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Abstract  

The present work intended to represent one aspect of the phenomenon of integration of 

immigrant students in a state school in Santiago, Chile. Knowing that the process of immigration 

is complex and, in many cases, difficult, this work aimed at providing a useful integration 

protocol for young primary students of fifth grade in the state school Mercedes Marín del Solar 

located in the borough of Providencia, Santiago. For many people coming from different 

countries to study in Chile, entering a primary school may prove very difficult. The analysis that 

this group made of the fifth graders, their parents or tutors, and their English teacher was 

supposed to give an idea about the problems that the new immigrant students may face at the 

beginning of their integration process in the school. 

The intention of the study was to create a protocol that might be helpful to facilitate the 

integration of the new students and promote an intercultural EFL classroom. Surprisingly 

enough, this research showed that the problem of integration was much less dramatic than 

expected, as it could be observed that the students were easily integrated in both educational and 

social activities. Despite all mentioned above fact mentioned in the previous lines, this research 

offers a planned protocol (see Appendix III) that may be used in any school in case that the 

integration process of immigrant students inside the EFL class becomes complicated.  

 Key words: integration, immigration, intercultural, protocol, EFL class.  
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Resumen 

Este trabajo de investigación pretende mostrar un aspecto del fenómeno de investigación 

de alumnos inmigrantes en un colegio municipal de la ciudad de Santiago de Chile. Sabiendo que 

el proceso de inmigración se compone de varios factores y en muchos casos representa cierto 

grado de dificultad, este estudio ofrece un útil protocolo de integración para alumnos de los 

primeros años de educación básica del colegio Mercedes Marín del Solar ubicado en la comuna 

de Providencia en Santiago. Para muchas personas de distintos países que vienen a estudiar a 

Chile, el ingreso a la educación básica puede resultar bastante complicado. El análisis que este 

grupo realizó de los alumnos de quinto año básico, sus padres y/o apoderados, además de su 

profesora de inglés, se orientó a la posibilidad de dar una idea acerca de los problemas que los 

nuevos estudiantes inmigrantes pueden enfrentar al comienzo del proceso de integración al 

colegio. 

En un inicio, el propósito de este estudio contemplaba la creación de un protocolo que 

pudiera facilitar la integración de nuevos alumnos y promover una clase de Inglés intercultural. 

Sin embargo, en forma sorpresiva el resultado mostró que el problema de integración era mucho 

menos dramático que lo esperado, ya que se pudo observar que los alumnos se integraron 

fácilmente a las actividades educativas y sociales. A pesar de lo anterior esta investigación 

mantuvo la idea de ofrecer un protocolo planificado (ver Appendix III) para alumnos inmigrantes 

que pueda ser utilizado en caso de que este u otro colegio lo requiera para ayudar y facilitar el 

proceso de integración. 

Palabras claves: integración, inmigración, intercultural, protocolo, clase de inglés. 
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Introduction 

Throughout the years, migration has become one of the biggest phenomena in the world, 

causing cultural and social issues in the countries that have received immigrants on a large scale. 

Migration is a human right, there are several reasons why people do it, whether for better 

opportunities, running away from the social issues of their countries, to know new places, or 

simply because they feel like it. When migrants decide to leave their countries and go to live in a 

new one, they leave many things behind such as family, friends, opportunities, and if they have 

children, education (Codina, 2019). However, one of the consequences of migration that does not 

seem to be given enough relevance is the integration of immigrant students in the educational 

framework; therefore, immigrant students are often left out of the system, which is why 

education is the consequence that we are mostly interested in digging more into. As a group of 

pre-service English teachers as well as researchers, the information mentioned before has 

intrigued us and led us to ask ourselves the question: Are state schools prepared to integrate 

immigrant students inside the classroom? 

The following research is going to take place in an EFL class of primary level at the 

“Mercedes Marín del Solar” school. The purpose of this research is to investigate the school’s 

ways to integrate immigrant students, specifically how they are integrated inside the EFL 

classroom, so that it can be transformed into an intercultural classroom. However, the objective 

of this research is to design and suggest the implementation of an integration protocol to 

facilitate the integration process of immigrant students in the EFL classroom. 

This research is relevant due to the fact that it seems to be very clear for the common 

observer that the current state school’s reality of our country in 2021 has become multicultural, 

including cultures from Venezuela, Haiti, and Peru with over 690,000 immigrant students (INE, 
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2020). This is the result of the fact that many immigrants have felt the need to leave their 

countries and have chosen Chile for their new life. A clear example of this immigration 

phenomenon is the case of many Venezuelan citizens who, according to the Inter-American 

Commission on Human Rights (IACHR), have left their country due to violation of human rights 

and the food and sanitary crisis (2018). Immigration is not a new phenomenon; it is something 

that has occurred throughout history. Our country is currently facing a huge immigration wave, 

since, according to Chile’s Department of Migration and Foreign Services (Departamento de 

Extranjería y Migración - DEM) the foreign population residing in Chile until December 31, 

2020, amounted to 1,462,103 people (2020), and according to Jesuit Service for Migrants 

(Servicio Jesuíta para Migrantes - SJM) in Chile, we have 178,070 foreign students enrolled in 

the Chilean educational system (2020). Therefore, it has become imperative that the country be 

ready to receive immigrant students and something as important as education must be ready to 

face this phenomenon. 

During our teaching practices and regarding our experiences both teaching and observing 

Chilean classrooms over the years, first as secondary students and, at present, as teacher trainees, 

we have noticed many situations that have awakened our interest as future teachers of English. 

However, the situation that has caused the most impact on our learning and teaching journey is 

how the presence of immigrant students is perceived by the schools, especially in relation to the 

lack of integration protocols and programs for cultural diversity. That poses the following 

questions:  Are schools prepared to deal with the different cultures that may exist within a 

classroom and are schools prepared to integrate them all equally? Many schools are not prepared 

to receive immigrant students from different cultures and integrate them within the classroom, 

since according to Castañeda (2021), in Chile there is a lack of intercultural education policy as 
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well as the absence of an educational model promoted by the Chilean Ministry of Education 

(Ministerio de Educación-MINEDUC) that should point out the effective inclusion of immigrant 

students; therefore, there are not many programs, protocols or strategies to make sure that they 

are inclusive with students coming from different cultures. 

The purpose of this research is to help the school and ourselves, as pre-service teachers, 

or any person that wants to understand the multicultural classroom that Chilean schools are 

currently facing. We firmly believe that the immigration process is unstoppable; therefore, some 

actions should be taken and learned so we can promote an intercultural classroom that integrates 

different types of cultures, instead of trying to adapt every different culture to the one that is 

established. Consequently, some implications come to the surface such as clarifying false 

assumptions about the immigration process, the idea of wanted and unwanted immigrants, or the 

way that culture shock is seen or can affect the students in schools.  Therefore, we expect to find 

out through hard investigation and deep observation in the school, how we can facilitate an 

intercultural atmosphere in the EFL classroom that is already a multicultural classroom itself. 

The research method used in our project is Action-Research and the methodology of this 

project is qualitative and quantitative. There are several steps that will help us achieve the 

objectives of our research: In the first place, the social and educational information about 

immigrant students’ current social and educational status in the EFL classroom will be collected. 

In the second place, the criteria of the selection of the sample will be decided by the group. 

Thirdly, information received from the school will be gathered. Later, a survey will be carried 

out to ask for general and specific information about the classroom environment to the teacher, 

parents or tutors, and immigrants students, as well as an observation checklist to analyze how the 

EFL classroom’s classes are developed and the way that students behave there regarding 
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immigrant students; additionally, a mini-survey, which is simply an instrument with a few 

questions that will be created for all students, including Chileans, so that they can also give their 

opinions and views about how they feel and they perceive integration in the EFL classroom. In 

the next step, the data collected in the survey will be analyzed. Following that, at the same time 

as the survey is implemented, the interactions of immigrant students in the English classroom 

will be observed. Finally, the immigrant students' integration protocol based on the results 

collected in the intervention will be created. The type of technique that will be used to produce 

data is a survey with some questions that will require a justification or explanation. The sample 

will be primary school immigrant students, specifically 5th graders, from the Mercedes Marín 

del Solar school and their English teacher as well as parents or tutors. The sample will be 

surveyed to have access to detailed information from the point of view of the primary school 

immigrant students, along with their parents and from the point of view of their English teacher.  
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Theoretical framework 

To understand the purpose of our research work deeply, we have resorted to the analysis 

of some key concepts in conjunction with the inquiry of texts related to this topic. To accomplish 

a full understanding, the following concepts are going to be addressed: multiculturality, 

interculturality, migration, immigration, adaptation, integration and the teachers’ role in 

intercultural classrooms. 

Migration and immigration 

Two constructs that are deeply important to our research that are going to be frequently 

mentioned throughout all the chapters are migration and immigration; it is imperative to 

acknowledge the importance of their meaning and understanding. Even though many people may 

believe that they have the same meaning or are very similar, it is important to mention that both 

migration and immigration have different meanings. 

Firstly, migration is more general and a broader construct than immigration. Migration 

has some history behind it, as stated by Adler et al. (2003) “migration has been an inherent part 

of human existence ever since our protohuman and human ancestors left Africa to populate the 

rest of the world.” (p. XIII). Also, apart from the background, migration has been an important 

issue and still is in today’s society. The same authors mention that migration forms a central part 

of the global flow of persons, goods, practices, and ideas. There is no denial in saying that 

migration is important to the society and it is something that has been going on for a long time. 

Now, since we are describing the construct as a noun, it is important to recognize the person 

related to migration; someone who migrates is known as a migrant and as mentioned by 

Blackwood (2020) “it is a person who changes countries for various reasons. The term itself is 

broad and non-specific, but it implies one’s willingness to move. If you decide to emigrate or 
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immigrate, you can be called a migrant.” (para. 11) The last part brings us to the topic in which 

many may get confused when referring to migration and immigration or emigration. So, you are 

a migrant if you decide to emigrate or immigrate. Nevertheless, what do immigrate or emigrate 

mean? That is how you know that migration is a broader construct. 

Migration refers in general terms only to the process of changing your residence, that is, 

moving from one country to another. On the one hand, according to Blackwood (2020) 

immigration and being an immigrant refer to “an international process in which a resident of one 

country moves to another country with an intention to settle there permanently. This person 

cannot have the status of citizen already, but since such a move is permanent, they are going to 

apply for one eventually.” (para. 2). Therefore, this is a narrower construct than migration, and it 

refers to the process of moving from one country to another and staying there for as long as they 

can make all procedures to stay permanently. 

To wrap up the differences between both constructs we will look into two more 

definitions: migrant and immigrant. The International Organization for Migration [IOM], (2021) 

identifies a migrant as an umbrella term due to the fact that it is a broad construct that can lead 

into more categories of a specific term, and it says that it is used to refer to the person who 

moves away from his or her place of usual residence which can be within a country or across the 

world, it can be temporarily or permanently, and it can be for various reasons. While as 

mentioned by the IOM (2021) an immigrant is: 

From the perspective of the country of arrival, a person who moves into a 

country other than that of his or her nationality or usual residence, so that the 

country of destination effectively becomes his or her new country of usual 

residence. (para. 79) 
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Consequently, migration is a broad construct while immigration is narrower since it 

depends on the place. The migrants that leave their countries to live in Chile are immigrants in 

Chile, so if they leave their country to live in another country, that migrant people would be 

immigrants of those specific countries that they move to, and that is how they are distinguished. 

Multiculturalism and interculturalism 

For the purposes of this work, it is pivotal to define and clarify the difference between 

two constructs: multiculturalism and interculturalism. It is possible to say that “multiculturalism 

refers to the recognition of the diversity of cultures that coexist respectfully and independently, 

which implies the acceptance of their existence, value and autonomy and the coexistence in the 

same space of diverse cultures with a differentiated evolution and place” (Ruiz de Lobera, 2004, 

as cited in Cortón Romero et al., 2020, p. 5). In schools, this can be represented by different 

contents, including symbols and the relationship the students may have with the diverse groups 

and people that can be found in the classroom. Fundamentally, the educators must promote a 

culturally diverse education for the students, having in consideration these terms because of the 

process of globalization and the insertion of new realities to Chile, the new traditions, languages, 

and identities that come from the citizens of other countries.  

The problem with this construct is that the coexistence of the cultures is broken by many 

factors, immigrant people do not improve their living conditions over time, and this causes the 

lack of social justice since those differences are disadvantageous for minorities (Bernal, 2003). 

This type of coexistence may suggest that immigrant people have to adapt to the local culture 

and that is not a good point when talking about equity and solidarity. What future teachers 

should promote is that students' cultures not only coexist, but also connect and interact with each 
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other. Students are expected to respect each culture, work together to achieve interculturality, 

and take into consideration that the responsibility should not rely only on the minority’s cultures.  

On the other hand, Walsh (2009) mentions that interculturality “refers in a more basic 

and general way to the contact and exchange between cultures, that is, between people, practices, 

knowledge, values, and different cultural traditions, which may occur under conditions of 

equality” (para. 3). Consequently, interculturality aims to uncover identification between people 

from diverse cultural backgrounds, which allows reciprocity (Caetano et al., 2020) considering 

this, the idea is that an intercultural education should be focused on trying to include all the 

different diversities and defending the idea that the participation of immigrant students in the 

classroom can be more beneficial than detrimental to the class. 

Bernal (2003) states that intercultural education goes hand in hand with multiculturalism, 

for example, in the acceptance of differences such as the different languages, and also in the 

promotion that everyone needs to participate to build a society that allows equity. This points out 

that to promote intercultural classrooms we must work together and respect each other's 

differences, not to try to change the other’s culture for our benefit, however to consider the 

cultural identity of each one. With this in mind, we can say that interculturality is a construct that 

is more empathic with the human being, since it does not force immigrants to put aside their 

culture although it invites immigrants and locals to interact and be benefited with each culture. 

Adaptation and integration 

Other concepts that are highly related to this research are adaptation and integration; even 

though they seem to be similar, they are different. The concept of adaptation has its roots in the 

biological sciences where it is defined as a necessity of humans and other species to continue 

existing; therefore, it is imperative for us to adapt in order to survive climate change or temporal 
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variations (Pittock & Jones, 2000). As it is stated, it seems that the act of adaptation belongs to 

our natural and primitive instinct to be able to live. When it comes to the adaptation theory, this 

is defined by Frederick & Lowenstein, (1999), as cited in Matthews & Ritter, (2019) as the 

situation where “people adapt to the experience of stressors and that doing so is an evolutionary 

reality and benefit” (p. 6). Once again, it is evident that adaptation is a process that people must 

follow to be part of a community instead of a choice in which the immigrant culture could be 

taken into consideration when arriving in a new place, community, or society.  

In the area of education, specifically in intercultural education, the word adaptation is 

commonly used to refer to the responsibility that international students unintentionally have to 

adapt to their classmates and superiors as well as the environment instead of a process that 

involves the community as a whole (Wang & Moskal, 2019). As stated, most of the time the 

process of adaptation relies on the minority, instead of being an action that integrates people 

helping them to improve their knowledge by the cultural exchange that goes along with this 

interaction. Another important factor of the concept of adaptation in the educational field is that, 

“Some migrants develop strong anxiety and less willingness to communicate in the L2 with 

locals; this avoidant tendency influences their adaptation and sense of belonging to the new 

culture, as well as their physical and mental health” (Yoo et al. 2009; Gluszek and Dovidio 

2010a; Gallagher 2013; Wei et al. 2015, as cited in Mantou & Noels, 2019, p. 2).  

What is mentioned above helps us understand that the intercultural classroom involves 

more than adaptation. There are many factors, such as the ones mentioned above, that may affect 

immigrant students. The idea of integrating international students has no other intention than to 

make this process more digestible and endurable. 
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On the other hand, and even though what is defined by Mantou and Noels (2019) as 

adaptation in education is valid, the word integration as a concept to improve intercultural 

classrooms must be proposed. The word integration is defined as a boost of cooperation and a 

key feature to develop a universal or cosmopolitan identity in a diverse society, along with 

promoting relationships with no barriers (Anderson, 2010). As it can be seen, the word 

integration has a more actual way of thinking since it aims to take different elements into an 

identity instead of adapting to an only once accepted identity. Additionally, Yampolsky et al. 

(2021) refer to integration as, “having multiple, connected identities that form a cohesive whole; 

one perceives a common ground between identities, and the differences between identities are 

seen as advantageous and complementary.” (pp. 2-3). This definition reinforces the belief that 

integration is the right word to use when it comes to promoting an intercultural identity, and, as a 

result, an intercultural classroom where we can nourish and take advantage of having students 

from different parts of the world. 

In the field of education, specifically considering the teachers’ point of view on 

interculturality, research demonstrated that in general educators have a positive perception of the 

intercultural integration to expand not only the intercultural aspect but also the linguistic 

competence as well as learning language and culture at the same time. (Chau & Truong, 2018; 

Gönen & Sağlam, 2012; Sercu et al., 2005; Zhou, 2011, as cited in Chau & Vien, 2019). This 

reflects that there is a positive response from teachers to the intercultural integration, especially 

to the unification of language and culture which, at least, gives the point that people that are in 

charge of being the ones responsible for changing the perception of interculturalism approve this 

idea of promoting cultural exchanges and diversity. However, integration has not been put into 

practice in many countries and most importantly, in schools and classrooms. This is a point that 
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should be considered since most teachers were aware of the relevance of intercultural integration, 

at the same time they had trouble putting things into practice and they avoided taking 

accountability for teaching English and involving intercultural integration in an EFL classroom. 

(Nguyen, 2013 as cited in Chau & Vien, 2019). It is noticeable that intercultural integration is 

generally accepted by educational institutions and their communities; nevertheless, it seems that 

it is not that easy to apply those changes in a regular class routine. 

Teacher’s role in intercultural classrooms 

The role of teachers as educators and not as mere transmitters of information has led to 

new social responsibilities in the field of education since they have assumed the duty of fostering 

a tolerant spirit, respect, and coexistence in the school within the framework of democratic 

principles of equal opportunities and solidarity. (Merino & Leiva, 2006) 

The English teacher is the one who has the mission of not only teaching a foreign 

language but also applying cross-curricular objectives, which ensure respect and inclusion, 

values that students must understand as a whole to create the sense of community. For these 

reasons, teachers have a major responsibility to facilitate integration of immigrant students and 

the achievement of intercultural classrooms. 

In our experience, we can say that some teachers are aware of the new challenges that 

immigration brings, because they have been able to experience the multicultural classroom in 

recent years. Also, they probably have done their research to be able to face those issues in the 

best way possible, however we can also say that some teachers do not know how to deal with the 

problems that may appear when they receive immigrant students in their classrooms. For 

example, an important point is the language barrier since the English teacher is teaching a 

foreign language and it is more difficult when they are teaching English using Spanish, which is 
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the local language; probably that is very confusing when both languages are new for those 

immigrant students. 

Due to the importance of the teacher’s role in this topic we consider that their functions in 

the face of multiculturalism must be aligned with the achievement of intercultural classrooms 

that is why it is important to highlight what these functions are. Merino & Leiva (2006) details 

possible changes and certain functions that teachers must have to achieve an authentic 

intercultural education. Firstly, the authors stated that to achieve an intercultural classroom the 

teacher’s attitude must be positive to all students, but although this positive attitude can help to 

avoid any type of discrimination towards immigrant students, it can also increase a 

homogenizing attitude that leaves aside the students' cultural diversity, and that can be a 

disadvantage in the richness of diversity in the classroom. Secondly, some teachers may adopt a 

prejudiced attitude towards immigrant students that generalizes certain behavioral traits that 

people associate with various cultural groups, and that can cause negative expectations towards 

immigrant students. Faced with this issue, it is stated that it is necessary for the child to feel 

respected, recognized in their cultural diversity, and for this, the teacher must value their being, 

their language, and their culture since a harmonic and balanced inclusion depends largely on the 

capacity of the teacher to be able to accept and value these students from the recognition of their 

diversity, their cultural difference, and favoring their competition to learn under conditions of 

equal opportunities with the rest of their classmates. (Merino & Leiva, 2006)  

Finally, the language barrier is one of the main topics that teachers deal with when they 

receive immigrant students. However, the linguistic factor is not the only one that may affect 

students, there are also emotional factors that can determine their behavior and school 

development, due to the marginalization situations, indifference, and rejection for how they are 
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by students belonging to the majority. Given this situation, teachers with intercultural ideas not 

only help immigrant students but also their families by being respectful and knowing their 

cultural identity.  

Due to these expectations, Merino & Leiva (2006) highlight some possible functions to 

developed intercultural educational actions: 

1. The teacher must have a positive attitude and respect the classroom diversity. 

2. The teacher must inquire into the prevention of prejudiced attitudes towards immigrant 

students. 

3. The teacher must be able to create a good classroom environment that allows the integral 

and balanced development of each student. 

4. The teacher must reflect on the importance of finding a balance of work between family 

and school, so both can allow learning about the other. 

5. The teacher must propose spaces for constant reflection to renew and update its 

knowledge regarding this topic. 

6. The teacher must promote respect for cultural diversity, together with the commitment to 

develop an authentic intercultural education, and values such as equality, justice, and 

solidarity. 

These functions could be a very good set of ideas to achieve intercultural classrooms, but, 

as we believe that education does not normally remain steady since it is constantly changing and 

also the classroom context is always changing, we say that teachers and also school communities 

must be constantly updating themselves on how to achieve intercultural communities. 

As Stefoni et al. (2016) posted, 
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What should not be sought is to provide "closed" content or pedagogical recipes, 

but to create spaces to reflect on one's own experience, without neglecting 

pedagogical and academic discussions that have arisen in this field, although 

understanding that it is necessary to generate proposals and sui generis guidelines, 

contextualized in these specific realities. (p. 180) 

With this in mind, the protocol that we are going to create will follow those guidelines 

since we know that it is necessary that every school takes good actions, but schools' communities 

must know that must be constantly modernizing their protocols on this topic.  
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Methodological framework 

Type of study 

The research method used in this project is Action-Research. This method allows the 

diagnosis of an issue, proposes an intervention, applies a solution for the problem found and 

presents the results. This type of method intends to contribute or help to a social change, 

transform the reality and that people are aware of their role in the changing process. (Sandín, 

2003, as cited in Hernández, 2010). The Action-Research method is appropriate for this 

investigation problem since its purpose is to search, generate, and propose a solution that helps 

the EFL class with the integration of different cultures. 

The methodologies that guided this research were quantitative and qualitative, because on 

the one hand, the instruments allowed the possibility to describe the perceptions of people 

regarding interculturality in EFL classrooms. And, at the same time, such instruments allowed 

the possibility to obtain objective data regarding specific situations. 

Quantitative methodology allows the collection of information objectively, since it uses 

data collection to test hypotheses based on numerical measurement and statistical analysis, in 

order to establish behavior guidelines and testing theories. (Hernandez et al. 2014). Additionally, 

it can be said that this type of methodology enables the objective analysis of specific questions 

that were included in the instruments.  

Qualitative methodology allows to collect information about the topic of the research 

project itself more deeply based on what the subjects of investigation indicate. Hence, what we 

are aiming at is showing a specific reality and acting accordingly, rather than just generalizing. 

According to Hernandez (2010) the qualitative investigation is focused on an interpretative 

perspective centered on the understanding of the living beings and their institutions. 
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Correspondingly, it can be added that this methodology is relevant to this research project due to 

the fact that by employing this qualitative methodology, the research project is seeking to dig 

into the different elements that influence the multicultural EFL classroom into becoming an 

intercultural EFL classroom.  

Finally, with the help of the information collected by this methodology, it is hoped to 

develop, design and implement a protocol that helps to integrate immigrant students and creates 

an intercultural EFL classroom atmosphere. 

Participants 

The participants of this research are fifth grade primary school immigrant students and 

Chilean students from the state school “Mercedes Marín del Solar”, their English teacher, and 

immigrant students’ parents or tutors. It is relevant that the school community is involved in the 

sampling procedure since intercultural integration is a process in which different cultures as well 

as points of view should be taken into consideration.  

Data collection 

The type of instruments that were used to analyze the data were four surveys and an 

observation checklist (see appendix II). Each of these data collection instruments were carefully 

chosen in order to find the correct information for this investigation, and for the future protocol 

that is going to be designed and hopefully implemented.  

The surveys were chosen since it is an instrument that allows the collection of data 

specifically and more globally. The survey is considered a data collection instrument, which has 

the purpose of obtaining results from the concept that emerged in the investigation dilemma 

(López-Roldán & Fachelli, 2015). The surveys include open and closed questions. In the close-

ended questions, Hernández et al. (2014) mention that the response categories are defined a 
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priori by the researcher and are shown to the respondent, who must choose the option that best 

describes their response. On the other hand, the same authors explain that the open-ended 

questions do not delimit in advance the alternatives of response, therefore the number of 

response categories is very high. In theory, it is infinite, and it can vary from population to 

population. That is why surveys are relevant concerning the chosen methodology because, apart 

from obtaining the information that will help to detect any tendency, the specific answers given 

by the sample are also considered the creation and implementation of the protocol. Hence, the 

relevance in this research is to profoundly investigate each reality and use the data not to 

generalize but to have as much information as possible to analyze in detail the information the 

respondents provide.  

The observation checklist was chosen since it is an instrument that allows the deep 

reflection of the different situations that the researchers can perceive in the classroom. The 

observation checklist is part of the qualitative methodology, and it is not mere contemplation; it 

involves delving into social situations in depth and maintaining an active role, as well as 

permanent reflection. Be attentive to details, happenings, events, and interactions. (Hernández et 

al., 2014). That is why the implementation of an observation checklist is important for this 

research since this study is social and needs profound research regarding general and specific 

situations that happen in the classroom. 

The first instrument is a survey for immigrant students. It is divided into six items: 

personal information, educational context, social context, classroom climate, interaction with the 

teacher, and interaction with classmates. This is the survey with the most items because this 

research requires a deeper understanding of the opinions, feelings, and emotions of immigrant 

students. 
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Secondly, a survey for immigrant students’ parents or tutors will be applied. It is divided 

into three items: personal information, specific information, and school integration. The 

importance of this instrument is to collect information about the perceptions of tutors regarding 

the integration of immigrant students in the EFL classroom. 

The third instrument is a survey for the English teacher. It is divided into three items: 

personal information, teaching experience, and school integration. The purpose of this instrument 

is to collect data about the perceptions of teachers regarding intercultural classrooms, and the 

issues they may face with the integration of students. 

The fourth instrument is a mini survey for Chilean and immigrant students. It has only 

one item with 4 questions. This instrument has the purpose of gathering information of the 

feelings and opinions of all students regarding the relationship between Chilean and immigrant 

peers. 

The last instrument is an observation checklist that will be used to observe the EFL 

classroom. This instrument has 4 dimensions: classroom atmosphere, interaction with the 

teacher, interaction with classmates, and class participation. Every dimension has between 5 and 

6 indicators, which will allow the detailed description of specific situations present in the 

classroom. 

Phases of the research process 

As in all research works, this investigation followed a number of steps, which are 

indicated below: 

1. To collect social and educational information about immigrant students’ current 

social and educational status in the EFL classroom. 

2. To decide on the criteria of the selection of the sample. 
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3. To gather the information received from the school. 

4. To create three surveys to ask for general and specific information about the teacher, 

students, and parents or tutors experience. 

5. To create an observation checklist to register what happens in an EFL classroom. 

6. To create a mini survey for all students. 

7. To apply the instruments above. 

8. To analyze the data collected in the survey. 

9. To observe how and what the interactions of immigrant students are in the English 

classroom. 

10. To create an integration protocol for immigrant students based on the results collected 

in the surveys and observation guideline. 

11. To present and propose the protocol created to “Mercedes Marín del Solar” School. 

  



30 

 

 

Data analysis 

This part of the research project corresponds to the analysis of all the data collected 

through this process. After applying the surveys to the different participants of the project the 

results are presented and interpreted. 

Mini Survey 

This survey consisted of four questions in which the students had to select the level of 

agreement in a Likert scale. This instrument was applied to 27 Chilean and immigrant students 

with the purpose of obtaining information about how fifth graders feel and perceive integration 

in the English class, in aspects such as comfort and classroom atmosphere. 

Figure 1 
Students’ level of comfort when socializing with their classmates 

 
As shown in Figure 1, 81.5% of the students “strongly agree” or “agree” that they feel 

comfortable socializing with their classmates, which is more than half of the students surveyed. 

This brings out a positive classroom atmosphere in which students feel well about attending 

classes and being friendly with each other. Therefore, they might have a great relationship with 

their peers. Nevertheless, in some cases the complete opposite as shown in Figure 1 happens, 

because, 11.1% of the students answered that they “strongly disagree” that they feel comfortable 

sharing with their peers. Students who do not feel comfortable at all getting along with their 
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classmates may perceive this because they probably do not feel integrated into the class, or it can 

be understood that they might not be interested in establishing friendly or social relationships. 

Figure 2 
Students’ level of comfort when sharing their culture with the rest of the class 

 

 
Figure 2 shows how comfortable or uncomfortable the students feel when sharing their 

culture with the rest of the class. The main aspect that can be pointed out is that 77.8% of the 

students “strongly agree” or “agree” that they feel comfortable sharing their culture with their 

classmates, and this could indicate that most of the students respect when someone shares 

something about their culture. Notwithstanding, there is still a small percentage who “disagree” 

or “strongly disagree” with the statement. Therefore, it can be supposed that students who do not 

feel comfortable sharing their culture, may have gone through some negative experiences or 

prejudices that make them feel that way. 

Figure 3 
Students’ Level of Interest in Learning about Different Cultures 
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As illustrated in Figure 3, 85.2% of the students mentioned that they like to learn about 

cultures different from their own. This percentage could reflect that the majority of the students 

are interested in their classmates’ culture, and it may show willingness to discover and learn 

from and about other cultures. By being exposed to a multicultural classroom environment, 

students are more receptive to incorporating some aspects from different cultures into their daily 

lives. As a consequence, this can have a positive outcome, in which an intercultural environment 

can be developed. 

Figure 4 
English Class as a comfort place for students 

 
Figure 4 shows that 70,4% of the students mentioned that English classes make them feel 

part of the class. It can be said that the class dynamics and methodologies that the teacher 

applies, make the students feel understood and appreciated. Therefore, the English class seems to 

be an opportunity for the students to feel integrated and it makes them be heard, they are able to 

speak and participate, express themselves, and share their thoughts and cultures freely; 

apparently, that is why the classroom has a positive impact, and also helps to make the learning 

process more pleasant. On the other hand, 14.8% of the students do not feel part of the English 

class, probably because they may consider English classes to be too difficult and could cause 

them to be left behind by their classmates. In addition, some other factors that might influence 

this answer could be self-motivation, self-esteem, and interest in the subject. 
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Immigrant Students’ Survey 

The following survey was applied to 11 immigrant students of fifth grade from the 

“Mercedes Marin del Solar” school. This study was intended to have a better and more realistic 

understanding of immigrant students’ feelings towards arriving in a new country at an early age, 

and incorporation to a new educational system. 

Table 1 
Perception of Level of English Regarding Motivation and Time of Learning. 

 

Student Do you like  
English?  

How many years of English instruction did you have 

before arriving in Chile? 
What do you believe is your 

level of English? 

1 I love it 3 years Intermediate 

2 I love it I had no English before arriving in Chile Intermediate 

3 I love it 2 years Low 

4 Neutral I had no English before arriving in Chile Low 

5 I like it 5 years Intermediate 

6 Neutral 1 year Low 

7 Neutral 4 years Intermediate 

8 I love it 2 years High 

9 I like it 1 year Intermediate 

10 Neutral 5 years High 

11 I love it 3 years Very low 

 

As shown in Table 1, when immigrant students were asked about their self-appreciation 

concerning English, many variables indicate that every student is different, no matter how much 

they like English, how many years they have studied, or even the level of English they think they 

have.  

Analyzing immigrant students’ answers in detail, it could be said that most of the 

students like English. This can be interpreted as the students’ positive predisposition towards the 
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language, which is relevant when it comes to the classroom atmosphere, class participation, and 

the meaningful learning that can be achieved.  

In terms of the number of years immigrant students had studied English before arriving in 

Chile, it can be seen there was no clear tendency; however, this could be an indicator of the 

importance of implementing a protocol in which one of the sections mentions that students with 

different levels of English proficiency could improve their use of the language by attending 

classes that would help them, so that everyone can achieve the same level of English before 

joining the classes. 

In general, it could also be concluded that the years of English instruction did not have a 

significant relationship with the students’ self-perception of their level of English, as can be seen 

in the case of student 8, who has been studying for two years considers that he/she has a high 

level of English whereas student 3 has been studying English for two years as well but considers 

his or her level of English low. This could be interpreted as that students’ self-esteem and self-

perception play a bigger role in their motivation than the number of years of English instruction. 

Table 2 
Perception of Immigrant Students about Arrival, Welcoming, and Relationship with their Classmates 

 

Student Was it easy for you to make 

friends when you came to school 

for the first time? 

Has it been easy for you to 

understand your Chilean 

classmates? 

Has it been easy for you to 

express yourself to your Chilean 

classmates? 

1 Very easy Very easy Very easy 

2 Very easy Easy Easy 

3 Very easy Very easy Very easy 

4 Easy Very easy Very easy 

5 Difficult Neutral Easy 

6 Easy Easy Neutral 

7 Very easy Very easy Very easy 

8 Very easy Easy Very easy 
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9 Easy Neutral Difficult 

10 Very difficult Difficult Very difficult 

11 Very easy Very easy Very easy 

 

As illustrated in table 2, most of the students have a positive perception about how 

welcoming their Chilean classmates were to them since, according to the data collected, nine out 

of eleven students feel that it was “very easy” or “easy” to develop a relationship with their 

peers. Nonetheless, there was one specific case in which a student felt that everything from the 

arrival, the welcoming, and establishing a relationship with their classmates was “very difficult” 

or “difficult”. This situation could be caused by external factors, but it is just one person out of 

all the immigrant students surveyed. So, it can be inferred that it was caused by personal factors 

such as an introverted personality, low self-esteem, negative past experiences regarding 

socializing, among others. These factors could cause this specific student to feel isolated and not 

to feel secure when it comes to interacting with their peers.  

Figure 5 
Level of Comfort when Speaking in English 
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Figure 6 
Level of Comfort when Writing in English 

 
Figure 7 

Level of Comfort when Listening Audios in English 

 
 
Figure 8 

Level of Comfort when Reading in English 

 
As it is shown in Figures 5, 6, 7, and 8, these express how immigrant students feel in 

terms of comfort in the four abilities of English, which are speaking, listening, reading, and 

writing. 

Considering the data that these four graphs provide, it is important to highlight that the 

abilities that received more than 50% percent of the answers of students were writing and 
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listening. Regarding speaking, the data received were very diverse, so students’ answers did not 

show a tendency, and concerning reading, it can be seen that even though 63.7% of the students 

feel comfortable reading in English, the percentage that this category obtained is not too far from 

the rest of categories, so it can be said that in both speaking and reading there is a variation of 

responses. This variation could be caused by the exposure that both abilities entail, inasmuch as 

students may associate them with the exposure since when they speak or read aloud all of their 

classmates will be listening and paying attention to them. As a consequence, the student that will 

be talking or reading will be the focus; therefore, this would cause students to feel ashamed, 

uncomfortable, and self-conscious about being exposed to the language. 

Table 3 

Interaction with the English teacher 
 

Student How has the 

interaction with your 

English teacher been? 

Do you feel comfortable 

asking questions to your 

English teacher? 

Have your questions 

been answered by the 

English teacher? 

Does the English teacher 

make you participate 

during the English class? 

1 Very good Strongly comfortable Always Always 

2 Very good Strongly comfortable Always Always 

3 Very good Strongly comfortable Always Always 

4 Very good Strongly comfortable Always Always 

5 Very good Uncomfortable Often Sometimes 

6 Good Comfortable Always Often 

7 Very good Strongly comfortable Always Sometimes 

8 Very good Strongly comfortable Always Always 

9 Good Strongly uncomfortable Sometimes Rarely 

10 Regular Strongly uncomfortable Rarely Sometimes 

11 Very good Strongly comfortable Always Always 

 

As illustrated in Table 3, in general, most students mentioned they have a “very good” 

interaction with their teacher, they feel “strongly comfortable” asking her questions, the teacher 
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“always” answers what students ask, and the teacher “always” makes them participate. It can be 

inferred that the teacher has a great relationship with the students and tries to promote a positive 

classroom environment; nevertheless, there are some students who were not part of this 

tendency. Different factors could have affected the students' comfort when they had to interact 

with the teacher. On the one hand, extrinsic factors such as the current sanitary crisis that it is 

being faced and its consequences when it comes to education. Students are learning from home 

through online classes; this can have a major impact on the teacher-student communication, due 

to failure in the internet connections, a noisy environment, difficulties at home, among other 

things. On the other hand, there are intrinsic factors that also can play a major role in 

miscommunication when asking questions to the teacher. These intrinsic factors can be related to 

the fact that students may feel embarrassed to participate through the microphone or to speak 

aloud in front of the class. These factors can also include the poor self-esteem of the student or 

his or her lack of motivation towards the learning process so as to ask questions because of the 

“hybrid” context in which classes are taking place. 

Figure 9 
Numbers of friends in the school 
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Figure 10 
Feelings regarding their classmates 

 
Figure 11 
Ease to find and work in groups 

 
Figures 9, 10, and 11 show that five out of eleven students have many friends, feel 

“very well” around their classmates, and find it “very easy” to find and work in groups. With this 

information, it can therefore be said that regardless of immigrant students' different cultural 

backgrounds, they do not show much of a problem when interacting with all their classmates 

since it was observable that students were very respectful when a classmate gave an opinion or 

answered a question, and they also listened carefully to the peer who was talking. Nevertheless, 

in the three graphs, three out of eleven students show a “neutral” attitude towards the number of 

friends, how they feel around their classmates, and how easier it is for them to find workgroups. 

This could be an indicator that shows that there is still some work to do regarding the integration 
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of some students that do not feel completely part of the class, specifically with the interactions 

with their classmates. 

Tutors’ or Parents’ Survey 

This survey was applied to 5 parents or tutors of the immigrant students with the purpose of 

knowing their perception regarding some factors that could affect the integration of the students, 

such as their nationality, how long they have been living in Chile, the process of enrollment, and 

the students’ integration in the school, among others. 

Figure 12  
Nationality 

Figure 13  
Time Living in Chile 

 
 

In Figure 12, we can see that although there is a variety of nationalities where the 

immigrant families come from, most of them are from Venezuela. However, inside the classroom 

there are also students from other countries such as Ecuador, Dominican Republic, Columbia, 

and Taiwan. This shows an evident mixture of cultures that exists within the EFL classroom 

making it a multicultural one; it is necessary to know if it is an intercultural one as well. 

As shown in Figure 13, the majority of surveyed tutors have been living in Chile between 

4 and 5 years, which could imply that they are rather more aware of how things work in Chile, or 
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they may know more about the different processes. However, that does not mean that it has been 

easier for them, but in fact it could mean that they are more experienced. 

 

Figure 14   
Evaluations Carried Out During the Admission Process 

 
As indicated in Figure 14, most of the surveyed tutors mentioned that no evaluation was 

conducted during the registration process, and just two people said that one student went through 

a psychological assessment, and one student went through an integration program assessment. 

Something that is relevant to highlight is that none of the tutors mentioned that an entry behavior 

English test was carried out. Consequently, at the moment they came to school the English 

teacher did not know the level of English of the new students, so this could produce some 

problems for the teacher since she did not know at first what students knew or did not know 

about this language. Also, this could cause some problems to the students since probably they 

came to the English class and they did not understand what the teacher was talking about, 

therefore, this could end in students that felt confused and unmotivated. 
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Table 4   
Perception of Tutors Regarding the Integration of Student into the English Class 

Parent/ 

Tutor 
How do you perceive that the student has 

been integrated into the English subject? 
If your answer was yes, could you mention how you 

perceive your child has been integrated? 

1 Very good How he/she behave, and his/her joy of learning. 

2 Very good He/She feels more comfortable with the language, and safer. 

3 Very good   He/She likes the class. 

4 Very good All the children are treated the same. 

5 Very good He/She likes the subject. 

In Table 4, it can be clearly seen that 100% of the surveyed respondents perceived that 

their children have been integrated in the English class. This could be interpreted as the positive 

perception that their children shared with their tutors when it comes to the English classroom 

atmosphere, which meant that there was an enabling environment to exchange ideas and points 

of view. The tutors mentioned that students enjoy and like learning English, they feel more 

comfortable with the language. Something that is important to highlight is that they think the 

subject permits students to feel equal and safe. These answers show the high level of conformity 

of children’s tutors or parents, leading us to conclude not only that they have motivation to learn 

the language, but also it remarks the importance of a good classroom atmosphere.  

Figure 15   
Perception of Tutors Regarding Motivation of the Student in English Classes 

 
As illustrated in Figure 15, more than half of the surveyed tutors/parents answered that 

they considered that their children feel very motivated by the English class, therefore by the 
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English language. This can be interpreted as that their children tell them about their English 

classes, how they make them feel, what they have learnt, and what they do in each class. There 

might be a high chance that the teacher has influenced in making the EFL classroom more 

pleasant in a way that students feel comfortable and happy to attend classes and learn the 

language. 

Table 5    
Tutors’ opinion regarding the necessity of an Integration Protocol 

 

Parent/ 
Tutor 

Level of necessity of a school integration 

protocol for immigrant students in the 

English subject 

Explain your answer 

1 Necessary It would be good for them to learn the language. 

2 Neutral The truth is that most schools include English. It is not something new 

for them. 

3 Very necessary Because it is an important language worldwide 

4 Neutral I would not really change anything, but if it is for the better, it can be 
considered. 

5 Neutral It could be considered because there are some children who come from 

Venezuela that do not learn English in primary public schools. But, my 

son went to a private school and he had the English subject. 

 

Firstly, it is important to mention that in Table 5 students’ tutors or parents did not show 

a clear understanding of the question since they related the protocol to English as a language 

instead of an opportunity for integration and to have an intercultural experience as well as the 

creation of a protocol that promotes interculturalism. They only focused the question on the 

English subject rather than the integration inside the EFL classroom. However, according to the 

respondent 5, who was the only answer that was related to the question, it can be said that it 

would be beneficial for the students to create and implement a protocol to integrate immigrant 

students into the English class since there are some students who attended public schools in their 

home country that did not have English as a subject in primary level. In addition, all the 

respondents were asked for suggestions about how to improve the immigrant students’ 
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integration experience and respondent 5 claimed that her son found it difficult to adapt 

considering he was harassed and suffered discrimination by/from older students. According to 

this, it can be said that the respondent believes that the school should provide better integration 

strategies for immigrant students arriving at their new educational place. 

This could indicate that even when a classroom seems to have a good environment, there 

can always be improvement. Even though this event did not happen recently, this could be 

prevented by having a protocol that involves the school community since this is work that has to 

be done together.  

Teacher’s Survey  

The following survey was applied to an English teacher of fifth grade from the school 

“Mercedes Marin del Solar” who has been teaching English for more than 15 years. This 

survey’s aim is to know the teacher’s experience regarding the integration of immigrant students. 

Table 6 
Perception of the English teacher regarding integration of immigrant students 

 

Questions Yes No Answers 

       Teacher Experience 

In your teaching experience, have you ever had 

any difficulty integrating immigrant students 

into the English classroom? If your answer was 

yes, indicate what the difficulties were and the 

actions you took to face them. 

X  -The difficulties are the lack of knowledge of the 

English language and Spanish in some cases. So 

it was hard to communicate. 
-The solutions that I came up with were trying to 

adapt objectives according to the student’s 

levels, and allow them to use the translator. 

Have you noticed any change in the English 

classroom, either positive or negative, with the 

arrival of immigrant students? If your answer 

was yes, specify what changes you have noticed. 

X  Some of the students are very supportive, they 

participate during the classes and that is a 

motivation for the rest of the class. 

 

As shown in Table 6, the teacher says that in her teaching experience she has found it 

difficult to communicate with students because of the lack of knowledge of English and in some 

cases of Spanish. This information can be interpreted as that there are troubles communicating in 
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English with students because maybe before arriving in Chile, they did not have English classes 

in their origin countries. Also, another interpretation can be that since they have communication 

difficulties with English but also with Spanish sometimes, it is important to mention that all 

immigrant students from the teacher’s class are Spanish speakers. Therefore, this 

miscommunication when using Spanish can be due to the fact that Chilean variation of Spanish 

contrasts from the Spanish of other Latin American countries, in relation to idioms, slang, speed, 

tone, among others. 

 The teacher mentioned that the objective of the class has been adapted according to the 

students’ level as well as allowing them to use the translator during classes. This could be 

interpreted as the high level of comprehension and management of the teacher about the National 

Curriculum, which allows her to easily adapt the classes to the students’ reality.  

Table 7 
Perception of the English teacher regarding integration of immigrant students 

 

Questions Yes No Answers 

School Integration 

Do you consider there is a natural integration 

among the students in the English classroom? 
X   

Is culture shock present in the English 

classroom? Explain how the existence or non-

existence of this culture shock has affected. 

X  -Yes, in a positive way. 
-It is important to consider students’ life experience 

and include it at the time of preparing the contents and 

topics we want to develop with the class such as food, 

celebrations, holidays, etc. 

Do you consider it necessary for the school to 

implement a school integration protocol for 

immigrant students in the English subject? 

Explain the reason for your answer. 

X  Basically, for the students to get a minimum level of 

English so they are not behind the rest of the class. 

Mention any suggestions that you want to make 

to the school to improve the integration 

experience of immigrant students. 

  Invite students to know the school before classes start. 

Integrate them into workshops or support classes in 

order to help them to achieve a standard level in the 

different subjects. 
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As shown in Table 7, the teacher has noticed a positive change in the classroom with the 

arrival of immigrant students. She has noticed that some immigrant students are very supportive, 

they participate during the classes, and she thinks that is a motivation for the rest of the class. 

Immigrant students seem comfortable in the class, there is a natural integration within the rest of 

the students according to the point of view of the teacher. Also, immigrant students have added 

positive changes to the EFL classroom as they motivate and challenge the rest of the class to 

participate in a way that the teacher feels supported by them. 

The teacher mentions that culture shock is present in the classroom but in a positive way. 

She says that it is important to consider students' life experiences and include it at the time of 

preparing the contents and topics we want to develop with the class such as food, celebrations, 

holidays, etc. The teacher shows awareness of these wider life’s experiences, and she takes all of 

that into consideration when planning the lessons and the contents, so that when the students are 

going through the teaching process, they can be familiar with what they are learning and that 

way it is easier for them to integrate; and, it also increases the chances for the rest of the class to 

be familiarized with different cultures. 

The teacher suggests that in order to improve the integration experience of immigrant 

students, the school can invite students to visit the school before the beginning of the school 

year, in a kind of induction and to integrate them into workshops or support classes in order to 

help them to achieve a standard level in the different subjects. This suggests that the teacher 

acknowledges that immigrant students need a space in which they can recognize their space as 

well as the necessity to level immigrant students in terms of the use and knowledge of English. 

This implies that the creation of a protocol should take into consideration the socio-cultural 

background of immigrant students; however, the focus should be on the English language, so that 
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immigrant students could be more prepared when it comes to participating in a class with a 

certain level of English.  

Observation Checklists 

The observation checklists allowed this research to obtain specific information by 

observing two classes in both fifth grades (A and B), in two different days each. It is important to 

consider the context in which these observations took place, since the current context could make 

that the results vary. These observations were carried out during the COVID-19 pandemic; 

therefore, some students were present at school and some students were connected from home; 

regarding the latter, observation was difficult to make since their cameras were off or their 

participation were lower than could be in normal context with all students present at school. 

Figure 16  
Level of achievement according to dimensions observed in 5th grade A 

 
Figure 16 illustrates the results that were obtained by observing fifth grade A students in 

two different days. The graph represents 4 different dimensions, which are linked to a percentage 

of achievement. This percentage indicates the number of times that some actions were performed 

depending on different indicators.  
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According to Figure 16, on day one the four dimensions obtained 100% of achievement, 

additionally to this percentage there are some specific and general observations about this day. In 

the first place, it is important to mention that this course has five immigrant students, all 

Venezuelan, and on the day of the observation only one immigrant student was present at school. 

We mention this student since the specific observations say that she was the one that participated 

most in the class, more than her immigrant and Chilean classmates. She talked about the topic 

and even related the topic with some experiences she had while living in Venezuela, she 

constantly added some comments, and she motivated her classmates to participate in class, since 

when the Venezuelan student talked some classmates added more ideas to complement what she 

said. Some general observations about that day are that regarding dimension 2 the teacher always 

tried to motivate students to participate, she used a lot of award phrases such as 

“congratulations”, “very good”, “perfect”, etc. Also, the teacher always solved the questions of 

students and she asked questions in which immigrant students could relate the topic with their 

native country. Concerning dimension 3, immigrant and Chilean students present at school 

exchange ideas, solve questions with each other, and help each other in the activities during the 

class. Moreover, during “break” time they play together, talk, and laugh. 

Regarding the second day, dimension 1, 2, and 3 obtained 100% of achievement but 

dimension 4 obtained 70%. On this day, at school there was only one immigrant student too, but 

this student was not the same as the first day. According to the specific observations, this 

immigrant student during the class did not participate much, but the immigrant students at home 

sometimes added comments or answered some questions when the teacher asked, specifically the 

same immigrant student that was present at school on the first day. An important general 

observation is that this class was mostly about grammar, in which they had to learn the structure 
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to make questions about sea animals, so probably regarding this as was observed the 

participation of immigrant and even Chilean students was low. A positive aspect that can be 

mentioned about this day is that the immigrant student that was present at school has Chilean 

friends, and during “break” time they play and talk together. 

Figure 17 
Level of achievement according to dimensions observed in 5th grade B. 

 

As shown in Figure 17, on the first day dimensions 1, 2, and 3 obtained 100% of 

achievement, and dimension 4 obtained 70%. Regarding this day it is important to know that at 

school only one immigrant student was present, and 5 immigrant students were at home. The 

student at school did not participate too much in class, she wrote everything that was written on 

the whiteboard, and she did the activities, but she did not give an opinion about the topic or 

answer the questions made by the teacher aloud although she had the answers. The day of the 

observation the teacher made some games to motivate the students to participate. She played 

“Simon says” with the students, and in general the participation increased but specifically 

immigrant students did not participate much. It was noticeable that the teacher made an effort to 

motivate the students since she always promoted the participation of all students. Another aspect 

important to mention is that each student constantly maintained a positive attitude and a good 
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relationship with each other, since during “break” time they shared a lot and they played 

different games. 

Regarding the second day of observation in fifth grade B, in class were 2 Venezuelan 

immigrant students present at school and 4 immigrant students were at home. In general aspects 

this class was very participative, students were very motivated to participate. The teacher used an 

online game to answer reading comprehension questions about a short dialogue and students 

participated a lot and answered all the questions correctly. During the “break” time the 

immigrant students present at school played soccer and also, they talked with their classmates 

and students from other grades. Something to highlight is that in this class a Venezuelan boy was 

the student that participated the most; he even talked in English all the time and constantly added 

comments about the topic of the class. He seemed to have a high level of English and a 

personality that allowed him to demonstrate all his knowledge in the language, since he did not 

show to be ashamed when he expressed what he wanted to say.  

As a summary of the whole data analysis, it can be concluded that though it seems that 

most of the immigrant students feel integrated and they show a good relationship with their 

peers, the school, the learning environment in general, and English as a subject itself, there is still 

some adjustment that can be done in order to promote an intercultural atmosphere inside the EFL 

classroom. It is important to mention that the major goal of the protocol is to promote and create 

an EFL classroom in which all students are seen, respected and can feel free to share their 

respective cultures with all their peers so that they can learn from each other while making the 

learning process more pleasant. 

Another conclusion that can be drawn from all of the surveys applied and the 

observations checklist is that, in spite of the fact that the school appears to have managed well 
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receiving immigrant students and it does not seem to be major issues regarding integration or 

discrimination, a protocol is still a great idea to develop because this way everything will be 

more structured in helping all people involved to achieve and promote an intercultural classroom 

faster.  
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Conclusion 

To put it all together and as the research has demonstrated it, the creation and 

implementation of an integration protocol to promote an intercultural atmosphere in an EFL 

classroom is necessary and very important for the immigrant students of the Mercedes Marín del 

Solar school. As we mentioned before, although students seem to be very well integrated and it 

seems that there are not major issues with the multicultural atmosphere inside the EFL 

classroom, the implementation of a protocol will not only lead to promoting an intercultural 

atmosphere rather than a multicultural one, but also make all the process more structured and 

easier to follow. For these reasons, it is essential for the school and all the people involved in it 

to have access to a protocol (see appendix III) for the integration of immigrant students. 

Another important point to highlight is that students have some negative predisposition to 

the exposure of English, especially when it comes to being exposed in front of their classmates 

since most of them feel ashamed. Hence, we can conclude that it is very necessary to work on the 

emotional and social needs of students. 

A third considerable aspect was that parents and tutors mentioned that none of the 

students were tested with an entry behavior test when they came to the school for the first time. 

Also, the English teacher said that, in some cases, the development of the lessons was 

particularly difficult because of the different levels of English among the students. Besides, a 

tutor mentioned that some immigrant students did not have access to English classes in their 

countries, therefore, we concluded that it is necessary to include in the protocol that students 

should have some remedial training in the English language before the classes begin in order for 

every student to be equally leveled.  
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Implications 

Although we did not find any major problems at all, our purpose was to propose the 

implementation of a protocol whose main goal is the integration of immigrant students inside the 

EFL classroom. In addition, another consequence of this protocol was the promotion of an 

intercultural atmosphere. Furthermore, the use of this protocol will help not only the school and 

the English teacher to have an intercultural EFL classroom, but also teachers from all the 

different subjects present in the school with a minimum change in some specific sections of the 

document. In consequence, this research will help many immigrant students to feel part of a 

community when they first come to school, and in the entire learning process as well. 

Limitations 

There were few main limitations that affected this research by slowing it down or limiting 

the information gathered. For example, the most important limitation was the sanitary crisis of 

Covid-19 pandemic context since students were in a hybrid-class, that is, they were divided into 

both online and face-to-face classes; some of them were at home and some others at school; 

however, it is important to mention that approximately two or three immigrant students attended 

classes at school. So, it was incredibly difficult to observe immigrant students because most of 

them did not turn on their cameras or they rarely opened their microphones to interact with the 

teacher or the other classmates. Furthermore, although all the immigrant students of fifth grade 

responded to our survey, we only received five answers from their parents or their tutors.  

Suggestions for further research 

Considering the issues that this research has been through, we suggest future researchers 

to focus on the implementation of this integration protocol for immigrant students in the EFL 

classroom and investigate whether it works properly. 
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Moreover, considering the context of the sanitary crisis in which this research was 

conducted, we consider it necessary to address this research problem in a context without the 

Covid-19 pandemic or in a context in which the researchers can be allowed to see face-to-face 

immigrant students. 

In addition, we suggest the investigation and creation of a protocol for immigrant 

students that are not Spanish speakers, considering their background and providing them with 

solutions that can help them to learn both languages on a similar basis. 

Taking into account that this research was carried out in a state school with a very 

different context from other schools, we propose to address this issue in a private-subsidized 

school or even in a private school where the reality of the students is different.  
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Appendices 

Appendix I Validation of instruments  

A) Survey’ validation 
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B) Observation checklist validation 
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Appendix II Instruments  

A) Students’ survey 
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B) Parents’ survey 
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C) Teacher’s survey 
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D) Mini survey 
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E) Observation checklist 



85 

 

 

 

 

 

 



86 

 

 

 



87 

 

 

  



88 

 

 
 



89 

 

 

 



90 

 

 
 



91 

 

 

 



92 

 

 
 



93 

 

 

 



94 

 

 
 



95 

 

 

 



96 

 

 

Appendix III Integration protocol 
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