do not get along with the teacher, in contrast, 71 students 

answered almost always, suggesting that the environmental variable is decreased. In 

addition, the statement that suggested teacher having a good communication with 

students, also showed a significant response in the score several times- 73 out of 225, 

but a decreased rate in the score almost always.  
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 Finally, in the post test administered to students, the statement regarding 

teacher and suidents good communication or getting along with, showed a substantial 

decrease in questions no. 13, with only 50 students that answered that most of the 

times did not get along with the teacher, in the pre test the same scores was 156. 
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5. CONCLUSIONS  

Throughout the current process, we realized that English language teaching 

has to do with more than what we have studied before, mainly because contemporary 

theories have shown consistent and rigorous data providing admirable and useful 

researches.  

It can be established that the general purpose of the thesis research was met, 

based on design of the current investigation. That is to say, the theory used as basis 

meet general objectives, the instruments applied were decisive; the intervention 

phase, the execution of every investigation phase and research stage, the data 

obtained and the analysis of them and every stage was achieved as the researchers 

planned to be. 

 Regarding the problem of study, it was endorsed that one of the greatest 

difficulties of teaching is the attitude of the teacher inside the classroom and how this 

affects the environment. The research intended to prove that the use of NLP 

techniques favors the classroom environment. In general terms, the problem of study 

was covered; in order to that and according to data and teachers training experience, it 

can be stated that students tend to react to the teacher's attitude and, at the same time, 

the teacher is influenced by the responses of the students, meaning that the emotional 

involvement of a student and teacher is an important factor to consider when it is 

about learning. According to Battistich, Schaps, & Wilson (2004), positive teacher-

student relationships contribute to their social skills, promote academic performance 
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and foster students' resiliency in academic performance. The current research aimed 

to prove whether the use of NLP techniques were helpful to improve teachers’ 

performances in English language classroom, since having a better environment and 

communication between teacher and students, resulted in a better learning 

environment.  

The main objective of the current research was to investigate the effects of a 

set of NLP techniques used by teachers to improve the environment inside the 

classroom and the English language teaching, data resolved that it helps teachers that 

actually use NLP techniques in classroom but was not possible to determine the 

improvement or not of ELT. Concerning the specific objectives, O'Connor and 

Seymour (2002) had said that is clear that NLP and ELT can be complementary. In 

order to that the researches believed that specific objectives were generally achieved 

since data determined a relationship between the use of NLP techniques and the 

improvement of classroom environment helping to improve the teacher’s 

performance.  

Additionally to the theory, teachers who experience close relationships with 

students reported that their students were more cooperative and more engaged in 

learning said Birch & Ladd (1997), the research suggested that the use of NLP 

techniques provide sources for teachers to adapt themselves to student’s needs and 

classroom environment. 
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About the intervention phase, it can be said that teachers actually enjoyed and 

participated actively without any sort of pressure, and the information was collected 

from their natural environment. With respect to the instruments applied, they were 

adapted to meet students and teachers attitude in front of a new set of techniques, 

never used before for any of the study subjects. The intervention was placed in an 

English language class, still the intervention and the students’ questionnaire was in 

Spanish, for better understanding. 

The research questions were all answered in the course of the investigation 

phases. For instance, does the use of NLP techniques favor relation between teacher 

and students?  Was the first question, and according to data, it can be reported that 

NLP techniques favor the relation between teacher and students; data also indicated 

an improvement of classroom environment after teachers were trained. In terms of 

ELT, data was not concluding, since English language teaching was not proved to be 

enhanced when teachers use NLP, the research could not consider more than two tests 

applied to the students (by both institutions) during the intervention because of the 

time. That is to say that there was not enough time to demonstrate that the 

improvement of teacher performance influence the student’s academic results.  

In relation to the hypothesis, the researchers concluded that the use of NLP 

techniques favors the communication between teacher and students and as we stated 

before, improve the classroom environment. Data demonstrated that groups who 

received English lesson from teachers, who passed NLP training, improved their 
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relation with the teacher and improved the relation between themselves during the 

class. Furthermore, the use of NLP techniques improved the teacher performance 

inside a classroom in terms of communication, making appropriate decisions, 

problem solving and goal setting and achievement. Regarding the fourth hypothesis, 

the research could not prove if the use of NLP reduced the teacher performance in 

relation with English language teaching, because of the lack of time in doing the 

research as was stated before. 

Finally, researchers believed that they generated a contribution to teachers in 

the exercise of the profession. The current research has claimed that even though 

NLP has not been proven as a methodology yet, it provided new data about Neuro-

linguistic programming techniques related to learning and specially classroom 

environment. 

Limitations 

 

 During the investigation process, researchers faced limitations that restrained 

some of the phases of the study and limited the possibilities to achieve the purposes. 

One of them was the rather number of subject, particularly teachers, who participated 

in this study. Another one was the limited time that researchers spent on this study; it 

was possible to achieve all the purposes of the research, but it had required a larger 

number of participants and longer time to measure all of the proposed data and facts.  

 



54 
 

Suggestions for future work 

The suggestions presented here deal with the NLP, ELT and Learning, 

considering the relation between them and the impact that NLP has in the academic 

results during a scholar period of time.  The first point that may be considered must 

be the time spent on the research, which must be a longer period than the two months 

used to do this project to cover aspects as the influence of NLP in ELT and the results 

during a process. Another point to explore in a future research can be the impact of 

NLP directly in the learning process of English as a second language and the factors 

from the environment that could interfere with that process. 

A more ambitious research should be consider NLP to create a methodology 

to teach English as a second language, an even longer period for the research and 

more material than just a few techniques from NLP. A good guide to this can be 

found in sports psychology which uses methodologies based in NLP to train and 

motivate professional athletes.  
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