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Abstract 

Students in 7th grade from a school in Conchalí were not able to either 

recognize or produce four target sounds (/b/, /v/, /tʃ/ and /ʃ/), which should have been 

part of their acquired knowledge according to the Ministry of Education plans. This 

research aimed to find strategies to improve student’s performance on English oral 

production. For that reason, a question arised: will articulation activities and exercises 

help students to recognize and produce the target sounds? Moreover, different 

techniques were explored to try to improve students’ performance in this area. First, a 

pre-test was designed and applied in order to have a baseline from which it was 

possible to develop further intervention activities to foster the students’ performance. 

Then, 4 interventions were implemented: two sessions of a Bingo game and two 

sessions of drilling exercises. Finally, a post-test was applied to measure tangible 

changes in students’ performance.  The results were collected and analyzed to 

observe if there was any improvement after the intervention plan. Further research is 

needed to find and apply the best way for students in this school to be able to produce 

these English sounds properly. 
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                                                     Introduction 

          Throughout our professional teaching practicums, we were able to observe a 

vast variety of public and subsidized schools in the Metropolitan Region, which 

presented many issues that require major consideration in terms of educational 

development. However, the place that caught our attention was a school in the 

commune of Conchalí, where the research group’s professional practicum took place 

this academic semester, more specifically in 7th grade class at Escuela Poeta Eusebio 

Lillo. The research group identified that this class, had a hard time in English lessons, 

which prompted us to implement the intervention explained in the following Action 

Research Project (ARP).As we were able to observe, in this commune, English or the 

mastering of the language is at high demand for improvement, therefore the 

Municipality requests teachers to implement their lessons in full use of the language 

with the purpose of generating a significant change in students’ level of English, so 

they could be able to obtain the necessary tools and strategies for their future, 

especially in terms of managing this second language; however, this also raised a 

serious problem in terms of how students managed the language. Despite the fact that 

English is being taught at this school as workshops from 1st grade to 4th grade, and as 

a compulsory subject starting from 5th grade; the level of students’ comprehension 

and production did not allow them to fully understand directions, instructions, and to 

communicate properly with the teacher and their classmates in the lessons, causing 

important drawbacks in the development of lessons, and in their own learning 

process. 
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For all the previously stated reasons, we noted that the students at this school 

did not reach the standards set by the Ministry of Education, such as managing 

specific sounds that 6th or 7th grade students should be able to produce.  

Moreover, during the course of our professional practicum, it was possible for 

the researchers to witness that most students could not efficiently differentiate similar 

sounds from the target language with those that belonged to their own mother tongue, 

thus the classes could not be carried out by making full use of the target language, but 

done primarily in Spanish, with a small exposure to English. It was because of our 

experience at this school that we decided to implement our ideas on how to address 

the issue at hand. Furthermore, we wondered if students would be able to improve 

their level of understanding and production of English by being exposed to 

articulation activities and exercises taken from different approaches during this ARP.  
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Objectives 

General Objective: 

- Improve students’ pronunciation of the target sounds: /b/, /v/, /ʃ/, /tʃ/ by 

applying activities with words containing these sounds. 

Specific Objectives:  

- Identify if students are able to discriminate between /b/ - /v/ and /tʃ/ - /ʃ/) 

sounds of the English language. 

- Identify if students are able to accurately produce (/b/, /v/ /tʃ/ and /ʃ/) sounds 

of the English language. 

- Implement articulatory exercises and game-oriented pronunciation activities 

using the targeted English sounds.  

- Measure students’ accuracy in the pronunciation of target sounds after the 

interventions and analyze the results. 
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Research Questions 

The following questions are the core of our research, for they led the entire 

process, from beginning to the end. Therefore, it is by answering them that we were 

able to identify the problematic issues inside the classroom, and to obtain the 

information needed to develop our intervention plan. 

Our research questions are: 

● Are students able to recognize the English sounds: /b/, /v/, /tʃ/, and /ʃ/ ? 

● Are students able to identify the difference between sounds? 

● Will articulation activities and exercises help students recognize and produce 

/b/, /v/, /tʃ/, and /ʃ/ sounds? 

● How do different teaching strategies and articulation activities help students to 

recognize and produce /b/, /v/ /tʃ/ and /ʃ/ sounds? 
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1. Conceptual Framework 

1.1.  English in Chile 

In Chile, English as a course is compulsory from 5th to 12th grade, and according 

to Plan de Estudio [Chilean Study Program] (2018), in 7th and 8th grade it is 

mandatory to have 114 hours annually intended for the lessons, and three hours per 

week dedicated to this subject. According to the program provided by the Ministry of 

Education (2016), it is vital for students to be able to comprehend and produce texts 

related to the discipline, which is English, in this case. Therefore, it is through the 

development of both receptive, and productive skills that the program is carried out, 

allowing students to acquire knowledge not only via reading and writing, but also via 

listening and speaking. Thus, all four language skills are developed across the entire 

learning process.  

It is possible to observe in the Progresión de Objetivos de Aprendizaje para Inglés 

de 7° Básico a 2° Medio [Learning Objectives Progression for English from 7th grade 

to 10th grade] document that Chile provides a curriculum based on the 

Communicative Approach, with a communicative perspective of language, which is 

natural and closer to reality, that fosters students’ motivation and active participation 

through activities that intend for them to expose their ideas and points of view about 

what is read or talked in the lessons, and that also allows interaction between 

classmates, by listening to what others have to say.  

The 7th grade English program itself consists of four thematic units: Unit 1 

“Feelings and Opinions”; Unit 2 “Healthy Habits”; Unit 3 “Sport and Free Time 
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Activities”; Unit 4 “Green Issues”, all of them with a different set of learning 

objectives, promoted skills and attitudes, activities, purpose and knowledge.  

The Ministry of Education establishes certain learning standards as a baseline for 

all students through the Bases Curriculares [Curricular Bases] (2015), which are 

obligatory for all educational establishments. Although, the Ley General de 

Educación [General Education Act] (2009) points out that it is the school’s decision 

to decide whether to adhere to the national curriculum or to formulate their own, 

according to the needs of the school community and with the fulfillment of the 

Curricular Bases. 

Furthermore, the sounds  /b/, /v/, /tʃ/, and /ʃ/ are included in the curriculum as 

content that should be part of the students’ knowledge when they reach 7th grade in 

school. 

 

1.2.  English for Spanish Speakers 

Learning a second language as well as a foreign language depends on internal and 

external factors. Internal factors include age, aptitude, and motivation, among others; 

while external factors include the learning-teaching process, context and issues with 

L1 acquisition (Cenoz, 2000).  

Research has shown that there are some problems that native speakers of Spanish 

are likely to experience with English sounds (National Academy of Sciences, 

Engineering, and Medicine, 2017). The main problem for Spanish speakers while 

learning English as L2 is the existence of certain differences between both languages’ 
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phonological systems. Even though vowel sounds may differ importantly from one 

English speaking region to another, consonant sounds will virtually remain the same 

amongst all of them.  

Some other problems that Spanish speakers may suffer are failure to pronounce 

the ending consonant accurately or strongly enough, problems with the /v/ in words, 

such as the words vowel or revive, difficulties in sufficiently distinguishing words 

such as sheep/cheap, the tendency to prefix words beginning with a consonant cluster 

on s- with a /ε/ sound; therefore, for example, school becomes “eschool” (Coe, 1987).  

According to the national curriculum for English, there are certain sounds that 

might be learned in 5th, 6th, and 7th grade, however, the /b/, /v/, /tʃ/ and /ʃ/ sounds 

are what cause more problems for Spanish speakers, and they are not always taken 

into consideration when teaching and evaluating students. Therefore, it is also 

important to deal with this issue by addressing it through the students’ learning 

process.  

As to why the recognition and production of sounds present many issues in 

Spanish speakers can be due to Language Interference. This is explained by 

Beardsmore (as cited in Bhela, 1999) as a peculiarity that occurs when the native 

language, causes an interference in language structures of a second language learner. 

Such as the production and recognition of sounds; grammatical structures, words that 

refer to gender, etc.  

In Spanish, the sound for the consonants “b” and “v” is exactly the same /b/ sound 

(Salcedo, 2010), but in English, the consonants “b” and “v” have two different 
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sounds, which are /b/ and /v/ (International Phonetic Association, 1999). The 

previous example could be accounted as a cause for confusion in Spanish Speakers 

when learning English. 

In Santiago of Chile, many reasons can be addressed to why certain English sounds 

can be difficult to produce and recognize. On the other hand, in the cases of the /tʃ/ 

and /ʃ/ sounds, as Terry-Christina (2018) says, in Santiago of Chile, the pronunciation 

of these two sounds can be affected by sociocultural context. Also, the author 

classifies speakers into three different sociocultural groups (low, middle, high), and 

each of these groups have a different manner to pronounce the “ch” Spanish 

consonant. This phenomenon can be easily observed in the context of the study. 

 

1.3.  Communicative Approach 

The national curriculum’s objective is to generate students who can communicate 

efficiently in English, therefore the approach to be implemented in the lessons has to 

rely mainly on communication, so the Communicative Approach (CLT) is the 

appropriate tool for this matter. This approach to teaching sets the relevance in 

authentic, spontaneous, real-life or contextualized communication for learning to take 

place. The goal of this approach is to achieve communicative competence in the 

target language with a strong focus on real-life settings. According to Richards (2006) 

this competence can be obtained by using language for different purposes and 

functions, varying the use of language according to the setting and participants, 
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producing and understanding different types of text, and maintaining communication 

despite linguistic limitations through the use of different strategies. 

There are some important factors to take into account when using CLT; initially, 

lessons have communicative aims, therefore the syllabus of the courses based on this 

approach will include lesson aims that will encourage students to practice and 

develop their linguistic competence in favor of grammatical competence. Another 

important factor that needs to be mentioned is that when using this approach, the 

teacher acts as a facilitator in the learning process, meaning that learners will be the 

protagonists, while the teacher will intervene mainly to set the communicative 

context of the lesson, maintaining the learners’ motivation, giving instructions, and 

monitoring learning while also providing feedback, though most errors are to be 

tolerated, and seen as a natural outcome of the development of communication skills 

(Larsen-Freeman, Campbell, & Rutherford, 2000). Finally, it is of vital importance to 

highlight the necessity of providing students with a range of activities to rehearse, in 

this way, the teacher may ensure that students practice language features in a more 

controlled manner. 

1.4.  Presentation-Practice-Production Model  

As part of the effort of local authorities to improve the general results of the 

academic performance of the students, the Education Department of the district has 

requested the use of the presentation-practice-production (PPP) model, particularly in 

the English classes.  
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The PPP model is a pedagogical strategy or method in Language teaching that has 

been used since the middle of the 20th century in times where teaching language was 

focused primarily on the acquisition of structures, as seen in the Structural Methods 

(Criado, 2013). 

This method consists of three different stages, which are: an initial phase of 

presentation (P1), a phase of practice (P2) and the final stage of production (P3). As 

Criado (2013) summarizes, on the first stage, the teacher controls the 

teaching/learning process, using materials that contain linguistic items and structures. 

It can be carried out in both deductive and inductive modes, whether the teacher 

models the content and offers explanations or the students are the ones provided with 

sample structures and contextualized vocabulary. 

Then, on the second stage, students practice words, sentences or dialogues 

presented by the teacher through constant repetition and drilling, and in order to 

achieve accuracy, the teacher controls to what extent students understand the 

structures and the items presented. 

Finally, on the third stage, there is more freedom in the use of targeted structures, 

with activities that aim at the increase of fluency in the use of language, and a more 

creative and autonomous work, compared to the previous phases, in which the teacher 

is the one modelling all the linguistic items. 

As Kurniawati (2017) states, on the first stage, the teacher introduces the lesson 

through small familiar chunks, then on the practice stage, there is a mechanical 
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practice with drilling and repetition exercises, and on the production stage, students 

perform according to their own competences. 

It is necessary to consider the criticism that exists regarding this model. And for 

that, we must point out that there is negative criticism towards its three stages, which 

are supposed to suffice the learning process of a certain structure or piece of 

information, through an explanation in P1, practice in P2 and the later use of the 

acquired knowledge in P3, with no practice needed afterwards. Regarding this point, 

and according to Sánchez’s words (as cited in Criado, 2013) “this assumption does 

not adjust to real knowledge acquisition processes, since experience tell us that we 

often acquire new knowledge without previous practice, or in the absence of explicit 

explanations.” (Sanchez, 1993) 

Apart from that, its teacher-centered nature has also made room for criticism, 

because the first two stages are focused on the role of teacher as an informant (in P1) 

and a pattern-controller (in P2). Thus, PPP lacks flexibility in terms of class structure, 

as it follows a strict and controlled sequence of actions led by the teacher, where 

students participate actively only during the last stage of this model. 

On the other hand, we must also acknowledge the positive aspects and criticism 

towards the PPP model. Even though the teacher has the main role in this model, as 

he/she serves the purpose of guiding the pace of the class, which is seen as an 

unfavorable feature, it can be useful to consider what Sanchez points out (as cited in 

Criado, 2013) about the fact that when students are presented constant and recurrent 

structures, like an organized set of activities in class, they appear to develop a sense 
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of security towards the lesson, promoting positive attitudes in their learning process.  

Additionally, PPP’s organization is effective in teaching pronunciation due to the fact 

that it develops from low-complexity structures and information and widens into 

more complex ones. (E.g. a class that starts with learning the different sounds of -th 

in words like: they or thin, and finishes with tongue twisters using both sounds in the 

same sentences).  

This method becomes relevant and crucial in the social context of the students of 

this sector in Santiago, due to the fact that they present a low level of autonomous 

work, thus they need the constant support of teachers, which even though they are 

granted with certain freedom to work, it is the teacher’s job to lead the class, propose 

activities that draws students’ attention so they can keep up with the content and pace 

of the lessons. 

Despite the fact that PPP is a model that was originated in the last century, it 

benefits students in acquiring a language, as authors like Hedge (2000) have stated, 

the stages of this model can be considered beneficial as they favor the learning 

process by connecting previous knowledge with what is being acquired in the lessons. 

This model allows teachers to incorporate other strategies or successful parts of 

different approaches, such as drilling or games, as part of a set of guided and 

supervised activities where students can identify and produce sounds of the English 

language, therefore, through the use of the three stages of the PPP model, plus the 

integration of a warm-up stage at the beginning, and a guided practice in the middle, 

it is possible to reach the established requirements in the target language. 
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1.5.  Learning Styles 

For the past 30 years researches have constructed varied learning styles models 

and instruments that assess individuals based on their own learning styles. The model 

and instrument that is going to be of used for this research is the model developed by 

Reid (as cited in Karthigeyan & Nirmala, 2013), which is called Perceptual Learning 

Style Preference Questionnaire (PLSPQ), particularly because this instrument is 

designed for learners of foreign language based on how students learn best using their 

perceptions (visual, auditory and kinesthetic) and also two social aspects of learning 

(group and individual). 

Focusing on how students learn based on their perceptions, we have three 

Perceptual Learning Styles. First, we have visual learners, who prefer to read and 

obtain information from visual stimulation, these students also prefer using pictures, 

imageries, and spatial perceptions. Then, there are auditory students, who are 

comfortable without visual input and learn from unembellished lectures, 

conversations, and oral directions. Finally, kinesthetic students like lots of hands on 

movement and enjoy working, also they favor using body, hands, and tactile sense.  

 

1.6. Teaching-Learning Strategies and Materials 

The learning process of students is influenced directly by how teachers implement 

and to what extent they use different strategies, activities and materials in their 

lessons. 
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Many authors such as, Douglas Brown (2001) indicate that it is a good practice to 

include Warm-up activities in a language class. A warm-up is a preliminary stage in 

the class setting that serves the purpose of providing students with a positive state of 

mind in the learning process, helping them to feel relaxed, motivated, attentive and 

prepared to activate previous knowledge. (Rushidi, 2013). It can be carried out 

through games, songs, dancing, jokes, among others, and it does not have to strictly 

use the target language, because its main function consists of engaging students with 

the lesson.  

According to Robertson & Acklam (2000) warmers, or warm-up activities have 

certain features that facilitate the teaching-learning process, as they need to motivate 

the students for practicing the language by being interesting to them. Another feature 

is that they are not the main focus of the lesson, but concise activities. Furthermore, 

one last feature described is that they can be used as a chance for students to revise 

previous acquired knowledge.  

There are several plans and methods that might be useful when thinking about 

how to teach pronunciation, though there has to be a main point stated, it is 

mandatory for us to consider the receptive and productive skills of students, 

especially when the idea of this research is to promote strategies for the development 

of students’ abilities in identifying and producing English sounds. Regarding this, 

when the target language presents noticeable differences in sounds with the L1, 

students should be aware or be taught about these contrasts. For example, similar 

words in English and in Spanish (madre-mother) are pronounced differently in both 
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languages, therefore the capacity to differentiate the sounds would aid in further 

production skills and in the use of certain vocabulary (Kelly, 2001). 

Taking into account that we have observed in our practicum experiences that 

students have not developed either of those skills, as expected in the standards set by 

the district and the Ministry of Education, it might be useful to provide a varied set of 

activities in order to identifying which ones fit with their needs. Among these 

strategies, we should consider the use of drilling exercises, which is one of the main 

actions that teachers use in teaching pronunciation, by saying a word or sentence and 

asking students to repeat. The use of drilling often consists in choral repetition 

followed by individual drilling, which allows to provide a personal feedback with the 

class; directly linked to drilling. 

Chaining is another useful tool for teaching pronunciation when students have 

problems in producing sentences due to their length or because of existing difficult 

sounds or words. It consists in repeating certain isolated parts of sentences and 

progressing by completing them in order to obtain an accurate pronunciation of the 

whole sentence. 

Minimal pairs activities, on the other hand, might prove useful when there are 

problematic sounds that interfere between L1 and the target language. Reinforcing 

pronunciation of words with small differences in pronunciation can help in avoiding 

further issues and confusion. Although it has drawbacks if we consider that using 

minimal pairs could lead us to teach students words that might not be meaningful for 

them. (Kelly, 2001) 
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Although the way in which students learn and acquire specific sounds might be 

affected by the teacher’s pronunciation, there are other possibilities to develop this 

strategy, like using audio recordings from native speakers, or even video recordings, 

among many others.  

In addition to these strategies, and according to studies (Celce-Murcia, Brinton & 

Goodwin, 1996), there are some others related to the Communicative Approach that 

might as well be helpful in teaching pronunciation, like the use of contextualized 

minimal pairs, where the teacher establishes a setting with key vocabulary (e.g., 

interesting topics), then students are prepared to respond to a sentence stem with the 

appropriate meaningful response (e.g., students listen to a conversation between two 

people, where one asks the other ‘Are you interested in something?’ while the other 

replies ‘Yes, Viking stuff’). What students are asked to respond is if the person is 

interested in Viking/biking stuff.  Also, describing how sounds are produced through 

audiovisual aids is another way to teach how to pronounce certain words or sounds, 

by using color charts, pictures, mirrors and other related materials. Besides, the use of 

tongue twisters, which is a technique derived from speech correction strategies used 

for native speakers might as well facilitate students’ reception and production of 

English sounds (Celce-Murcia, Brinton & Goodwin, 2007). 

Moreover, in the text by Finch (n.d), it is possible to find out that games are also 

advantageous tools that can be used in class, considering that all children learn from 

playing games. And in this case, games that foster students’ receptive and productive 

skills play an important role in teaching language in a more flexible and interesting 
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class. It is precisely with this purpose that a bingo might have a positive effect on 

how students identify and produce sounds, by testing basic listening comprehension 

with the teacher modelling the pronunciation of specific words: furthermore, the 

modified bingo used in the research (see Appendix A to observe the sample for Bingo 

cards) stimulates visual perception, because it presents a tangible representation of 

the target sounds worked in the interventions. The use of these different teaching 

strategies, and materials becomes relevant to our investigation, for it focuses on the 

learning styles of students. 

 

2. Methodological Framework 

2.1. Methodology  

2.1.1. Setting.  

This Action Research took place in a public elementary and middle school located 

in the northern part of the Metropolitan Region, in Chile, more specifically in 

Conchalí. The commune of Conchalí is populated primarily by working class families 

and immigrants, thus the location is considered an at-risk area. School records 

showed a high percentage of absences, as well as a significant number of dropouts. 

Nonetheless, the municipality of Conchalí invests money and other resources to 

improve the education on all the affiliated public schools. One of these investments is 

the hiring of a third-party corporation. The URIBE Corporation, which specializes in 

the subject of English and its development in the commune, provides educational 

methodology, technical, and didactic support. In the sample school, this corporation 
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grants a thoughtful educational program that follows the Ministry of Education 

contents and objectives in the form of planned lessons and materials for teachers to 

use in the lesson. All of these lesson plans come in the form of Presentation-Practice-

Production model (to see sample of lesson plans developed by URIBE Corporation 

see Appendix B) 

The sample school is a small building with one classroom per each level until 

fourth grade. Then, from fifth grade until eighth grade, the classes are divided into 

classrooms established for each subject, so students move between Language 

classroom, Maths classroom, English classroom, and Science classroom. For this 

reason, each class ends earlier with purpose of changing classrooms before the breaks 

start. Besides that, the school has one multi-court, a small dining room in which 

students have to take scheduled turns to have their meals, it also has one computer 

laboratory, which has one computer per student. There are four table tennis on the 

playground, and a games room, which has a varied set of indoor games, such as air 

hockey tables, and a mini-soccer table. Describing the community around the school, 

there is a pre-school next to the establishment, there are also some local stores 

nearby, and behind the school there is a medical center, along with several residential 

buildings, where some of the students live.  

2.1.2. Sample. 

This is a sample of convenience, because we were assigned this school as part of 

our final professional practicum, and we were able to implement our ARP there 

thanks to the permission of the school’ principal and staff. The sample is composed 
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by a 7th grade class that has a total of 26 students, with only 24 out of the total 

amount of students attending class regularly. Furthermore, only 23 students 

participated on the study because one female student that only attends classes a few 

times over the year was absent during the whole period we carried our investigation; 

hence, she was not considered as part of the sample. The group is made of 13 female 

and 10 male teenagers. The samples ages range from 12 to 15 years old with a mode 

of 13. Another characteristic of this sample is that there are three students who have 

emigrated from other countries; these students come from Haiti, Peru and Colombia. 

It is important to highlight that the Haitian student is not competent in Spanish and 

has never had English lessons before.  

As part of the protocol of the educational unit in the commune, all students are 

assessed by the “Programa de Integración Escolar” (PIE) from the moment they enter 

the school. The objective of this assessment, is to identify if they have any special 

educational needs or not; moreover, they are also tested to find their learning style, 

which is done by the school in order to provide teachers with tools and strategies for 

further educational purposes. The results of the forenamed test (see Appendix C for 

further examination of the test taken by PIE) were made available to the research 

group, which served as a mechanism to come up with materials that were applied in 

the investigation. In addition, a report provided by the PIE staff states that there are 

six students who have been diagnosed with different special educational needs (see 

Appendix D to observe the students’ classification according to their learning styles), 
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these being specific learning difficulties, mild impairment of intellectual function, 

limitation in intellectual functioning  and deficit disorder and hyperactivity.  

 

 

2.1.3. Intervention Plan. 

In order to address the issue of the students not being able to neither recognized or 

produce the sounds  /b/, /v/, /tʃ/, and /ʃ/, which they should based on the curriculum 

guidelines, it was decided that the intervention plan would incorporate a set of two 

evaluation sessions that consisted of an initial test (pre-test) and an ending test (post-

test), plus four sessions of interactive activities to implement strategies for the 

development of the students’ perception and production of /b/, /v/, /tʃ/, and /ʃ/ sounds 

(to achieve this, a course of action was set that can be observed in table 1).  

The pre-test’s primary function was to assess students in these specific sounds, by 

observing whether they could identify and produce them or not, while the 

intervention sessions aimed to reinforce students’ performance of the targeted sounds. 

Each type of activity was implemented twice, one time for each pair of contrasting 

sounds. The first consisted of articulation activities in which students were faced with 

drilling exercises using the target sounds. Then, the second activity consisted of a 

bingo in which students could practice recognition of words containing the target 

sounds. Finally, a post-test was applied to assess students in their performance after 

the interventions. 
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Table 1 

Activity sessions organization 

 

Sessio

n 

Date Intervention Activity 

1 Oct. 14th, 2019 Pre-test 

2 Oct. 28th, 2019 Repetition exercises “/tʃ/” & “/ʃ/” 

3 Oct. 30th, 2019 Bingo “/tʃ/” & “/ʃ/” 

4 Nov. 4th, 2019 Repetition exercises “/b/” & “/v/” 

5 Nov. 11th, 2019 Bingo “/b/” & “/v/” 

6 Nov. 29th, 2019 Post-test 

It is possible to observe in this table that there were 6 activities implemented in the period 

between October 14th and November 29th. 

 

2.1.3.1. Material. 

In order to realize our Action Research Project, we had to create an assessing tool 

with the sole purpose of measuring the recognition and production of the targeted 

sounds performed by the sample students. For this purpose we took inspiration for the 

production section in Carla Gallardo’s thesis project test, the test was analyzed and 

verified by Karinnette Valenzuela Ponce, MA in English Linguistics, Stockholm 

University, so it could be further used as a pre-test, and as post-test that would give us 

information about the students’ performance prior to the interventions and data on the 

possible changes that these could produce. 

These tests contained two items; one dedicated to recognition, while the other 

aimed at production of /b/, /v/, /tʃ/, and /ʃ/ sounds. The order in which these skills 

were measured was production at first, followed by the recognition item, in order to 
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avoid any implicit and/or explicit exposure to the target sounds (the sample for the 

tests can be found in the Appendix E). 

This first section of the tests consisted in an activity focused on the production of 

the target sounds present in words from the units the sample students had studied. 

These words were implemented in sentences that students were asked to read out loud 

in a quiet environment outside the classroom, with the purpose of being registered for 

the data collection. All of the sentences contained three target sounds with no 

established order (because we valued structured sentences rather than specific 

sentences focused on one sound), giving us a total of 25 examples of the four target 

sounds. These sentences were the same in both tests, but presented to students in a 

different order. The data collection of this section was gathered through audio 

recordings, and then filled in the answer sheet, but the possibility of recording 

students was only available during the pre-test; the case was the opposite during the 

post-test, where the recording could not be done, and the answer sheet had to be filled 

at the moment by the researcher, because the normality of academic activities was 

affected by the social outburst, leaving the research group without the whole sample 

class’ permission to be audio recorded.  

The next section of the pre-test, and post-test was the recognition item. This 

section of the tests presented the four targets sounds in two pairs, /tʃ/ with /ʃ/, and /b/ 

with /v/. We arranged them in this manner, so that the words used could be presented 

as minimal pairs, for the recognition of these sounds in long sentences and paragraphs 

is above the sample students’ level of English. In this section, students were given an 
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answer sheet that contained 12 exercises, which students had to complete by filling 

the blank spaces with the different symbols we assigned for each target sound 

presented as followed: X for CH, ✔ for SH, ✚ for B, and — for V (e.g. “If you hear 

this sound (SH), you have to write ✔). We decided to present the sounds as 

symbols, because in this section we are only measuring the distinction between the 

sounds of the minimal pairs, and not how they are written or presented in phonemes. 

The recognition item consisted of 12 minimal pairs, thus six examples of each target 

sound were measured; these 12 minimal pairs are to be presented by the teacher, then 

repeated once. 

Following the tests, we implemented four interventions that were divided into two 

phases. The first phase, which was carried out in intervention lessons number one and 

three, presented the sounds to the students through the explanation and drilling 

exercises of one pair of target sounds, with the intention of making them understand 

the differences between sounds, and enhancing their production of the targeted 

sounds. For this, we arranged them into two pairs (/ʃ/, with /tʃ/, and /b/ with /v/). The 

importance of this material was that it served as an explanation of the target sounds, 

followed by drilling articulatory exercises, which served as the introduction of the 

second phase. 

On the other hand, the second phase material was the playful activity, a bingo 

game. In this case, we chose to use a bingo as an educational tool, because using 

playful activities in educational context stimulate students to achieve the expected 
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objective of a class, while they also have fun by playing them. Furthermore, the PIE 

provided us with the sample students’ different learning styles, which showed that a 

vast majority of the sample class were visual learners, more specifically on a 70%, 

followed by students that presented other learning styles along with visual style as 

their secondary learning style. For these reasons, we chose a game that could cover 

our research objectives and stimulate the visual sensors as well, thus the bingo was 

selected as a proper tool to fulfill this purpose. This game consisted in a set of bingo 

cards, each one with nine different words (as can be seen in appendix A). Students 

had to mark words according to what they heard, meanwhile the trainee teacher 

dictated words at random from a pool of 27 words that contained the target sounds. If 

any of the students completed the bingo card, the researcher would proceed to check 

each word, and ask all the class to repeat them altogether. 

 

2.1.3.2. Procedure. 

We started our ARP by implementing a modified instrument (pre-test) to 

measure the students’ recognition and production of the target sounds. This pre-test 

was taken in the first period during a self-study lesson with the class’ head teacher, 

who is also the English teacher, and allowed us to take the test. The first part of the 

test measures production skill, and in order to execute this part more efficiently, two 

members of the research group were present. We began by giving the instructions for 

the first part of the test where students were to be taken outside of the classroom, so 
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other students would not be able to hear the sentences. Two students were selected to 

read the sets of sentences of the test, each one went with one of us, researchers. The 

completion of the first part was done in approximately 20 minutes.  It took an average 

of one minute for each student to complete the set of sentences, plus another minute 

to take the students outside the classroom.  

Once the production section of the pre-test was done, we immediately proceeded 

with the recognition part of the pre-test that involved minimal pairs of the target 

sounds. As stated previously on the Materials section, the order of these activities was 

inverted because we did not want students’ performance to be affected by any type of 

exposure to the target sounds before producing them. After the instructions were 

given, we confirmed that students did not have any problem with the legends or with 

how to fill the answer sheet. The minimal pairs were said by the teacher with an 

exaggerated, loud, and accurate pronunciation. This item was done twice, with one 

repetition after the first one was entirely finished. The recognition section of the pre-

test was finished in 15 minutes; the distribution, and collection of the answer sheets 

took three minutes; the instructions and answering doubts took approximately four 

minutes; the minimal pairs dictation took eight minutes, including the repetition.  

After the pre-test was done, we obtained empirical evidence that proved students’ 

problems in recognition and production. Then, we started to implement our 

intervention activities. The stage of each class, where the intervention took place was 

the “warm-up”, because it was the only part of the lesson where we were allowed to 

intervene and modify content.  
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The four interventions were held on the first period of classes, from 08:00 to 9:30. 

Although, the dates for the interventions were rescheduled due to the social outburst 

that occurred in October 18th, which led to stops in educational activities in the 

school, along with all the issues this brought to the national context, such as strikes, 

riots, and the curfew announced for the following weeks.  

Our intervention lessons consisted of two phases: the first phase was the exposure 

and articulatory activities through repetition, and drilling exercises during the first 

and third classes, while the second phase was where the bingo activity that served the 

purpose of reinforcing and stimulating the perception and production of the target 

sounds was implemented. First phase was executed in interventions number one, and 

intervention number three; both of them could be implemented in 12 minutes during 

the warm-up, where the teacher trainee started the class by explaining that there was a 

difference between the two pairs of consonants, leading to an interactive exchange 

where students should had started to realize the differences; this took approximately 

five minutes. After the explanation of said difference completed, the class was 

prepared to start practicing the pronunciation of the target sounds through articulatory 

exercises that contained vocabulary extracted from the curriculum and examples with 

the target sounds. The group member who was in charge of implementing the 

intervention started the articulatory exercises by producing the target sounds in 

isolation, which was then followed by the production of the target sounds contained 

in the selected words; the isolated exercises took three minutes, and the vocabulary 

exercises took the remaining four minutes.  



29 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

As a second phase, we implemented bingo activities during lessons number 

two and number four, where interventions were more direct, didactic and easier for 

students to accomplish, because of the previous exposure to the target sounds, along 

with their understanding of a difference between the minimal pairs, and the interest 

towards playing a game, rather than having formal classes. Before the class started, 

the researcher placed the bingo cards in the students’ tables in favor of saving time. 

The ignited curiosity of the students allowed a fast start where the instructions and 

rules of how the game worked were explained. Once the rules and instructions were 

clear, the researcher proceeded to call words containing the target sounds and 

students were asked to mark their bingo cards if they contained the mentioned words. 

The game would continue until one or more students said the word “Bingo”. 

Sometimes only one or two games were played in one session, and in occasions more 

than that. The winner and/or winners were asked to repeat the words in their bingo 

cards to prove if they had won, and each word was repeated by the whole class after 

being said by the winner/s. The second phase lasted 12 minutes, with different times, 

for the games were based both in luck and in the students’ skill, thus students were 

able to play different amounts of bingo games within a class. That being said, the 

instructions took two or less minutes; the verification of the winner/winners’ bingo 

cards took less than a minute, and the rest of the time was dedicated to the game 

(sometimes extending the intervention time for a few minutes, with a maximum of 

three). 
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We finished our intervention with the execution of the post-test. This test, in 

terms of concerning steps and items was identical to the pre-test, where the only 

difference between them were its contents. Nonetheless, most of the vocabulary 

words were repeated and a few others were added. The duration of this test took 20 

minutes, the same as the pre-test; however, the manner it was finished had two 

notorious differences. In comparison to the pre-test, where two of the research groups 

members were present and actively took the test, this time there was only one 

researcher taking it. The other noticeable difference was that in this session, the 

students were already familiarized with the evaluation, for it was essentially the same 

as the pre-test. These differences made the completion of the test faster and smoother, 

even with the deficit in members. Taking into consideration all the stated factors, the 

post-test was developed in 40 minutes. Instructions for both parts of the test took one 

minute; the production part took approximately 25 minutes, one minute for each 

student, the second part of the post-test procedure was identical to the pre-test, which 

took 15 minutes. 
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Table 2 

Intervention sessions with comments 

Session Date Intervention activity Comments 

1 Oct. 14th, 2019 Pre-test The principal entered the 

classroom to check what we were 

doing. 

 

One of the school’s supervisor 

interrupted constantly during this 

session.  

2 Oct 28th, 2019 Repetition exercises “/tʃ/” & 

“ /ʃ/” 

The students were distracted, due 

to the social outburst that started 

the previous week, affecting the 

course of the intervention 

activity. 

3 Oct 30th, 2019 Bingo “ch” & “sh” Few students understood the 

words, four out of 23 students. 

4 Nov. 4th, 2019 Repetition exercises ”/b/” & 

“/v/” 

The school’s psychologist came 

and requested for two students to 

go for their sessions at the PIE 

department. 

5 Nov.11th, 2019 Bingo “b” & “v” The students were focused, until 

the psychology interrupt the 

activity. 

6 Nov. 29th, 2019 Post- test This day the supervisor came 

deliver communications sheets, 

but he did not deliver because the 

students were doing the 

recognition part of the post-test. 

It is possible to observe in this table that there were several comments that influenced the 

development of said activities. 
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2.1.3.3. Data collection. 

The purpose of the pre-test was to obtain data about the students’ listening 

comprehension and production of /b/, /v/, /tʃ/ and /ʃ/ sounds, to determine what were 

the common mistakes that they made, which were the sounds that they had more 

difficulties with, and to notice to what extent students were able to produce the 

targeted sounds. 

After witnessing the students’ acquisition of language process, their behavior in 

class, and along with the information provided by the PIE, we were able to come up 

with ideas about what were the factors that affected the L2 learning, like the lack of 

practice as an obstacle for their language production, the absence of activities that 

took in consideration the students’ learning styles, the influence that the social 

context has in their attitude and performance in this subject, among many others. It 

was then, that both data collection instruments (pre and post-tests), simultaneously 

with the intervention activities, performed the main role in our research. 

2.1.4. Data Analysis. 

We analyzed the information that we obtained during the process of the 

implementation of the ARP to be able to determine if, in the first place, students were 

actually failing to recognize and produce the target sounds, and to later see if there 

were any improvements after the interventions. The results of the tests were arranged 

in tables for easier interpretation. Then, for each section of the tests, the average of 

the score of everyone was calculated, which lead to an average presented in 
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percentage that shows the accuracy of students for each section. Using this 

percentages, charts were constructed, to be able to display the results in a simpler 

manner, showing the performance of the students in the different parts of both pre-

test and post-test. Finally, two more charts were constructed, one for each part of test, 

to be able to compare the results of the pre-test versus the results of the post-test, in 

this way, for each section of the tests it is possible to compare and analyze the 

changes in the students’ performances. 

3. Results 

After collecting all the data obtained through the tests and the interventions, the 

following tables and charts were constructed to provide a better understanding of the 

results.  

3.1. Pre-test Results 

As shown in table 3, the results of the Pre-test are arranged by part 1 and part 2, 

the former being the production test and the latter being the recognition test. The 

numbers represent the amount of correct answers each student got (in part 1, the 

maximum were 6 points for each sound, and in part 2, the maximum were 12 points 

for each pairing). 
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Table 3 

Pre-test results 

 Part 1 Part 2 

Student b v tʃ ʃ b vs v tʃ vs ʃ 

1 6 5 3 0 8 5 

2 3 2 5 3 7 4 

3 5 5 1 1 3 5 

4 6 4 1 4 6 6 

5 0 6 6 1 4 8 

6 6 4 1 4 3 4 

7 2 6 4 2 2 7 

8 1 6 2 1 2 4 

9 5 4 3 2 6 6 

10 1 6 5 6 4 7 

11 1 6 5 5 6 7 

12 5 6 6 2 2 6 

13 1 4 5 3 4 8 

14 3 6 5 5 8 8 

15 2 5 4 1 8 10 

16 3 3 4 4 4 10 

17 2 6 4 6 5 9 

18 4 6 0 4 8 12 

19 5 6 4 4 10 12 

20 0 4 2 3 8 6 

21 4 5 4 4 8 10 

22 6 5 3 3 10 10 
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23 6 6 5 5 10 6 

It is possible to observe in table 3 that the results are divided according to each target 

sound, and finally, in contrasting sounds. 

 

Firstly, looking at the production test results, the average score for /b/ sound 

production was 3.3 out of 6, which corresponds to a 55% accuracy. Secondly, the 

average score for /v/ sound production was 5.0 out of 6, which corresponds to an 83% 

accuracy. Then, the average score for /tʃ/ sound was 3.5 out of 6, which corresponds 

to a 58% accuracy. Finally, the average score for /ʃ/ sound was 3.1 out 6, which 

corresponds to a 51% accuracy (see graph 1). 

 

Next, in the recognition test part, the average score for the first pairing (/b/ vs 

/v/), was 5.9 out of 12, which corresponds to a 49% accuracy, while the average 

amount for the second pairing (/tʃ/ vs /ʃ/) was 7.4 out of 12, which corresponds to a 

62% accuracy (see graph 2). 
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3.2. Post-test Results 

As shown in table 4, the results of the Post-test are arranged by part 1 and part 2, 

the former being the production test and the latter being the recognition test. The 

numbers represent the amount of correct answers each student got (for part 1 the 

maximum was 6 for each sound, and for part 2 the maximum was 12 for each 

pairing). 

Table 4 

Post-test results 

Table 4 

(post-test) Part 1 Part 2 

Student b v tʃ ʃ b vs v tʃ vs ʃ 

1 6 4 4 3 10 6 

2 4 3 5 3 6 4 
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3 6 6 1 2 7 10 

4 4 4 3 4 5 6 

5 1 5 6 2 5 7 

6 5 4 2 3 6 7 

7 2 5 4 4 12 11 

8 2 6 3 1 10 12 

9 5 5 5 3 12 9 

10 4 6 5 6 11 12 

11 3 5 4 5 10 12 

12 4 6 6 4 10 6 

13 2 3 6 3 7 1 

14 3 6 5 5 7 6 

15 4 5 4 3 7 9 

16 3 5 5 4 11 10 

17 2 6 4 5 9 7 

18 5 6 2 3 9 12 

19 5 6 4 4 8 12 

20 3 4 3 3 10 8 

21 4 5 3 5 11 11 

22 5 6 4 4 12 10 

23 6 6 6 4 12 11 

In this table, it is possible to observe some changes in the results, even though it was 

almost the same test as the pre-test. 
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This time in the post-test production part, the average score for /b/ sound 

production was 3.8 out of 6, which corresponds to a 63% accuracy. Secondly, the 

average score for /v/ sound production was 5.1 out of 6, which corresponds to an 85% 

accuracy. Then, the average score for /tʃ/ sound was 4.1 out of 6, which corresponds 

to a 68% accuracy. Finally, the average score for /ʃ/ sound was 3.6 out 6, which 

corresponds to a 60% accuracy (see graph 3).  

 

As the last part, the recognition test, the average score for the first pairing (/b/ vs 

/v/), was 9.0 out of 12, which corresponds to a 75% accuracy, while the average test 

for the second pairing (/tʃ/ vs /ʃ/) was 8.65 out of 14, which corresponds to a 72% 

accuracy (see graph 4). 
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3.3. Combined Results Comparison 

When comparing both pre-test and post-test results (see graph 5), it is possible 

to see some minor improvements in production. First, for /b/ sound there was an 

increase of 8% average accuracy, then for /v/ sound there was an increase of 2% 

average accuracy, for /tʃ/ there was an increase of 10% average accuracy, and finally 

for /ʃ/ sound there was an increase of 9% average accuracy. 
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Now, on the recognition test comparison (see graph 6), there was a 

noteworthy improvement in /b/ vs /v/ recognition, showing an increase of 26% in 

average accuracy. On the other hand, in /tʃ/ vs /ʃ/ recognition, there was a smaller 

change, but also an improvement of 10% average accuracy. 
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 In order to get a better grip of what these variations in percentage imply, the 

standard deviation was calculated for each item so it can be observed, in table 6, how 

these measurements are spread out from the average. The data collected from both 

tests sustain the fact that this research had a noteworthy impact on the scores that 

students got. On the first item (/b/ production) it is evidenced that there was a 14% 

increase in the mean and a decrease of 31% in the standard deviation; for the second 

item (/v/ production) there was a 0.86% increase in the mean and a decrease of 13%; 

for the third item (/tʃ/ production) there was a 14% increase in the mean and a 18% 

decrease in the standard deviation; for the  fourth item (/ʃ/ production) there was a 

13% increase in the mean and a 31% decrease in the standard deviation; for the fifth 

item (/b/ vs /v/ recognition) there was a 52% increase in the mean and a 12% decrease 
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in the standard deviation; finally, for the last item (/tʃ/ vs /ʃ/ recognition) there was a 

17% increase in the mean, while there was a 22% increase in the standard deviation. 

 

Table 6  Part 1      Part 2  

Means and SE b v tʃ ʃ b vs v tʃ vs ʃ 

Pre-test mean 3.35 5.04 3.57 3.17 5.91 7.39 

Post-test mean 3.83 5.09 4.09 3.61 9.00 8.65 

Percentage variation 14.29 0.86 14.63 13.70 52.21 17.06 

              

Pre-test Standard 

Deviation 

2.10 1.15 1.70 1.70 2.66 2.43 

Post- test Standard 

Deviation 

1.44 1.00 1.38 1.16 2.34 2.98 

Percentage variation 31.74 13.18 18.94 31.76 12.25 -22.79 

              

 

 When looking at the numbers just mentioned, and at least for the first five 

items, the results imply that while there was an increase in all of the means, there was 

also a decrease on the standard deviation of all of them, which means that the 

increase in scores is not due to isolated cases but a movement of the whole sample. 
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Now, in the case of the sixth item (/tʃ/ vs /ʃ/ recognition), which unlike the other 

items suffered from an increase in the standard deviation, and because of the small 

sample and data collected, it is not possible to determine why this happened. 

Nonetheless if there was room for guessing, it could have been caused by several 

different reasons, for example they may have had increased difficulties with 

differentiating this specific sounds because /ʃ/ is not present in Spanish, perhaps the 

strategies implemented are not adequate for this specific sound, or maybe they did 

less work with this sound before in their school years, among others. 
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4. Conclusion 

4.1. Discussion 

Our Action Research Project was developed on the premise of solving an issue 

that was possible for us to observe during our professional practicum in the sample 

school, which was that students in 7th grade did not reach the standards set by the 

national curriculum regarding the reception and production of multiple sounds, but 

we focused on /b/, /v/, /tʃ/, and /ʃ/ sounds. For this purpose, we assessed them with 

the same instrument to compare between the initial point and the end of our research, 

which would present the results regarding the effectiveness of the interventions made 

to the sample class. With all the collected data, we can discuss on the findings and 

interpretations of the results, the different factors that affected this ARP, and the 

outcome of the sample students that are not reflected by their scores in the results. 

 This investigation had a simple and direct goal, for our General was to 

improve students’ recognition and production of a set of target sounds, thus the 

measurements were quite straight forward with clear intentions of addressing 

improvement after our interventions were done. The results of the pre-test showed 

that students had issues both with recognition and production of the target sounds. 

After the interventions, a post-test was applied and the results showed an overall 

improvement on students’ production, and recognition (see graph. 5 and 6). These 

showed a noticeable advance on the sample students’ performance, however, the 

improvement between the two skills are significantly different, as recognition 
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presents a higher, and far-reaching improvement, whereas production improvements 

are not so noteworthy, with a slight change (see graph. 6).  

Through these results, we can perceive our ARP as a successful investigation, due 

to the fact that the general objectives were accomplished, even though, in an ideal 

course of events, the results obtained could have been higher, considering that there 

were many interruptions that might have been one of the reasons behind the 

drawbacks of our investigation. It was possible to witness many events that affected 

the investigation’s course of action in different stages of its development, not only 

inside the school, but also within a national context. The major event (that occurred 

outside of the school) that had an impact in the investigation, was the social outburst, 

which started during the same week we had arranged to implement the ARP’s pre-

test. This massive national mobilization, complicated the schedule of our 

interventions, for they were all supposed to be carried out during Mondays, on the 

first period of class (at 8:00 in the morning). It was because of this, that these 

activities had to be rescheduled throughout the course of events that were occurring in 

our country, considering massive students’ absences, plus the curfew that forced the 

stop of academic activities (along with a stop in most of the activities in the city) the 

week that followed the beginning of the social movement. 

Despite all that, the interventions could be successfully implemented later during 

the first period of classes, but not on the established dates, which led to sessions that 

had an important distance in time, disrupting our idea of presenting our interventions 

on the first days of the arranged weeks. Related to this point, the reassuming of 
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academic activities after the social outburst also affected the course of our 

investigation, because the day that students returned to classes, we realized our first 

intervention, and as expected, students were distracted and restless due to all the 

things that had happened.  

Another problem in reference to the schedule, was that the school, as it is an 

establishment located at an at-risk area, provides meals for the students. This 

impacted on our research because the school’s breakfast time is intended to be held 

right after the first class’ period, which was the moment scheduled for our 

interventions, so most of the students were eager to go and have breakfast. 

On the other hand, there were no student-related issues affecting the process of 

our interventions, but there were occasions in which the school staff interrupted our 

activities. It is important to mention that these types of events happened all the time at 

the sample school, a few of them affected both tests, and one of the affected the 

warm-up activity. During the pre-test, the principal stayed inside the classroom for a 

moment, and while we were developing the post-test, the school’s supervisor came to 

give information to the students, right when the recognition part of the test was being 

done. Also, during a warm-up activity, the school’s psychologist entered the 

classroom and requested to take two students for their sessions in the PIE department. 

All of the previously explained factors, affected in certain way the development 

of our research activities, even though they might all not be considered relevant, but 

if we take them all into consideration, they have a relation to the results obtained. 
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Acknowledging that there were many factors affecting our investigation, and the 

results gathered after the interventions, it is possible to recognize this ARP as a 

successful research, even though the levels of improvement in students management 

of the target sounds are not that meaningful. However, it becomes evident to us, as a 

research group, that there are positive results that might not be reflected in 

percentages and numbers. After the first and second lessons, there was a noticeable 

change of attitude in the students, for they had started to understand that the two 

languages have different sounds and manners in which we pronounce them. 

Moreover, in the post-test and in the intervention activities, students were conscious 

of the difference in production of words, which resulted in them being aware on how 

they decided to approach the language. Before we implemented our lessons and 

activities, the sample students tended to read English words and expressions in the 

same fashion they would read in Spanish. It was this change in the students, along 

with their improvement that made us consider our ARP as successful. 

There were many factors that worked in favor and against our Action Research 

Project, but as a conclusion, we can firmly state that the project results were positive, 

and that if possible, it can be implemented in other places with similar issues, 

considering that there is possible to improve what we have done, via upgrading the 

material used, extend the amount of interventions for a better result, among many 

other features. An Action Research is done with the purpose of improving issues both 

teachers and students present, so it might be useful for other people with different 
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purposes, but with one intention in mind: which is to develop our country’s 

education.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



49 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

References 

Akther, A. (2014). Role of Warm-up Activity in Language Classroom: a Tertiary  

Scenario (Thesis). BRAC University. Dhaka, Bangladesh. 

Bhela, B. (1999). Native language interference in learning a second language: 

Exploratory case studies of native language interference with target language 

usage. International      Education Journal, 1(1), 22-31. Retrieved from      

https://ehlt.flinders.edu.au/education/iej/articles/v1n1/bhela/bhela.pdf 

Celce-Murcia, M.,Brinton, D. M., & Goodwin, J. M. (1996). Teaching 

Pronunciation: A Reference for Teachers of English to Speakers of Other 

Languages (17th ed.). New York, USA: Cambridge University Press. 

Cenoz, J., & Perales, J. (2000). Las variables contextuales y el efecto de la 

instrucción en la adquisición de segundas lenguas. In C. Muñoz (Ed.), Segundas 

Lenguas: Adquisición en el Aula (pp. 109–125). Retrieved from 

https://www.academia.edu/5556710/Cenoz_J._and_Perales_J._2000_Las_variabl

es_contextuales_y_el_efecto_de_la_instrucci%C3%B3n_en_la_adquisici%C3%B

3n_de_segundas_lenguas._In_C_Mu%C3%B1oz_ed_Segundas_Lenguas_Adquis

ici%C3%B3n_en_el_Aula._Barcelona_Ariel_109-125 

Coe, N. (1987). Speakers of Spanish and Catalan. In M. Swan & B. Smith (Eds.), 

Learner English: A teacher’s guide to interference and other problems (pp. 90-

112). New York: Cambridge University Press. 

https://ehlt.flinders.edu.au/education/iej/articles/v1n1/bhela/bhela.pdf
https://www.academia.edu/5556710/Cenoz_J._and_Perales_J._2000_Las_variables_contextuales_y_el_efecto_de_la_instrucci%C3%B3n_en_la_adquisici%C3%B3n_de_segundas_lenguas._In_C_Mu%C3%B1oz_ed_Segundas_Lenguas_Adquisici%C3%B3n_en_el_Aula._Barcelona_Ariel_109-125
https://www.academia.edu/5556710/Cenoz_J._and_Perales_J._2000_Las_variables_contextuales_y_el_efecto_de_la_instrucci%C3%B3n_en_la_adquisici%C3%B3n_de_segundas_lenguas._In_C_Mu%C3%B1oz_ed_Segundas_Lenguas_Adquisici%C3%B3n_en_el_Aula._Barcelona_Ariel_109-125
https://www.academia.edu/5556710/Cenoz_J._and_Perales_J._2000_Las_variables_contextuales_y_el_efecto_de_la_instrucci%C3%B3n_en_la_adquisici%C3%B3n_de_segundas_lenguas._In_C_Mu%C3%B1oz_ed_Segundas_Lenguas_Adquisici%C3%B3n_en_el_Aula._Barcelona_Ariel_109-125
https://www.academia.edu/5556710/Cenoz_J._and_Perales_J._2000_Las_variables_contextuales_y_el_efecto_de_la_instrucci%C3%B3n_en_la_adquisici%C3%B3n_de_segundas_lenguas._In_C_Mu%C3%B1oz_ed_Segundas_Lenguas_Adquisici%C3%B3n_en_el_Aula._Barcelona_Ariel_109-125


50 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

Criado, R. (2013). A critical review of the Presentation-Practice-Production Model 

(PPP) in Foreign Language Teaching. In R. Monroy (Ed.), Homenaje a Francisco 

Gutiérrez Díez (pp. 97-115). Murcia: Edit. Um. ISBN: 978-84-15463-55-9 

Finch, A. (n.d.). Meaningful Vocabulary Learning: Interactive Bingo. Kyungpook 

National University. 

Government of Chile, Ministry of Education. Unit of Curriculum and Evaluation 

(2016). Programa de Estudio Séptimo Básico [Chilean National Curriculum for 

Seventh Grade] (First Edition). Retrieved from 

https://www.curriculumnacional.cl/614/articles-20550_programa.pdf  

Government of Chile, Ministry of Education. Unit of Curriculum and Evaluation 

(2016). Progresión de Objetivos de Aprendizaje para Inglés de 7° Básico a 2° 

Medio [Learning Objectives Progression for English from 7th grade to 10th 

grade]. Retrieved from https://www.curriculumnacional.cl/614/articles-

71253_archivo_01.pdf    

Government of Chile, Ministry of Education. Unit of Curriculum and Evaluation 

(2018). Plan de Estudio [Study Program]. Retrieved from 

https://www.curriculumnacional.cl/614/articles-34971_recurso_plan.pdf 

Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford: 

Oxford University Press. 

International Phonetic Association, Cambridge University Press. (1999). Handbook 

of the International Phonetic Association: A Guide to the Use of the International 

Phonetic Alphabet. Cambridge, United Kingdom: Cambridge University Press. 

https://www.curriculumnacional.cl/614/articles-20550_programa.pdf
https://www.curriculumnacional.cl/614/articles-71253_archivo_01.pdf
https://www.curriculumnacional.cl/614/articles-71253_archivo_01.pdf
https://www.curriculumnacional.cl/614/articles-34971_recurso_plan.pdf


51 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

Karthigeyan, K., & Nirmala, K. (2013). Learning Style Preference of English 

Language Learners. Educationia Confab, 2(1), 134–140. 

Kelly, G. (2001). How to Teach Pronunciation (2nd ed.). Harlow, United Kingdom: 

Pearson Education. 

Kurniawati, D. T. (2017). The Effectiveness of Using Teaching Practice Production 

in Teaching Speaking at Seventh Grade Student of SMPN 1 Balong (Thesis). 

Retrieved from 

http://etheses.iainponorogo.ac.id/2232/1/DIAN%20TRI%20KURNIAWATI.pdf 

Larsen-Freeman, D., Campbell, R. N., & Rutherford, W. E. (2000). Techniques and 

Principles in Language Teaching (7th ed.). Oxford: Oxford University Press. 

Ministry of Education. (2009). LEY-20370 [Law-20370]. Ministerio de Educación. 

Retrieved from https://www.leychile.cl/Navegar?idNorma=1006043&idParte= 

National Academies of Sciences, Engineering, and Medicine. (2017). Promoting the 

Educational Success of Children and Youth Learning English: Promising 

Futures. Washington, DC: The National Academies Press. 

https://doi.org/10.17226/24677 

Reid, J. (1995). Learning Styles in the ESL/EFL Classroom. Boston: Heinle & 

Heinle. 

Richards, J. C. (2006). Communicative Language Teaching Today. New York, USA: 

Cambridge University Press. 

Robertson, C., & Acklam, R. (2000). Action Plan for Teachers a guide to teaching 

English. London, UK: BBC World Service. 

http://etheses.iainponorogo.ac.id/2232/1/DIAN%20TRI%20KURNIAWATI.pdf
https://www.leychile.cl/Navegar?idNorma=1006043&idParte=
https://doi.org/10.17226/24677


52 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

Rushidi, J. (2013). The Benefits and Downsides of Creative Methods of Teaching in 

an EFL Classroom: A Case Study Conducted at South Eastern European 

University. Tetovo-Macedonia. Journal of Educational Practice, 4 (20), 128-135. 

Retrieved from 

http://www.iiste.org/Journals/index.php/JEP/article/view/7911/7986 

Salcedo, C. S. (2010). The Phonological System of Spanish. Revista de Lingüística y 

Lenguas Aplicadas, 5(1), 195–209. https://doi.org/10.4995/rlyla.2010.769 

Sánchez, A. (1993). Hacia un método integral en la enseñanza de idiomas [Towards 

an integral method in language teaching]. Madrid: SGEL, S.A. 

Terry-Christina, H. (2018). Alofonía sociolectal del fonema “ch” del español 

hablado en Santiago de Chile: un estudio sobre variación sociofonética y 

conciencia sociolingüística de adultos santiaguinos [Sociolectal allophony of the 

phoneme “ch” of spoken Spanish in Santiago of Chile: A study of sociophonetic 

variation and sociolinguistic conscience of local adults from Santiago] (Thesis). 

Retrieved from https://repositorio.uc.cl/handle/11534/22027 

 

 

 

 

 

 

 

http://www.iiste.org/Journals/index.php/JEP/article/view/7911/7986
https://doi.org/10.4995/rlyla.2010.769
https://repositorio.uc.cl/handle/11534/22027


53 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

 

 

Appendix A 

(Bingo cards) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



54 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

 



55 
      IMPROVEMENT OF ENGLISH SOUNDS PRODUCTION AND RECOGNITION 

 

 

 

 

Appendix B 

      (Uribe Lesson Plan) 
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URIBE Lesson Plan 

Unidad 1: Free Time 

Habilidades Vocabulario Estructura 

Listening: Entender textos no 

literarios de manera auditiva, por 

medio del trabajo con Entrevistas, 

Avisos publicitarios y Estudios. 

  

Reading: Analizar textos no 

literarios en los que distinguen sus 

partes y la función de esta 

información. 

  

Speaking: Expresar ideas concretas 

que respondan a preguntas y 

argumentar posturas. 

  

Writing: Desarrollar ideas 

completas con sus puntos principales 

y puntos de soporte que apoyan los 

significados. 

Free time Activities 

Do, Go, Play 

I play football, I go 

swimming. 

  

Contrasting 

coordinators 

I did karate, BUT I 

did not play football. 

That is true, although 

this is not. 

  

Clothing Styles 

Punk style, Rock 

style, Emo style. 

  

Advertisement 

elements 

Slogan, Title, 

Product. 

Presente Simple 

I do Karate; I play 

football; I wear 

skinny pants. 

Presente 

Continuo 

I am playing 

basketball; I am 

wearing a hat; I 

am carrying a 

pencil case. 

Pasado Simple 

I played Hide and 

Seek; I used 

yellow t-shits; I 

saw Adida’s 

advertisement. 
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Clase 1 

(90) 

Fecha: 

1 receptiva, 2 productivas 

Saludo 

Docente saluda a estudiantes, posteriormente 

escribe fecha, objetivo de la clase y habilidades a 

trabajar. 

  

Lead in 

Docente se presenta a la clase diciendo “Hello, my 

name’s… y comienza a preguntar al resto de la clase 

“what is your name?”. Luego de transcurrida la 

ronda de presentación, docente solicita a estudiantes 

abrir el texto en página 14, donde en conjunto 

responden a actividades  que predicen las temáticas 

a tratar en la unidad. 

Docente realiza un resumen a modo de repaso de la 

escritura y formulación de descripciones en presente 

simple. Escribe ejemplos en la pizarra para que 

estudiantes deduzcan las reglas y uso de presente 

simple. 

  

Reading 

Docente les dice que observen la imagen de la  

página 18. Les pregunta cuál creen que es la 

temática del texto a trabajar. Luego, estudiantes 

realizan las actividades del texto The Emperor’s 

New Clothes, las cuales involucran principalmente 

actividades de atención directa a la lectura. 

Estudiantes desarrollan los ejercicios y revisan en 

conjunto (Página 18, ejercicios 6a- 6b). 

  

Writing 

A modo de actividad posterior a la lectura, 

estudiantes deben realizar un resumen de los 

acontecimientos principales del texto; para ello, 

Objetivo: 

Reconocer de 

manera escrita y 

oral el contenido 

estudiado en los 

cursos anteriores 

prediciendo las 

temáticas a tratar 

durante el presente 

año.  
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escribirán una lista de oraciones en presente simple 

ordenadas en orden cronológico. 

  

Speaking 

Finalmente, estudiantes realizan la pregunta final 

ubicada en el ítem con la letra c, la cual consiste en 

una discusión (en este caso en parejas) en la cual 

toman el rol protagónico en la historia explicando su 

posible accionar.  

  

Closing 

Docente solicita a estudiantes desarrollar el cuadro 

explicado en el ítem “learning to learn”, donde 

podrán explicar lo que han aprendido durante la 

clase, lo cual corresponde a lo aprendido durante el 

6to año de educación básica. Previo a concluir la 

clase, docente solicita a estudiantes compartir con 

sus compañeros la información explicitada en el 

cuadro resumen realizado previamente, esta 

actividad se realiza a modo de lluvia de ideas escrita 

por docente. Luego, docente se despide de 

estudiantes explicándoles lo que se verá en la 

siguiente clase, correspondiendo a la primera 

“lesson” expresa en el libro. 
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Clase 2 

(45) 

Fecha: 

Saludo 

Docente saluda a estudiantes, posteriormente 

escribe fecha, objetivo de la clase y habilidades a 

trabajar. 

  

  

Lead in 

Docente entrega papeles a estudiantes en los cuales 

está escrito el nombre de una actividad de tiempo 

libre, estudiantes deben realizar una mímica para 

que sus compañeros adivinen el nombre de la 

actividad, quien adivine, debe continuar. Docente 

escribe las actividades que van surgiendo en la 

pizarra. Al escribir los ejemplos en la pizarra 

docente lo hace utilizando  infinitivos y verbos en 

gerundios  añadiendo el uso de verbos como “Like, 

Prefer, Dislike, Hate” para que puedan deducir sus 

usos. 

  

Pre Listening 

Estudiantes observan imágenes de jóvenes 

realizando diversas actividades y responden a las 

preguntas expresadas en ítem número 1 (Página 20, 

ejercicio 1) 

  

While Listening 

Estudiantes escuchan una entrevista de radio 

identificando qué hablante desarrolla las actividades 

mostradas en el ítem anterior. Luego, escuchan 

audio nuevamente y subrayan la respuesta correcta. 

Revisan en conjunto, luego, estudiantes responden 

las preguntas de desarrollo en torno a las actividades 

desarrolladas por los entrevistados (Página 20, track 

2) 

Objetivo: 

Escribir para 

expresar 

actividades que se 

realizan en el  

tiempo libre.   
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Practice 

Docente les dice que clasifiquen las palabras que 

expresan lo que nos gusta y lo que no nos gusta en 

el recuadro (Página 21, ejercicio 1) 

  

Writing 

Docente solicita a estudiantes escribir en su 

cuaderno aquello que les gusta hacer en su tiempo 

libre, esto puede ser tomando en cuenta los gustos 

de los entrevistados, o las actividades escritas en la 

pizarra. Docente determina número de palabras a 

escribir. 

  

Speaking 

Estudiantes se juntan en parejas para hablar sobre las 

actividades que realizan durante su tiempo libre. Se 

sugiere que no utilicen el cuaderno para esto. 

  

Closing 

Estudiantes presentan sus actividades de tiempo 

libre a sus compañeros(as). Luego,  docente  se 

despide de estudiantes explicando la temática de la 

próxima sesión en donde aprenderán a distinguir las 

actividades mayormente realizadas por jóvenes en 

tiempo libre. 
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Appendix C 

(PIE test – learning styles) 
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PIE Test for Learning Styles 
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(Students’ Diagnosis) 
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Appendix E 

Test Sample (pre-test) 
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Instrument 

Part 1: Production ability test. 

Student Sheet: 

Instructions: 

· Say your name and surname out loud. 

· Say each sentence one time out loud.  

1.-Charlie is on a big chair.  

2.- My mother loves me very much.  

3.-She has five shiny balls.  

4.- A beautiful baby bear.  

5.- The English teacher reads a dictionary.  

6.- I eat fish every seven days.  

7.- In November we have a communication test.  

8.- Each year we go to the beach. 
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Teacher Sheet: 

-Students will be recorded. 

Student: ________________________________________________ 

 1- Charlie is on a big chair. 

tʃ b tʃ 

      

2- My mother loves me very much. 

v v tʃ 

      

3- She has five shiny balls. 

ʃ v ʃ  b 

        

4- A beautiful baby bear. 

b b b 

      

5- The English teacher reads a dictionary.      
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ʃ tʃ tʃ 

      

6- I eat fish every seven days. 

ʃ v v 

      

7- In November(v) we have a communication test. 

v v tʃ 

      

8- Each year we go to the beach(ch). 

tʃ b tʃ 
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Part 2: Recognition ability test. 

Students Sheet: 

Name: 

___________________________________________________________________

___ 

Symbology: 

  CH = X           SH= ✓          B = +          V = -- 

  

Which sound do you hear? 

1.- 

    

2.- 

    

3.- 

    

4.- 
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5.- 

    

6.- 

    

7.- 

    

8.- 

    

9.- 

    

10.- 

    

11.- 
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12.- 

  
 

Teacher Sheet: 

1.1 Pre-test 

1.- Cheap – Sheep = X /✓ 

2.- Berry – Very      = + / - 

3.- Van – Ban         = - / + 

4.- Chip – Ship       = X = ✓ 

5.- Bowl – Vole       = + / - 

6.- Cash – Catch    = X / ✓ 

7.- Shop – Chop     = ✓ / X 

8.- Mash – Match   = ✓ / X 

9.- Vest – Best       = - / + 

10.- Biking – Viking = + / - 
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11.- Watch – Wash= X/✓ 

12.- Base – Vase   = + / - 

  

1.2 Post-test 

1.- Shark - Chair  = ✓ / X 

2.- Show - Cash  = ✓ / ✓ 

3.- Berry - Very  = + / - 

4.- Best - Vest  = + / - 

5.- Ship - She ✓ / ✓ 

6.- Bow - Vase + / - 

7.- Crush - Catch = ✓ / X 

8.- Mash - Match = ✓ / X 

9.- Biking - Viking  = + / - 

10.- Watch - Wash = X / ✓  

11.- Base - Bass + / + 
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12.- Charlie - Shop = X / ✓  

Table of specification 

Blending rubric - pre test 
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Ability 

   

Sound 

Production Recognition 

/ʃ/                      /6             /6 

  

/tʃ/ 

  

            /6 

  

            /6 

  

/b/ 

  

            /6 

  

            /6 

  

/v/ 

  

            /6 

  

            /6 

  

Total:             /24 

  

            /24 

 


