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Abstract

The aim of this investigation was to discover multicultural representations through

the use of the Critical Discourse Analysis (CDA) and Content Analysis methods. This project

analyzed the multicultural representations encountered in the English textbook “High school

English 2” for 10th grade, sponsored by the Chilean Ministry of Education (MINEDUC).

Specifically, the units 3 ‘Your time to shine’ and 4 ‘A Day in the life’. Therefore, we focused

on the texts, images and audios encountered within the corpus of the previously mentioned

units.

In order to accomplish the main aim of this research and collect the necessary data

for this project, we decided to analyze the corpus of the units using not only CDA but also

content analysis, the following dimensions were analyzed: linguistics, visual, auditory and

socio-cultural representations. Besides, it encountered aspects such as: holidays, traditions,

adjectives with positive connotations about cultures, countries, and cities, among others. In

addition, it has been elaborating a pedagogical proposal to contribute as support to the

materials for teachers of EFL classrooms with the purpose of being helpful for English

learning acquisition and raising of cultural awareness.

Keywords: Multicultural education, EFL textbooks analysis, Multimodal materials,

Critical Discourse Analysis, EFL classrooms, Multiculturalism, Interculturalism,

Multilingualism, Cultural awareness, Content analysis.
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Resumen

El objetivo de esta investigación ha sido descubrir representaciones multiculturales a

través del uso de los métodos de análisis crítico del discurso y el uso del análisis del

contenido. Este proyecto analizo representaciones multiculturales encontradas en el libro de

Inglés “High school english 2” para segundo medio, los cuales son proporcionados por el

Ministerio de Educación (MINEDUC). Específicamente, las unidades 3 “Your time to shine”

y 4, “A day in the life’’ han sido analizadas, además, nos enfocamos en los textos, imágenes y

audios encontrados en el corpus de las unidades previamente mencionadas. Con la finalidad

de cumplir con el objetivo principal de esta investigación y recolectar la información

necesaria para este proyecto decidimos analizar el corpus de las unidades usando no solo el

análisis crítico del discurso, sino además el análisis del contenido las siguientes dimensiones

fueron analizadas: lingüística, visual, auditiva y representaciones socioculturales. Además,

podrían ser encontrados elementos como: festividades, tradiciones, adjetivos con

connotaciones positivas sobre culturas, países y ciudades, entre otros. Adicionalmente, se ha

elaborado una propuesta pedagógica que contribuye como apoyo a los materiales del profesor

de aulas de EFL con el propósito de ser útil para la adquisición del Inglés y el aumento de

consciencia cultural.

Palabras claves: Educación Multicultural, Análisis de textos EFL, Materiales

Multimodales, Análisis Crítico del Discurso, Aulas de EFL, Multiculturalismo,

Interculturalismo, Multilingüismo, Conciencia Cultural, Análisis de Contenido.
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Introduction

For the last six years the number of migrant students in the Chilean classrooms has

increased, reaching a rise of 22.425 to 178.060 enrolled people in the mentioned period

(SIGE, 2020). Besides, according to Instituto Nacional de Estadisticas (INE), until December

31, 2020, the majority of migrants living in the country have come from Venezuela, Peru,

Haiti, Colombia and Bolivia, respectively. Reaching a number of 1.462,103 people, in which

44.094 are 17 years old or younger, also considering that most of them might be enrolled into

the Chilean educational system since according to the MINEDUC, the right to education is

for every child, youth and adult, regardless of their migration status and nationality, being this

guaranteed by the state through a National policy of foreign students.

On one hand, when migrants arrive to a new country, they have to face the challenge

of building a new life far from their native country, leaving behind different aspects they were

used to in their country, such as: habits, customs, jobs, foods, traditions, and even the fact of

speaking their mother tongue to communicate as in the case of Haitian migrants, because

their first language is Creole, which might represent a challenge for them, in order to adapt
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not only to a new country but also to a new educational context.  This can be contextualized

in a research realized by Campos-Bustos (2019) who found the following:

regarding to the use of Spanish language by haitians students in a school in Quilicura,

Chile; a survey established that 22% of the student body cannot communicate in

Spanish; 44% have difficulties but can establish communication in Spanish and

finally 34% are in an optimal level who can communicate without difficulty (pag 9).

During 2021 the rate of migration increased in Chile, for instance migrants who

arrived in Chile through the border in the North part of the country, in which the entrances

were not authorized by the government. These people might have had the purpose to get new

opportunities such as getting a better job, acquiring a house, or even to have access to

education for their children. Consequently, this phenomenon has been called a migration

crisis due to the fact that there have been several confrontations between migrants and locals

in the zone. A comparison between the 2017 CASEN survey (generated toward the end of

2017) and the INE data (from late 2018) reveals that the share of migrants has increased

significantly, especially in Antofagasta Region, which rose from the fourth to the second

place in a single year. This illustrates the constant growth of the migratory influx in all areas

of the country.

From this perspective, it is important to acknowledge this situation in order to raise

cultural awareness of this phenomenon inside the classrooms. As a correlative effect, the

phenomenon of migration has led to emphasize the importance of cultural diversity regarding

the pedagogical field. Therefore, it can be said that culture might be understood as a variable,
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which means that there might be some differences in aspects such as behaviors, and values

between people from different societies, and heterogeneity is seen as a norm. Regarding this,

what is required to be done is to create measures that fit the needs of students that recognize

themselves as culturally diverse and do not identify with the standards present in the

classroom.

The main purpose of this research is to discover multicultural representations

encountered within the teaching resources sponsored by MINEDUC, specifically, the

student’s book called ‘’High School English 2’’ of the 2021 edition, which was published by

Richmond editorial, and written by Claire Thacker, Matyn Hobbs, and Julia Starr Keddle.

Concretely, two units of the tenth-grade textbook have been analyzed; unit 3 (Your Time to

Shine) and unit 4 (A Day in the Life) which in this case were both randomly selected. For the

purpose of this study research, the units’ materials have been analyzed, to observe

multicultural representations which have been matched with our own delimitations, being

compared with the dimensions stated by Banks (2009), content integration, knowledge

construction, an equity pedagogy, prejudice reduction, and an empowering school culture

(Banks, 2009 as cited in Johnson,  Luciak, & Driel, 2010). Along with the mentioned

dimensions, this study has considered some delimitations to determine the quantity/categories

of representations in which the material was considered as multicultural. Within these

delimitations were found festivities and traditions, adjectives with positive connotation about

cultures, countries from each continent, local and international places or cities, holidays,

languages, and religions. They were within the corpus which was divided into visual,

linguistic, auditory, and social cultural representations. Besides, these dimensions were
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considered to determine the multicultural representations present in the teaching resources

sponsored by MINEDUC. Creating a pedagogical improvement based on the delimitations

and Banks’ representations.

Along with this, it can be said that multiculturalism is found within different

scenarios, especially in social situations, in which people interact with others, in a determined

space or community. However, in accordance with this concept, Bernabé (2012) states that

multiculturalism is “when different cultures coexist in the same place, not interacting among

them is considered a multicultural situation, in which the intercultural dimension is far from

the focus of the interest” (Pag 4).  Thus, the interaction and communication among these

cultures might generate segregation, because people could coexist in the same place, but

settled in different groups or communities, setting social limits among them.

In the light of the previous scenario, it is also fundamental to clarify the singularities

of the following two concepts: ‘multiculturalism’, and ‘interculturalism, which will be

explained later in this theoretical framework. In this context, interculturalism refers to the fact

that cultures coexist and interact with each other (Bernabé, 2012 - Pag 4), whereas

multiculturalism limits to just the coexistence between two or more cultures, where they do

not interact and do not produce an exchange of habits.  (as cited in Ibrahim and Mostafa,

2017 - Pag 3)

From this perspective, the aim of this research study is to analyze the corpus of the

Chilean tenth-grade students' English textbook, through the use of the Critical Discourse

Analysis (CDA) method that is used to analyze data and in a profound way to draw some
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deep conclusions regarding the role of language and social constructions as the basis of data

as acquisition. Furthermore, it is expected to observe the interrelation between the obtained

content analysis and the multicultural representation, with the purpose of elaborating a

pedagogical proposal, which seeks to adequate the aforementioned corpus, as multiculturally

as possible in order to be a helpful tool for the future generations of teachers and students,

and that is consonant with the literature reviewed in this chapter.

Having set the specific background, it is essential to place the first approach on the

‘High School English 2’ textbook for tenth grade students and the curricular bases of the

study program (2015), which states the following aspects:

Usage of materials, apply teaching strategies, and develop activities that fit

the cultural and ethnic singularities of the students and to their interests. It is

important that any allusion to diversity has to be with a positive character

and that motivates the students to understand and value it (pag. 20).

According to the previous extract, the study program proposes the consideration of the

interests of students and their cultural and ethnic singularities along with respecting diversity

through a positive attitude, motivating students to value and understand the different cultures.

Likewise, students have the opportunity to learn about cultural diversity through the use of

material and activities. This is meant to be a challenge for teachers since they are not only

responsible for teaching a language but also cultural diversity, and it is therefore vital to

ensure the usage of different materials to support culturally diverse lessons.

From this perspective, it was highly important to deeply observe and analyze such
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materials and activities involved in the tenth-grade students’ English textbook in order to

substantiate their effectiveness regarding in students learning, and the relevance of

multicultural representations in an English as a Foreign Language (EFL) classroom, and most

importantly, considering the current cultural diversity present in our country. In the same

manner, the concluding pedagogical improvement was based on the multicultural dimensions

within the tenth-grade students’ English textbook, and moreover take into account our local

cultural diversity encountered in Chilean EFL classrooms.

This research study is essential, since it is important to provide the contents’ curricula

to our students based on multicultural backgrounds in which not only the anglophone  culture

is involved but is more a coexisting diverse culture within Chilean classrooms, which can

reflect in a better way the student’s reality. From that point of view, such contents will be

enriched with the aim of raising cultural awareness (Bases curriculares,2015) so that students

can contrast their own cultural dimensions with others. Therefore, by raising cultural

awareness during lessons, it might facilitate students to face the current globalized world,

since the final aim of acquiring a new language is that students could be citizens of the world

in which they could have a sense of belonging because language can be a bridge among

cultures.

Considering all the previous reasons, it is important to state that the present research

project is a replication study of the method of a previous work carried out in Japan in 2020

called ‘Representations of multiculturalism in Japanese elementary EFL textbooks’’, by Kate

Efron, in which EFL textbooks were analyzed in elementary Japanese schools called: We Can

1, We Can 2, Let’s Try 1 and Let’s Try 2.
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The aforementioned research study was focused on multicultural representations in

EFL textbooks in elementary schools. At the same time, this research study has been focused

on finding multicultural representations in the EFL textbook “High School English 2” for

10th grade students, 2021, which might be equivalent to the former study.

In the light of this specific topic, the present research question was related to the

presented need and it has been stated as follows: Does the content material found in the tenth

grade textbook High School English 2 effectively consider Multicultural aspects of the

students as suggested by the MINEDUC program?

Theoretical Framework

Previous Studies:

It is necessary to be aware of the previous studies that had similar focus as our

research study. Therefore, the first one that we have to mention is the study done in Indonesia

called “The representation of Indonesian cultural diversity in middle school English

textbooks” carried out by Parlindungan, Rifai, & Satriani, (2018), which concluded that: the

teaching of English in any context would reflect teaching both linguistic and cultural

knowledge of English. Besides, English as a language infuses belief systems into the learners.

On the other hand, the semiotic approach, which focuses on visual and textual narratives of

the texts, images, and tasks, and can help to discover important aspects of human life that

represent culture.
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Secondly, the study carried out in japan by Efron, called ´Representations of Multiculturalism

in Japanese Elementary EFL Textbooks: A Critical Analysis’, concluded that: Through the

use of CDA, there were elements that represented a certain ideology, for instance in

dialogues, in which characters referred only to Japan and not to any other country. which was

stated as a monoculturalism focus, which does not recognize the importance of the inclusion

of other cultures within Japan. Besides, there are no mentions of minority or indigenous

groups in Japan in these texts. In this same vein, the textbooks do not integrate cultures or

create a multicultural environment.

Culture

Culture can be understood as several aspects such as: knowledge, experience, beliefs,

values, attitudes, meanings, hierarchies, religion, notions of time, roles, spatial relations,

concepts of the universe, and material objects and possessions acquired by a group of people

in the course of generations through individual and group striving (Samovar and Porter,

1994). Therefore, it is part of every human being in the world and plays an important role in

the development of identity, which allows people to have a sense of belonging. Additionally,

Colbert (2010) states that a culture seeks an identity and strives to maintain its individuality

and distinctiveness while recognizing the fibers that connect them to other cultures in a more

subtle way. In contrast, Kluckkohn (1951) defines culture as patterned ways of thinking,

feeling and reacting, acquired and transmitted mainly by symbols, constituting the distinctive

achievements of human groups (Kluckkohn, 1951 as cited in Lebrón, 2013). In addition,

Schein explains culture as a set of values and beliefs, or a cluster of learned able as well as

livable (Schein, 1990 as cited in Lebrón, 2013).  Although there are different versions of this
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term, we consider the concept of culture as part of an individual that has a fundamental role

in the finding or development of an identity that makes people have the feeling of being part

of a group or community, such as a religious group.

Multiculturalism

The concept of multiculturalism is related to the coexistence of two or more cultures in a

common space, they do not have major influence within each other. Besides, multiculturalism

acknowledges diversity and develops a narrative and a policy of integration that considers

migrants as co-citizens. In addition, Rattans says (as cited in Ibrahim and Mostafa, 2017),

“multiculturalism entered public discourse in the late 1960s and early 1970s, when both

Australia and Canada began to declare their support for it” (Pag 3). On the other hand, there

are other authors that argued that multiculturalism is described beyond pluralism and the aim

is to create new social realities from marginalized minority groups (Appiah, 1998; Gay, 1983;

Glazier 1998; Goldberg, 1994; Nieto, 1999; Sleeter & Montecinos, 1999).

Multicultural representations

Since this study involved multicultural representations of Banks, it is fundamental to have

knowledge about the five main dimensions which were used to justify and match the

delimitations.

Content integration refers to examples or content from different cultures that teachers utilize

inside the classroom and how they deal with the management of input. (Banks, 2009). Thus,

in order to point key concepts, principles, generalizations, and theories into the EFL learning.
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In addition to this, the author also mentions that content integration constitutes the entire

multicultural education which according to teachers the concept is highly represented in

social studies and language arts.

The knowledge construction process describes the procedures by which social, behavioral,

and natural scientists create knowledge and how the implicit cultural assumptions, frames of

references, perspectives, and biases within a discipline influence the ways that knowledge is

constructed within it (Banks, 2009 as cited in Johnson,  Luciak, & Driel, 2010). In light of the

previous ideas, teachers are in charge of researching how to teach a variety of knowledge,

since this construction might be influenced by some representations such as racial ethnic,

identity, social classes and community.

The prejudice reduction dimensions based on the characteristics of the racial attitudes of

students. This dimension is used in order to develop principles, behaviors and values related

to multicultural education.

Equity Pedagogy exists when teachers use techniques and methods that facilitate the

academic achievement of students from diverse racial, ethnic, and social-class groups (Banks,

2009).

Empowering School Culture This concept involves social structure which is used to

describe the process of restructuring the culture and organization of the school so that

students from diverse racial, ethnic, and social-class groups will experience educational

equality and cultural empowerment (Cummins, 1986). Therefore, this concept develops the

empowerment of those vulnerable students with different singularities.
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Interculturalism

Interculturalism refers to the recognition and acceptance of different cultures that

generate cultural relationships and lead to cultural integration (Bernabé, 2012). Therefore,

this acceptance not only implies the recognition and understanding of the existence of other

cultures but also respect, communication and interaction. Based on the previous views,

society would be intercultural when all members interact and coexist, thus leading to be

culturally enriched by those interactions. The concept of Interculturalism is not new and can

be traced as far back as 1959. It has largely lain dormant however, and there has been little by

way of academic development and neither has it been adopted in policy and practice to any

great degree. In countries such as Germany, Greece, Russia and Spain, the term has

occasionally been employed, (Meer and Modood, 2011). On the other hand, nowadays the

concept is most commonly used.

EFL and the Multiculturalism in the classroom

First of all, it is necessary to know what EFL stands for, so as to be able to

understand the whole idea of the encounter of multiculturalism in EFL classrooms. EFL can

easily be defined as what the British Council states (n.d.), “English as a Foreign Language, or

EFL, refers to learning and using English as an additional language in a non-English speaking

country”. Therefore, when it comes to Chile and teaching of English is considered to be EFL,

due to the fact that the language spoken in Chile is Spanish. Thus, the role of EFL inside

Chilean classrooms is to expose the students to language, following programs and curricula

of the Ministry of Education. At the same time this can be related to what Richards, Platt and
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Weber (as cited in Roldan 1985:93) define as the use of EFL, which is, “the role of English in

countries where it is taught as a subject in schools, but not used as a medium of instruction in

education nor as a language of communication (e.g. in government, business, or industry)

within the country”(Pag 2). Consequently, the role of EFL is focused on the development of

English skills in several contexts of the country and it might have different outcomes

depending on the EFL teacher and the school in which English is taught. Therefore, we

believe that it is highly important to analyze such materials so that they can adapt to the needs

of all students in order to achieve a more multiculturality among EFL classrooms and reach

cultural awareness since this is necessary for learning a second language.

Multiculturalism in the classroom

When it comes to the Chilean classrooms it can be said that there are many cultures

present in the Chilean educational system, according to MINEDUC the numbers of enrolled

foreign people are around 82.087 and 4,9% nation wise, that is when we are introduced to a

new concept called ‘multiculturalism’. This is understood as a sociological and

anthropological concept (Riaglanti, 2005), which means that the concept is related to the

existence of different cultures in a common space, geographically or socially. Nevertheless,

these cultures can interact with each other, but they do not have an impact on their lifestyles.

Based on that, we can say that Chilean classrooms are a space where different cultures can be

found due to the current presence of migrants in Chile.

Multiculturalism is a common topic within schools and colleges in the current

globalized world. Multiculturalism is highly related to all dimensions of an individual since
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their date of birth, this is determined by their race, culture/ethnicity and nationality. These

aspects are connected to what Banks (2009) related to prejudice reduction due to the fact that

it describes the characteristics of children's racial attitudes and strategies that can be used to

help students develop more democratic attitudes and values. For this reason, it is meaningful

to include, and consider it within the classroom. In EFL lessons where multiculturalism is a

core through the learning of a new language, this might determine the opportunities of

success or failure in the acquisition of English as a Foreign Language. In addition to this,

according to Ming-Mu and Cheng-Chieh (2006):

If children are given cultural knowledge, immersed in a culturally rich

environment, and exposed to culturally basic material, they may learn the second

language with more ease because their background knowledge about the

second-language culture will make comprehension less difficult (pag. 6).

This means that students are capable of achieving language proficiency by means of exposure

to the language and its varied cultural representations. In an EFL classroom students have

access to material, and resources created in the foreign language and give them an

opportunity to acquire the knowledge of another language and its culture.

In Chile and as in many educational contexts around the world, not only teachers are

dealing with the growing multiculturalism within the classroom but also with students that

are not Spanish or English speakers as is the case of Haitian students, which makes at the end

their insertion into the educational system more challenging. As a result of this growing

multiculturalism, teachers most of the time have to manage with their own resources and

strengths, to raise awareness of the differences that coexist in the classroom, such as: values,
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behaviors, and ways of thinking as well as determining the use of the language target to

develop empathy, an open-mindedness and respect for others and the tolerance forwards it,

too. (Bodrič & Stojičić, 2013).

Interculturalism in the classroom

In EFL classrooms, it is advisable not only to teach the Anglo-Saxon culture but also

many others too, especially those found in our country, given the fact that the aim of teaching

EFL is to raise not only awareness but also respect about other cultures, in order to teach

students to be citizens of the world because we consider necessary to have knowledge about

other cultures not just one's own culture. This is a complex labor without prior guidance to

assist the teacher in this challenge. On the other hand, the concept of interculturalism, which

is also related to the presence of cultures in the classroom, this can be defined as what Beltran

(2015) stated as:

Interculturalism can be understood as the coexistence and interrelationship

of various cultures and identities in the same geographical or social space. This new

way of understanding relationships puts the emphasis on respect, and the right to be

different, also it tries to denounce visions that in the name of culture justify

xenophobia, racism, margination, and exclusion. (Pag 5)

Therefore, it is necessary to understand this concept and its relationship with the context

within Chilean classrooms, where there might be encounters with different cultures that

co-exist and interact with each other. Besides, it can be said that due to this phenomenon,

awareness is present of the differences between two or more cultures. On the same note, it is
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important to teach students to appreciate and respect other cultures, religions, etnias, and also

their differences.

Difference between multiculturalism and interculturalism

In the first place, we previously stated that multiculturalism occurs when several

cultures coexist, tolerate, and respect each other. On the other hand, interculturalism refers to

when these cultures interact and exchange different values, etc.

Therefore, these two terms are complementary to each other. As a consequence, in a

pedagogical scenario the biggest difference between these two concepts is that in a

multicultural classroom, students of different countries or cultures just share this social space,

but do not generate an exchange of behaviors. Nevertheless, in an intercultural classroom,

students share and coexist by generating this dialogue without the supremacy of any cultural

group. Moreover, promoting values such as respect for diversity and integration.

Besides, as Barrett (2013) stated, multiculturalism does not embrace a majority group

of people, which is different to interculturalism since it represents different cultures as part of

a community.

In addition to this, multiculturalism is connected with multilingualism, since people

can communicate with others in several languages, and when this phenomenon takes place is

when we can say that interculturalism occurs; the same goes for classrooms. According to

Franceschini (2011), the relationship of a variety of multilingual skills based on the speaker,

and the communicative competence highly related to the real attempt of interaction. Thus,
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students are quite exposed to develop their skills through interactions and with the support of

external materials.

Multilingualism

In simple words, multilingualism is understood as the ability of a speaker to express

themselves in several languages with equal and native like proficiency (Okal, 2014).

Therefore, this person or community lives and coexists in an environment where several

languages ​​and cultures are present. However, in connection with the previously mentioned

concept, multilingualism occurs often in our daily life, as in the classroom, because we live in

a globalized and diverse world.

Multilingualism is part of the development of resources, this means that the

curriculum program of English aims to develop language abilities in order to encourage

learning through different resources.

Moreover, Dr. King (2018) refers to multilingualism as the presence in a geographical area,

large or small, of more than one variety of language. Additionally, Katsarova (2019) defines

multilingualism as the ability of societies, institutions, groups, and individuals to engage, on a

regular basis, with more than one language in their day to day lives. In spite of the fact that

there are different interpretations of the concept multilingualism, we consider it as a term that

is used in daily life since we live in a globalized world, where different cultures are

presented. Multilingualism makes people express themselves in different languages. This

concept is important to the curriculum of the English program since its objective is to develop

language competences towards a motivation in learning through different tools.
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English in the national curriculum

English in the national curriculum (2015) has been explained as the following: the

focus of the subject has been made to follow the approaches with the main objective on the

developments of English communication competences which point to the language teaching.

The previous implies that students develop knowledge that allows them to achieve different

goals within the language, such as: the use of language according to the context,

organizational elements of the language, interconnected sentences and a fluent message, the

consideration of cultural differences, and demonstrate the achievement of cross-cutting

objectives. In addition, the strategies can allow students to maintain a conversation in a

foreign language.

Culture and intercultural competence

Learning a language is directly related to culture. Through it, students can acquire

knowledge about different social, political, economic and art matters. In general, they learn

about values, practices, and lifestyles. Moreover, students are capable of understanding

different cultures by means of exposure to an international language. This information is

related to customs, habitants, literature, food, and others.

English is a language that allows students to interact with other people and other

contexts. Besides, they might expand their knowledge of the world and find the relationship

between culture, beliefs, and values (bases curriculares en Chile, 2015).
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Cultural Awareness

On the other hand, the curriculum states the importance of the development of

intercultural competences within the classroom, besides this helps audiences to raise “cultural

awareness” in the classroom. According to what Ilie states (2017), intercultural competence

can be defined as the active possession by individuals of qualities, which contributes to an

effective intercultural communication, it can also be related to three primary attributes such

as: knowledge, skills, and attitudes. Hence, intercultural competence has become an

indispensable ability in the XXI century. This ability allows people to work and study in

different countries and different cultural contexts, to understand the diversity, appreciate other

people who come from other countries and to develop respect. Besides, they not only acquire

knowledge but also can contribute to different points of view, creativity, innovation, cognitive

and emphatic flexibility.

In accordance with the achievements and the recognition of the previously mentioned

concepts, it is fundamental to consider ‘Cultural Awareness’ in the research. According to

Illie (2017), it is essential the understanding of the cultural values, behaviors, and norms of

the host culture, as different from one’s own, as understanding how people from different

cultures think and behave. Furthermore, the intercultural part of the analysis is interconnected

with the previous.

Cross-cutting objectives related to cultural diversity

Considering that schools not only teach knowledge but also values and moral

principles in order to create a comprehensive education, together with the fact of developing

an empathic and tolerant society by promoting collaborative work.
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Cross-cutting objectives are immersed within the resources of MINEDUC, including

the English textbooks, in which the curriculum stated the following: to raise cultural

awareness, to show respect, interest, and tolerance for other cultures and their own,

appreciating the contribution to knowledge. This is the aim related to multicultural

representations. Moreover, the role of the teachers is important due to the fact that they are in

charge of the achievement of these objectives. According to Houghton (as cited in Bases

Curriculares, 2015) “one important role of teachers of foreign languages is to facilitate

communication across cultural barriers, and “one of the most challenging barriers to be

overcome is the stereotype” (pag. 1).

Textbooks (Chilean English textbooks)

Educational textbooks are part of the multimodality materials, these textbooks are

some of the materials that support the learning process in an EFL classroom, in order to show

international representations, the Anglo Saxon are the most common ones. Besides, in

English lessons technology can be presented in different ways, for instance, the use of

English textbooks, different kinds of softwares, podcasts, online conversations, or chats,

among others.  The purpose of these materials is to support the development and the practice

of the new abilities of the language.

Children and teenagers develop multimodal literacy in a natural and spontaneous way,

because it is part of their daily life, through the use of multimodality textbooks, they develop

creativity, they are able to expose their work to the worldwide audience, they have access to
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information and they learn how to achieve objectives, this allows them to identify true

resources (Bases curriculares de Chile 2015).

Semiotics

Firstly, since a Chilean textbook for EFL will be analyzed, it is essential to

understand the concept of semiotics, its background and the first conceptions about this

approach. According to Saussure (1916) and his beliefs, the theory of linguistic signs had to

be studied as an independent and general theory, proposing the term of ‘semiology’.

(Saussure, 1916. As cited in Mohd and Totu, 2014). Besides, as H. Eco (1976) states, the

semiotics is understood as something that can be considered as a sign which can substitute

something else. In addition to the previously mentioned, ‘Semiotics’ is concerned with other

conceptions based on the basic background, such as the notion of Jewitt (2004):

The study of semiotics is focused on the representation of signs, like the language,

image, and object. In visual semiotics, the visual signs have more direct meaning than

in language. The representation not only shows the world but also the interaction in

it. This interaction can be accompanied by the text or not and then it will constitute a

recognizable kind of text (paintings, poster, magazine, etc) (Jewitt, 2004, as cited in

Hanum, 2017, pg. 3)

Therefore, the present research study includes the concept of semiotics, since we aim to

analyze not only the texts and audios of the textbook but for the analysis of the content which

includes texts, audios and images, the analysis study is focused on the discovery of
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multicultural representations within the corpus of a textbook called ‘High School English 2’

and its respective units; 3 “time to shine” and 4 “ a day in the life”.

Multimodality

It is fundamental to understand the meaning and what this concept involves since our

source of information is the tenth-grade textbook, which is developed and written by the use

of multimodal and semiotic dimensions.

At first, it can be said that multimodality has the aim to observe and analyze the

different means of communication, verbal or non-verbal, such as texts, images, audios or

even symbols present in the selected textbook. These dimensions compose the information

and material sponsored by the MINEDUC. Besides, it is closely related to the nature of the

concept of ‘Multimodality’, which is considered as the fact of semiotic modes combining

such as: music and language. Jing Liu (2013) (Van Leeuwen, 2006). Which means that the

communication and information along the texts are expressed through the use of different

ways of communication, which correspond to the semiotic dimension since the materials are

developed by images, audios, and texts, which means that the information can be expressed

using multiple modes of communication.

In this research multimodality modality is an important term, its main function is

related to verbal and non-verbal communication. Therefore, it means to make use of images,

texts, audios, or even symbols. Regarding the previous ideas, it can be said that textbooks are

highly connected with multimodality, because of its function or the content within itself. In

other words, a textbook is a multimodal material, which is made of text, pictures, audios, and

other semiotics symbols.
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According to Kress and Van Leeuwen (1996, as cited in Thin,2006), Journal of

Language Teaching and Research Jing Liu (2013) Multimodal texts, consider the information

expressed through the use of written language, images, designed element, and even semiotic

resources since the written and visual material also have to follow a sequence and a coherent

interrelation between these elements to be understood easier. Therefore, multimodality is

widely present in our source of observation since it is based on the means of communication

along with the semiotic, and multimodal dimensions within the 10th grade students’ English

textbook sponsored by MINEDUC.

In other words, a textbook is a multimodal material, which is made up of text,

pictures, audios, and other semiotics symbols.

The role of the materials in the EFL classroom

The materials in the EFL classroom are divided into three concepts: digital, authentic,

and adapted materials. First, digital materials are relevant to the achievements of the

objectives regarding an EFL classroom since they support learning. Additionally, the author

Oktaviani states, “the use of variety and richness in the materials and media of instructions in

the classroom are important factors in teaching and learning variations in materials that

contribute to gaining students' attention, stimulating interest, and enhancing achievement”

(Oktaviani, 2019). Thus, digital materials are published in digital format which includes

textbooks, workbooks, educational videos, tests, images, etc. This is made to inform people

about a certain topic, to help them to acquire knowledge, reinforce learning, and solve

unfavorable situations. Moreover, they support the development of skills and evaluate
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learning outcomes. Concisely, digital materials are everything related to technology and the

globalization of the world. Furthermore, this plays an important role in providing students

learning through the use of them.

On the other hand, authentic materials meaningfully encourage the learning process

through the interaction with students. They help to develop the students' learning through

auditory, visual, and physical senses such as audios, images, and texts, basically all materials

that make students use their senses. Chamba and Gavilanes state (2018), “authentic materials

provide significant exposure to the language as it is used, motivate students and help them

develop communicative skills” (Chamba & Gavilanes, 2018). By means of the use of these

materials they develop their skills which contribute to the improvement of their performance

inside the classroom.

Finally, it can be said that adapted materials help to create a suitable environment for

the development of productive and educational activities that facilitate the learning process.

Halim states that, “a textbook presents the material in a way that does not fit the current needs

of the students. It is at this point where the teacher has to decide what to change, eliminate,

add or extend” (S. Halim, 2016; T. Halim, 2016). Besides, adapting materials refers to the

application of some strategies to make the textbook more effective and flexible. It is a process

of changing and adjusting fragments of the textbooks to bring them closer to the reality of the

students, and to create a comfortable and dynamic environment for the teaching-learning

process.
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The use of these types of materials (digital, authentic, and adapted) are fundamental

in an EFL classroom since it helps in the improvement of the learning of the students. For

instance, digital materials provide resources such as audios, images, or videos. Authentic

materials work with the senses of the students and expose them through real language, for

example, when the teacher uses an audio, the learners have a connection with the language

because they listen to how to pronounce words or how a sentence is structured. Therefore,

adapted materials have the function of adapting the classes for each student to create a

comfortable learning environment. The explanation of these concepts guide this project to

understand the meaning of each one and to analyze whether the 10th grade textbook has these

types of materials.

Research objectives, hypothesis (depending on the Research)
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General Objective: To discover multicultural aspects in the EFL textbook High School

English 2 given by the MINEDUC in Chile.

Specific Objectives:

1. To identify multicultural aspects in the Chilean tenth grade English textbook

provided by MINEDUC.

2. To assess multicultural representations within the unit 3 ‘Your time to shine’ and 4 ‘A

Day in the life` of the English textbook

3. To suggest a pedagogical proposal in order to adapt the corpus and integrate

multicultural aspects.

Method

Replication of a previous study

First of all, it is fundamental to define what a replication of a research study is.

According to Peels (2019), “a replication study is a study that is an independent repetition of

an earlier, published study, using sufficiently similar methods (along the appropriate

dimensions), and conducted under sufficiently similar circumstances'' (Peels, 2019). Thus,

this is a replication of the methods for collecting data from a previous study named

“Representations of Multiculturalism in Japanese Elementary EFL textbooks” by Kate Efron

in 2020. Initially, this study might have some similarities with the research of Japanese

textbooks related to the used method. However, the results might be different from each
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other, since the research is focused on textbooks from different countries, contexts, and

cultures, which supports the importance of exploring this.

Further, based on the Critical Discourse Analysis (CDA) and Content Analysis Data

(CAD) methods, it is important to mention the analysis of these brand-new textbooks

specifically in Chile and see how the contents are connected or not with the multicultural

representations the project aims at.

Critical Discourse Analysis

According to Wodak and Meyer (2001) Critical Discourse Analysis (CDA) aims to

critically analyze and investigate the social inequality which is legitimized, signaled, or

expressed through the language and its uses. That is to say, it focuses on different

perspectives and representations of social and cultural aspects which are expressed through

the language by different ways of expression such as signs, texts, images, etc. Furthermore,

this kind of method has the purpose of exposing power relations and social structures. The

first one, includes historical values, traditions, customs, precedents, habits, lack of general

injustices, among others (Hamilton and Sharma, 1996). The second concept refers to social

institutions and patterns of institutionalized relationships. For instance, (Crossman, 2019) the

major social institutions recognized by sociologists include family, religion, education,

media, law, politics, and economy.

This study takes a CDA approach and takes after the model of content analysis of the

previously mentioned research, in which representations of multiculturalism are analyzed

with the aim of recognizing linguistic, visual, and cultural representations in the High school
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English 2 textbook. Therefore, this research study might allow us to elaborate a pedagogical

improvement, which enables us to adapt and integrate the aspects encountered in the analysis

within the studied units. Our goal is to contribute to make multicultural materials for teachers

of EFL classrooms with the purpose of raising cultural awareness through the use of

sponsored textbooks.

Further, discourse contributes to the feeling of maintaining and reproducing the social

status quo in order to make a change and contribute to transformation. However, it is essential

to understand the meaning of discourse beyond the linguistic concept (Fairclough and Wodak,

2001, as cited in Araya, 2011, pag. 15). To clarify, discourses are partly realized in ways of

using language, but partly in other ways, for example visual semiosis. Although, to illustrate

these abstract forms of the concept discourse, they can be described as the analysis of images,

and everything related to multimedia. Since the methods of analysis presented in this research

are interrelated with the usage of collected data, analysis of it and creation of new

information.

The CDA considers the object of the analysis in which it is essential the emphasis on

the method that Efron (2020) applied in her research. In order to use the similar method as

much as possible, it is important to consider the base on the analysis which is divided into

two such as: quantitative data which encounter the frequency of the cultural references, and

the qualitative data that embraces the textual and visual analyses within the discourse

(Creswell, 2015). Nevertheless, this study involves both divisions: text analysis, audio
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analysis, interpretation of the corpus, and social analysis, on the other hand, the frequency of

cultural references in the textbook.

Content analysis of textbook

The resource of data will be the corpus of the textbook which will be analyzed using

coding and content analysis, consequently, the textbook must be tabulated to direct the study

research towards an interpretation of data that is deeply analyzed by this kind of investigation

methodology called ‘Coding’. Explained in words of Saldaña (2016) “that can be defined as

attributes interpreted meaning to each individual datum for later purposes of pattern

detection, categorization, assertion or proposition development, theory building and other

analytic processes”. Therefore, this data has an interpretation that later goes towards analytic

processes such as pattern detection, categorization, assertion, and theory building. Besides,

consider a content analysis method, which is explained later, in order to observe and collect

information from the materials we have selected to study.

Content analysis can be portrayed as a mixed method approach: assignment of

categories to texts as a qualitative step, working through many text passages, and analysis of

frequencies of different categories as quantitative steps (Philipp, 2014). Hence this mixed

method has two steps to follow and carry out the data collection. For that reason, our research

will follow the steps that Efron applied in her research study, in order to obtain clear results

and observations through the analysis.

Collected data of the Corpus
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The data of this study were collected from the High School English textbook of tenth

grades of 2021.These textbooks are usually used along the Chilean territory in secondary

schools, in order to support the learning of English as a foreign language. Consequently, the

units 3 Your time to shine and 4 A Day in the life of the textbook were selected randomly.

This study examines the textbooks: images (55 pictures between the two units), textbooks

listening activities (14), text content (30) from the corpus for multicultural content.

Considering the fairclough’s CDA model as cited in Kate Efron study. First, we

analyze the content of textbooks.  A qualitative content analysis of the texts and videos

included coding, identifying patterns and themes, and drawing conclusions (Yin, 2016 as

cited in Efron, 2020). Based on the results of the content analysis, we selected texts, audios,

and images from the textbook in order to be categorized into the following criterias: 1)

festivities and traditions representations in the textbooks; 2) adjectives with positive

connotations about cultures; 3) countries from each continent; 4) local and international

cities/places; 5) holidays; 6) languages and 7) Religions.

As explained by Kress (2014), it can be defined and described as the resources

through which visual texts can (1) represent something about the world, (2) shape cohesion,

information structure and different truth-values toward what is represented. In order to

examine images from the corpus, a semiotic approach was considered, focusing on those

which have multicultural characteristics (Kress, as cited in Adami, 2014).

This study does not analyze the rest of the two units of the textbook called My style

and Healthy body, Healthy mind, video materials, exercise book and the teachers book

volume 1 and volume 2. Those parts of the textbook were not included as part of the study
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research since we did not have enough time to cover more deeply the other materials, most of

them included perhaps too much content to be analyzed in such a short period of time,

besides we tried to focus on the books two units before mentioned.

The following table is a checklist that shows the delimitations of Multicultural

representations expected in order to put a limit in the units 3 and 4 of the tenth-grade English

book. The first column is the criteria that represent the aspects considered for the

investigation: festivities and traditions, adjectives with positive connotation about cultures,

countries from each continent, local and international places or cities, holidays, languages

and religions. The second column is the ideal number of expected representations that we

consider essentials, and finally the last column shows the results found in the selected units of

the textbook. After the content analysis, this checklist helped us to answer the research

question, organize the gathered data and to limit the amount of multicultural representations

that we considered a textbook must have.

Checklist Multicultural representation expected in the 10th grade textbook

Criteria Number of

representations

Results

Unit 3 Unit 4

Festivities and traditions

representations in the

textbooks

3
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adj Positive connotation

about cultures

3

Countries from each

continent

2

Local and international

cities/places

2

Holidays 4

Languages 5

Religions 4

Results

This section presents the obtained results of the data analysis of the units 3 and 4 of the

textbook which is illustrated on the following tables with the names of the units, the number

of expected and presented criteria in the book such as Demonym, country, cities, etc. the

number of the criteria present and its corresponding pages.

Table 1 Demonym represented in the text and audios
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Units Number of demonym

represented

Demonym presented

in the units

Pages

Unit 3 Your Time to

Shine

5 Chilean, Haitian,

American,

Korean, Spanish.

64,70, 71, 82.

tracks: 34,39

Unit 4 A Day in the

Life

3 Chinese, Japanese,

Italian.

94, 95

tracks:55

Table 1 organizes the demonyms encountered with units 3 and 4, not only between pages but

also the tracks for each unit, from page 64 to 82, and tracks 34 and 39 for unit 3, finding

around 5 demonym within unit 3, which are: Chilean, Haitian, American, Korean, Spanish,

and for unit 4 pages 94 to 95 and track 55.  Additionally, there were 3 demonyms within the

pages and audios of unit 4.  In which there were found the following demonyms: Chinese,

Japanese, Italian.

Table 2 Countries represented in the texts and audios

Units Number of countries

represented

Countries presented

in the units

Pages

Unit 3 Time to shine 8 Chile, Italy, Scotland,

Thailand, Finland,

USA, Korea, Japan.

64, 66, 67, 70, 71, 72,

74, 78, 82.
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Unit 4 a day in life 6 USA, Japan, UK, Italy,

Cayman Islands,

Barbados

88, 95.

Tracks: 39,47,56

Table 2 represents the countries which are involved and mentioned within the texts and

audios between the pages 58-83. The table was divided into the units we chose to analyze (3

and 4), the table is divided into the number of countries involved, the countries presented, and

the pages in which the observed countries are found. The analysis of unit 3 shows us that

there are 8 countries represented in the texts between the pages 64-82. The previous

mentioned countries are Chile, Italy, Scotland, Thailand, Finland, USA, Korea, and Japan. On

the other hand, according to the analysis of unit 4, there were found 6 countries within the

texts of the pages 88 and 95, and the tracks number 39, 47 and 56. In which we found the

countries: USA, Japan, UK, Italy, Cayman Islands, and Barbados.

Table 3 Examples of traditions and festivities in the texts

Units Text/Dialogue Pages

Unit 3 Time

to shine

1)Benny told me about the three-day Battle of the Oranges, which takes

place every February in Ivrea, Italy. About 3,000 people dress up in

colorful costumes and throw over 360 tons of oranges at each other!

66
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2)The RaRa celebration is held during Easter week. It is one of our

strongest musical traditions as we have celebrated it since the 17th

century! Every year, people from all villages and towns reunite to play

their best tunes with homemade instruments.

3)In November, Benny was in Thailand for the strangest dinner in the

world. In the city of Lopburi, 20 top chefs prepare over 2,000 kilos of

fresh fruit and vegetables, ice cream and jelly for up to 3,000 special

guests. Macaque monkeys! The people believe the monkeys, which live

in the city, bring them good luck. This enormous buffet is a way of

saying ‘thank you’.

68

67

Unit 4 a day

in life

no data no data

Table 3 shows the data about festivities and traditions encountered within the content text.

The information such as place, date, participants and customs about traditions and festivities

are presented in texts in unit 3, where you can find 3 traditional celebrations like ‘Three-day

Battle of Oranges’, ‘RaRa Celebration’, and ‘Thailand’ for the strangest dinner in the world,

celebrated in different countries such as Italy, Haiti and Thailand. Unit 4 does not present any
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information about traditions or festivities. The first column of the table shows the units and

their names, the second column has a fragment/citation of the texts with the information of

each of the festivities, and the last one has the number of the pages that correspond to the

texts.

Table 4 Cities represented in the text and audios

Units Number of

countries

represented

Local Pages International Pages

Unit 3 Time

to shine

15

L: 4 cities.

I: 11 cities.

Curicó, Viña

del mar,

Olmue,

Atacama.

62,64,66. Ivrea

California

Lerwick

Shefland

Lopburi

Oulu

Berlin

Seul

Sidney

Boston

New York

66

67

tracks:

38,39

Unit 4 a day 10 Copiapó, 86 Texas 88
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in life

L: 2 cities.

I: 8 cities.

Vallenar. London

Birmingham

Tokyo

Utetsu

Newcastle

Weybridge

Nottingham

92

94

95

97

track:

47,53

Table 4 considers the cities presented in the units 3 (your time to shine) and 4 (a day in life),

between the pages 58-86. There are two rows which represent the content of the textbook and

audios, the columns show the number of cities represented, the pages in which we can find

them, and the criteria whether they are local or international cities, considering Chile as the

local country. Regarding unit 3, 15 cities were found: 4 local cities; Curicó, Viña del mar,

Olmué, Atacama; and 11 international cities; Ivrea, California, Lerwick, Shetland, Lopburi,

Oulu, Berlin, Seul, Sidney, Boston, New York. The gathered information from unit 3 was

collected between pages 62-67 and tracks number 38 and 39.

Based on the information presented in the table, in unit 4 were found 10 cities: 2 local cities;

Copiapó, Vallenar; and 8 international cities; Texas, London, Birmingham,Tokyo, Utetsu,

Newcastle, Weybridge, Nottingham. The data was analyzed between the pages 86-97 and the

tracks number 47 and 53.

Table 5 Holidays represented in the textbook
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Units Number of holidays

represented

Holidays presented in

the units

Pages

Unit 3 Time to shine 3 New year

Easter

Christmas

62,68,80,82

Unit 4 a day in life 0 no data no data

Table 5 organizes the holidays involved within units 3 and 4. The rows show the units

selected to analyze, and the columns present the number of holidays found, the holidays

considered within the texts, and the pages where the data was encountered. In unit 3, there

were 3 holidays mentioned in the texts: New Year, Easter, and Christmas. They were found

between the pages 62-82. In unit 4 there was not found data regarding holidays from different

countries.

Table 6 Sample of Adjectives with positive connotation in traditions and festivities in the text

and audios

Units text/dialogue Pages

Unit 3 Time to shine It’s a nice festival, because you can see in

people’s faces that there is more to it than just

fun.

64
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I think this festival is meaningful because it

shows how beautiful our Chilean culture is.

Benny Aziz went to some extraordinary

festivals around the world.

because the music we play makes

RaRa unique.

Traditions are good for our spirit

and are an important part of any community.

66

68

82

Unit 4 a day in life no data no data

Table 6 presents some adjectives with positive connotations in traditions and festivities that

were found in texts and dialogues. Only in unit 3, it was possible to find such adjectives

mainly referring to describing traditions. As it can be seen, the textbook utilizes 2 positive

adjectives referring to a Chilean tradition. The before mentioned adjectives are nice,

___________________________________________________________________________
47



meaningful, beautiful, extraordinary, unique, and good. However, within unit 4 there were no

examples of adjectives that describe cultures.

Table 7 Sample of Adjectives with neutral connotation towards other cultures in the text and

audios

Units text/dialogue Pages

Unit 3 Time to shine I think the weirdest festival is the monkey

buffet

I think the strangest one is the air guitar

competition

Benny was in Thailand for the strangest dinner

in the world.

67

Unit 4 a day in life Japan experienced a powerful earthquake 95
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Table 7 shows the samples of adjectives with neutral connotations towards other cultures in

the content of the text and audios. The results obtained are three statements from page 67 in

the unit three your time to shine in which the neutral adjectives are: weirdest and strangest

these adjectives are used to describe  festivals in the world, the word strangest was expressed

two times in the same text. Consequently, in unit number four a day in life in page 95, the

adjective powerful was found, which is utilized to describe a historical event that took place

in Japan.

Multimedia content analysis of visual and multimedia representations

The following section has images collected from the textbook to make the analysis of this

study research. In addition, there is a little description under each image that might help the

reader to understand the study more.
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Figure 1 (Unit 3. Your time to shine, cover. pag 58)

Figure 1 represents a young woman from India. As it can be seen, the woman wears typical

jewelry and costumes from that country. This is one of a few representations that could be

found in the textbook related to religions due to the fact that this woman wears a bindi which

is a colored dot (usually red) on the center of the forehead. Traditionally, a bindi is worn by

women in Hinduism. In the same way, figure 2 represents a festivity called Holi form India,

which can be noted by the various colors on her face and clothes.

___________________________________________________________________________
50



Figure 2 (Unit 3. Your time to shine, cover. pag 59)

Figure 2: In the picture it is possible to appreciate a representation of Chinese culture

because there is a group of men that are part of a presentation which involves moving a red

dragon around people as the dragon could dance. This dance is very representative to how

Chinese people celebrate the New Year.
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Figure 3 (Unit 3. Your time to shine, cover. pag 59)

Figure 3 represents a person wearing a traditional costume related to the Oruro Carnaval, a

festival that takes place in Bolivia and it is a clear representation of the Bolivian culture, and

its traditions.

Figure 4 High school English - unit 4 a day in life p.86

Figure 4 represents an accident that occurred in 2010 in the San Jose gold and copper mine,

45km north of the city of Copiapó, Chile. In the image, it can be seen the miners who were

rescued by the Fenix Capsule. This event was highly important for the country since it had a
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worldwide repercussion due to the fact that all miners were rescued alive.

Figure 5 High School English - Unit 3 your time to shine (pag. 67)

Figure 5 represents a festival called Macaque monkeys banquet originated from Thailand in

which it can be inferred that these types of monkeys are considered a sacred or respected

animal in Thai culture since this banquet is held exclusively for them.
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Figure 6 High School English - Unit 4 A Day in the life (pag. 95)

Figure 6 represents an earthquake and tsunami that happened in Japan. It shows the

devastation that occurred in that country by illustrating some destroyed houses submerged in

the sea. In addition to this, there is a map of Japan which shows the epicenter of this tragic

event.

Figure 7 High School English - Unit 4 A Day in the life (pag. 83)

The figure 7 shows four images. In the first image, it is shown a person holding a cake with

lit candles which is very representative of a happy birthday party which is a well-known

celebration in many cultures around the globe. The second image shows a young boy with his

face painted blowing confetti. It can be assumed that he is in a carnival which is very

representative of Brazilian culture.

The third image represents a woman showing her both hands tattooed. It can be recognized

that is a woman since these types of tattoos are used by women in Asian culture, mostly

Indian culture, in which they used a special ingredient called henna, that is occupied in these

types of tattoos with the purpose of celebrating. Finally, the last image shows a young man
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wearing typical costumes of Asian culture. It can be seen that he is holding sticks in both

hands from which we can conclude that he is performing some type of celebration.

Critical discourse analysis

The following section has fragments of the texts of the units 3 and 4 of the English textbook.

Additionally, under each text there is a little description and explanation of the fragments to

better understand this study.

RaRa is the perfect mix between thinking and feeling in my opinion. I hope this information was

enough for you to learn a bit about us. That is all for now but, please, don’t forget about me! I am

curious about your favorite Chilean festivity.

This quotation from the textbook is from unit 3 page 68, it is an email about festivities and

typical festivals in Haiti, whose final statement shows us the intention of getting new

information about the country.  In this case Chilean festivities are required as a topic in order

to replay a message. However, in this activity the topic could be more broad due to the fact

that it does not include a variety of cultures and countries, in this specific example the

demonym Chilean limited the answer of the learner because it is focused only in one country.

Finally, this activity should be open-oriented since it gives students the possibility to express

themselves about their culture.

This quotation is from the textbook in the unit 3 page 68, it is a fragment of an email about a

typical festivity in Haiti, whose final part asked about information of a festivity in Chile. The
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last part of the email required information about a typical festivity in Chile, this requirement

could be more broad if it asks for festivities of different countries and not be centered on

Chilean festivities in order to be more inclusive in a multicultural classroom.

The change Hayes talks about does not mean that black, Latino, LGBT, outsider, feminist, and

‘other’ art will suddenly appear; these movements have existed for a long time already. Rather, she

means to say that these diverse artistic expressions will become more openly accepted and valued,

moving away from the dominant Eurocentric, Western canon.

This text shows a fragment of the text What Will Art Look Like in the future, page 74 of the

unit 3, where the reader can see this phrase that alludes to minorities as the future of the art

which nowadays only reflects on the dominant Eurocentric, Western canon.

In addition, according to the text itself it can be assumed that people, as in the people

mentioned within the text(japanese), believe that in the future many artists of these

communities will be recognized and appreciated as the artists of the Western canon.

Discussion

According to table one it was discovered that in unit 3 there are five demonyms such

as Chilean, Haitian, American, Korean and Spanish, which are from three continents:

America, Asia and Europe.

___________________________________________________________________________
56



On the other hand, there is no representation of the rest of the continents, such as

Oceania and Africa which invisibilities the culture of these people.  In contrast, in unit 4 there

are 4 demonyms: Chilean, Italian and Japanese which also limit again to only 3 continents.

This is limited to those teachers who use the textbooks to give examples about content from

different cultures in their teaching learning process.  Besides, Banks (2009) states that content

integration deals with the examples of information from a variety of cultures that teachers use

to illustrate the key concepts in their subject, area, or discipline. According to the

Multicultural representations of Banks, content integration involved data of different cultures

to show key concepts of the subject. Thus, to manage the input inside the classroom which is

fundamental to improve Multicultural education in the EFL learning.

In terms of multicultural content, Content analysis found that unit 3 is more

multicultural than unit 4, but in general both units did not reach the expected multicultural

representations that we considered adequate, as shown in the checklist. The units present the

students a good variety of countries such as Chile, Italy, Scotland, Thailand, Finland, Korea,

and Japan (unit 3); in contrast unit 4 repeats some countries Japan, Italy, and only named

USA, UK, Chile, Cayman Islands and Barbados.  Therefore, not all continents of the globe

are included, for example the African continent is missing, there is no representation through

the textbook (images, exercises, audios). In contrast, Europe is the most represented

continent, mostly the UK. This demonstrated the dominant cultures represented in the

multimodal texts. Moreover, these backgrounds are essential to raise cultural awareness not
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only in American schools but also around the world because even though the textbook will

not be completely multicultural, students would have an expanded exposure to the world.

Table three has examples of traditions and festivities such as the Battle of oranges

which is a celebration in Ivrea (Italy), this is a clear multicultural representation because it

shows traditions and costumes of the country. Then comes the RaRa that is a traditional

festival celebrated in Haiti in the Easter week. }

Finally, the Macaque Monkey Banquet in Lopburi (Thailand) is a festival where

monkeys are the protagonists, people feed them with fruits and vegetables and believe that

the macaques give them good luck. Consequently, it is reflected in this table that shows these

three different celebrations in three different countries which according to Banks is crucial to

illustrated elements of culture such as race or ethnicity to understand how knowledge is

developed in an EFL class. Also, Banks adds that a multicultural focus on knowledge

construction includes discussion of the way in which the implicit cultural assumptions of

perspectives within a discipline influence the construction of knowledge. It is clearly

reflected in these texts since it has general information about celebration and festivities in

some countries which might help to influence the construction of knowledge in the EFL

classroom.

Table number four shows the local and international cities present in the audios of the

units 3 and 4. There are 15 cities in unit 3, 4 local and 11 internationals. On the other hand,

unit 4 has 10 cities, 2 local and 8 internationals. Once again most of the cities are from

America, Asia and Europe, there is no data of African or Ocean cities in the audios of these

___________________________________________________________________________
58



units. Thus, (Banks, 2009) in order to generate an equity pedagogy teachers, use methods to

expose students to the language and other realities and aim for the academic achievement of

students from diverse racial, ethnic, and social-class groups.

Table number five shows holidays encountered through unit 3 and 4. Only in unit

number 3 it was possible to find some holidays such as New year, Easter, and Christmas and

as it can be seen, these holidays are celebrated in many countries around the world which is

very over-simplified. On the other hand, unit 4 has no representation about holidays limiting

to not contributing to multicultural representations.  This is highly related to content

integration Banks (1993), since these holidays can be a good resource for teachers to point

out some generalizations about how people  celebrate these holidays, so students can

elaborate input about their customs and practices.

Table number six illustrates adjectives with positive connotation about traditions and

festivities which answer the question of how people picture a place in this case related to

different places of the world. The textbook offers discussion activities which try to include a

multicultural integration to help students to understand and infer what is the text about. This

can be related with the meaningful learning that according to Ausubel who states:

Learning is an active cognitive procedure where the student is the

protagonist. This dimension signals the active participation of learners by interacting

with content and the learning environment and engaging with a subject matter to

make a personal cognitive contribution (Ausubel, n.d., as cited in Mystakidis, 2021).
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Therefore, these discussion activities help to the active learning of the students along

with making the learning environment more multicultural in which students can share their

points of view about a topic such as this case, traditions, and festivities.

Table number seven exemplifies samples of adjectives with neutral connotations

towards other cultures. These kinds of adjectives could be considered as judgment because

this dampens the perception towards this kind of events or celebrations. It could have two

types of reactions: positive or negative since that might generate curiosity in some people and

the other might generate rejection.

Table number seven illustrates examples of adjectives with neutral connotations

towards other cultures that could be controversial or considered as a judgment for the

perception that students may have about these phrases that can be negative or positive since

they could generate curiosity or prejudice against the place or people.

1.1. Interpretation of visual representations

Picture number one and three both represent religions, for example, number one is

related to an Asian celebration, number three is an American celebration. First, picture one

presents a Hindi woman who wears typical clothes from India, this image is a clear

representation of religions, specifically Hinduism. This might catch the attention of people

since it shows a religion outside of the common ones such as Catholicism or Islamism. In

addition, picture number three is highly related to the traditions in the north of Bolivia which

represent how people behave and celebrate their beliefs. Both images are related with the

knowledge construction (Banks, 2009), since as these are just images without a deeper
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context, teachers and students can get involved about them, they can investigate these

pictures by researching them, in order to know where they are from . On the same note, it can

be said that by  searching the images, they also change some perspectives and  remove some

cultural assumptions about other cultures . For instance, in figure one in which a Hindi

woman is shown and students can ask themselves some questions like what is she

celebrating? Why does she have a dot in her forehead? Finally, this can be related to Content

integration too (Banks, 2009), since these images might contribute to promoting students'

input and raise cultural awareness among the class which is highly important to a

multicultural education.

Photo number two illustrates a typical New year celebration from China with

enormous dragons and people only wearing white and red clothes. This celebration is

commonly known around the world. Nevertheless, it is not the background behind the image

in the textbook that allows students to make inferences about the root of the holidays. It could

be connected with Content Integration (Banks, 2009) since he postulates examples of

information from a variety of cultures to illustrate key concepts in the classroom. For that

reason, this picture might help students to acquire new information about something that is

outside of their knowledge, so it could motivate them to look for information about what they

had seen in class.

Picture number four shows a famous incident in Chile that caught the attention of the world.

The accident of the 33 miners in the San Jose mine, an event that marks the memory of

Chilean people and puts the spotlight of the world in this country since people from other

countries came to help. We agreed that this is an important historical fact that exposes
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students to embrace their culture and people, besides the image permits get a background for

those students who are immigrants into Chile.

Figure six shows a natural disaster that took place in Japan. This illustration demonstrates to

students that beyond Chile there are tragic events similar to the ones that happened in our

country that raise their cultural awareness. In connection with knowledge construction helps

to understand the process to describe cultural assumptions and teachers can use this

illustration to teach meaningful knowledge.

Figure seven shows four different photos, it is the most multicultural illustration because it

portrays a variety of multicultural aspects for instance a racist, ethnic, traditions and cultures

which are good selections to make a multicultural inference. These photos are connected with

the concept of multiculturalism which is explained as the coexistence of two or more cultures

in a common space, they do not have major influence within each other. (Kastoryano, 2018)

Moreover, this concept is within the book which might cause students to make some

assumptions of these images and motivate them to talk about their cultures, a good aspect that

contributes to developing their critical thinking towards other events and places .

1.2. Listening representation

In this section the most frequent criterias have been encountered on the checklist which are

local and international cities and places, the content might be improved to include different

realities in the conversations. According to Banks (2009), the dimension of ‘Content

integration’ is the part of information that shows examples of multicultural varieties to

illustrate the key concepts of the subject. At this point, it is clearly important to add more.
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Such as adding Content Integration, which is clearly important since this dimension shows

multicultural varieties among concepts of the subjects.

1.3. Languages representations

In this textbook there are no allusions to other languages than Spanish, English and Creole.

Even though, the Creole is only mentioned as a language within the textbook, leaving behind

a series of languages which might be named or considered as part of multiculturalism.  There

were no other foreign languages which mean that this aspect is not inclusive with the whole

globe. The lack of meaningful languages does not prepare and encourage students to use or

learn other languages than Spanish itself or the understanding of the manner of

communication from other cultures. For this reason, Multilingualism plays an important role

here since it is defined as the ability of speakers to express themselves in several languages

with equal and native proficiency. (Okal, 2014). In addition, the speakers live in an

environment where several languages and cultures are present. In consequence, to motivate

students in their learning process the book must have more references to other languages,

since the classroom has students from different countries and cultures.The aim here was not

to encourage the experts to put text or audios in other language than English, the ideas was to

see the mentioning of languages even in presentation or where the text were about places, for

example: the text of thailand could say that in this country the official language is thai.

1.4. Checklist Multicultural representation expected in the 10th grade textbook

Criteria Number of
expected
representations

Results

Unit 3 Unit 4
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Festivities and traditions
representations in the
textbooks

3

☑️ x
Adj Positive connotation
about cultures

3

☑️ x
Countries from each
continent

2 x x
Local and international
cities/places

2

☑️ ☑️
Holidays 4 x x
Languages 5 x x
Religions 4 x x
Conclusions

After analyzing the multimodal material that is the textbook (High school English 2),

multicultural representations were found  through the use of CDA and content analysis

method, the results analyzed were cultural  references, visual representations, listening

activities, with the aim to achieve the main objectives of this study research, which were the
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following: identifying and analyzing multicultural aspects in the corpus of the units 3 ‘Your

time to shine’ and 4 ‘ A day in the life’.

Contrary to what was concluded in the study of Kate Efron (2020), where the

textbooks were targeted as to be designed from a tourist perspective. However, We can

conclude that the book has an intention of making a multicultural resource for students, but it

could be better with some suggestions to improve the contents of it, for this reason, we

elaborated a pedagogical proposal to make the textbook more inclusive  for students. In order

to adapt the corpus by integrating multicultural aspects. It can be said that our research

question can be answered as follows: yes, there are some multicultural dimensions within the

content, since different countries are named, including their festivals, holidays, or even cities.

However, we consider that the textbook can be improved and adapted in order to involve

different cultures of the world. In accordance with the concept of culture there are a variety of

representation that fit with the meaning of the concept, for instance, culture can be

understood as several aspects such as: knowledge, experience, beliefs, values, attitudes,

concepts of the universe, and material objects and possessions acquired by a group of people

in the course of generations through individual and group striving (Samovar and Porter,

1994).

Although, according to the limitations established in the proposed checklist to observe

multicultural aspects, it can be observed that the textbook does not fulfill entirely the criterias

regarding it. Since the material observed only considers some cultures regarding specific

countries and continents, leaving a lack of consideration about some cultures, their languages,
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festivities, holidays, and religions, as part of our limitations. This might be considered a

disadvantage for teachers who want to apply an equity pedagogy that facilitates the academic

achievements of students from diverse racial, ethnic, and social-class groups (Banks, 2009).

Looking through a CDA lens, there are cultures that have a bigger presence within the

textbooks made in Chile, for instance dominant cultures such as: Europe or North-america.

Besides, there is not an effort to generate interculturalism due the activities do not encourage

the exchange of cultural backgrounds between students. This might affect students'

experiences because they might feel not integrated or segregated from other cultures different

from themselves. Further, it can be said that a sense of worry was formed in the researchers,

for the minority of the students living in Chile that are foreigners citizens regarding to the

statistics presented by INE that stated until December 31, 2020, the majority of migrants

living in the country have come from Venezuela, Peru, Haiti, Colombia and Bolivia,

respectively. Reaching a number of 1.462,103 people, in which 44.094 are 17 years old or

younger.

The critical discourse analysis was used to analyze visual representations, texts and audios in

which were found that the textbook lacks cultural descriptions referring to images and

pictures since the textbook utilizes these resources without giving a detailed background as in

the cases of photographs related to festivities. On the other hand, audios do not promote

multicultural content rather than stereotypical audios. Even though the textbooks did not

achieve our delimitations, it is important to emphasize that we could not find any elements

that were aggressive, disrespectful or transgressive towards other cultures. In fact, racial
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stereotypes were not beyond the obvious characteristics that belong to ethnic or culture, as in

the images or the text such as the Huaso de Olmue Festival..In the Chilean curricula, it

promotes itself as a multicultural resource, but the textbook lacks representations of religions

which we consider are important because is part of the cultural construction of the people,

about our own culture and other cultures and in other languages just point out the case of

Creole which was the only language mentioned throughout the units analyzed. This generates

a disadvantage towards students, because there is no recognition nor mention of other

languages, not allowing the generation of multilingualism and cultural awareness within the

classroom. Due to the fact that multilingualism occurs often in our daily life, as in the

classroom, because we live in a globalized and diverse world, we consider is a weakness does

not include representations of other languages, as mapudungun,or, african languages as one

of the main concepts in the creation of the textbooks because the material is used to teach a

foreign language that makes a bridge between this and other languages.

As final thoughts, we can also mention the theory of Vygotsky, which stated that

"learning is a necessary and universal aspect of the process of developing culturally

organized, specifically human psychological function" (1978, p. 90). In the light of the

previous idea, we can say that even though we established a focus on EFL, though  the aim of

the process of learning and development of the students is being conscious and aware of the

existence of other cultures different from their own, they recognize them and respect them.

We also establish that the raising of cultural awareness helps students to become citizens of

the world because this knowledge empowers school cultures and aims to organize students in
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order to have a better  educational equality experience and to develop the empowerment of

those vulnerable students with different characteristics.

Pedagogical Improvement:

Considering the previous analysis about the material of the English textbook ‘’High

school English 2’’ for tenth grade students. It can be observed that there are multicultural

dimensions as the ones proposed in our checklist, together with a variety of cultures,

festivities, holidays and countries within the texts, images, or audios. Nevertheless, this

pedagogical improvement seeks to improve the multicultural dimensions within the material

in the textbook of tenth grade, the suggestions is for the improvement of the topic and the

structure of the activities that involved the use of texts, images and audios, changing them in

order to fulfill the requirements and expectations establish by the researchers on a checklist.

Besides, raising cultural awareness and the acceptance for other cultures than Anglo-Saxon.In

order to achieve the expected criteria to consider a material as multicultural. Finally, it is

fundamental to mention that there is no book that includes all the countries and cultures

around the world since there are many different cultures in the world and creating a book that

includes all these cultures could be somewhat utopian because there is no way to make a

multicultural book with all the cultures of the world, for this reason, this study suggests

including more countries that go beyond of the dominant europe and north america mention

as an example, the improvement of this research is to include more cultures from Africa or

Latin America. In addition, it was also impossible to create another book with all of the

suggestions of this study, due to the fact that there was not enough time to make it possible,

for this reason this research was focused on the improvement of the activities of the textbook.
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However, this pedagogical improvement seeks to propose a material which might work better

in EFL classrooms to raise cultural awareness, together with the fact of improving

multicultural dimensions from a variety of cultures.

Table 1: This table shows the pedagogical improvement based on the images of the textbook,

from units 3 and 4. In the first column, it is the number of the unit and the page where the

data was taken. The second column shows the images taken from the textbook. And finally,

the third column shows the pedagogical improvement based on the information shown in the

second column.

Table 1

Number of units and
pages.

Images from the textbook. Pedagogical Proposal.

Unit 3 - page 64.

This image appears on page 64 since the
text is about a Chilean festival called
The Huaso de Olmue music festival. The
image shows the National flower that
represents our country. The image is
used to support the information within
the text, because it reflects a symbolic
national plant.

The image above shows the
scenery in which the Huaso de
Olmue music festival is held.
Besides, according to the
expected dimensions
established in this study, it
would be better to consider
this image since it shows the
place in which the festival is
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(Go to page 130 from the Appendix) carried out, being understood
as a local place.

Besides, it might include this
image, which is related to the
International Cervantino
Festival, in Mexico,
Guanajuato. In order to
consider also an international
city and country within the
activity.

Unit 4 - page 94.

The previous image appears on page 94,
and it is used under the context of a
blaze in China. The image shows the
silhouette of three firefighters who are
close to the flames.

(Go to page 158 from the Appendix)

The images above represent
fires that occurred in two
different countries. The first
image corresponds to a fire
that occurred in Valparaiso,
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Chile in 2017. And the second
image corresponds to a fire
that occurred in Australia in
2019, and the place of the
photo is Lake Conjola.
According to multicultural
dimension, it would be better
to consider the photo of the
fire in China, together with the
two proposed photos above
since it would help to
demonstrate that there are fires
in different countries, and in
this case, it would be
considered local and
international cities within the
context. As in the case of
Valparaiso and Lake Conjola.

(1 local / 1 international)

Unit 4 - page 99.

On page 99, it appears this image which
introduces the audience to a listening
activity. The audio refers to a student who
has been studying in a university.

(Go to page 163 from the Appendix)

The images above might be used
to introduce the audience to a
listening activity about studying
at university, but focused on the
integration of different cultures
within the universities in an
exchange program. Besides, it
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would be helpful to express
multicultural representations
since it represents the university
context and the different symbols
that refer to religions around the
world. For instance, the Islam,
Hinduism, Christianity
Buddhism, Judaism.

Table 2: This table shows the pedagogical improvement based on the data obtained from the

audios of the Units 3 and 4. The first column shows the units, the tracks, the pages and the

number of activities in which the data was taken. The second column shows written data that

was taken from the audios. The third column shows the pedagogical improvement based on

the data taken from the second column.

Table 2

Units, tracks, pages, and
activity number.

Data from the audios. Pedagogical improvement.

Unit 3 - Track 41 - Page 75.
Activity 2.

S = Sam, N = Nicky
S: What are you reading at
the moment, Nicky?
N: Nothing much. I’ve just finished the
final Hunger Games book.

(Go to page 141 from the Appendix)

Although the audio shows a lot of
different characteristics related to a
specific book, we consider that it
lacks presentations of cultures, for
instance it could mention things
like the nationality of the author
(USA)
(Countries from each continent 1)
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Unit 3 - Track 42 - Page 75.
Activity 3.

The audio describes a story about a
science fiction novel, Fahrenheit 451.

(Go to page 141 from the Appendix)

The audio does not include culture
references , so it would be more
suitable to include something
related to the aspect of the
character, how we can relate to an
identity.

- Physical characteristics.

Unit 3 - Track 43 - Page 75.
Activity 4

The audio is about a student and the way
he dresses, saying that he has style and
where he buys his clothes.

(Go to page 141 from the Appendix)

We consider it is necessary to
include among the audios of unit 3
one that expresses the different
types of styles or clothes around the
world, for example women who use
represents hiyab or hanbok from
korea, among others.
(1 religion)

​Unit 4 - Track 52 - Page 99.
Activity 2.

The audio talks about students from the
campus of a university, and how it has
been the process for him.

(Go to page 163 from the Appendix)

I think that for this audio it would
be a good opportunity to talk about
other countries from continents
leach continent, for instance Egypt
or Australia, in order to fulfill the
requirements for multiculturality in
the unit

(Countries from each continent)

Unit 4 - Track 49 - Page 91.
Activities 2 and 4.

The audio represents news for
students, related to the date of
an exam.

(Go to page 155 from the
Appendix)

We consider that it is necessary
to have another focus, maybe it
is more important to talk about
religions, in order to fulfill the
unit requirements in order to
make it more multicultural, for
instance, it can be said that in
this part the audio could
explain or talk about
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Catholicism or Judaism.
(2 Religions)

Table 3: This table shows the pedagogical improvement based on the texts taken from the

Units 3 and 4 from the textbook. The first column shows the number of the units and pages

where the date was taken. The second column shows a brief description about the date

present in the textbook. Third column shows the pedagogical improvement based on the data

shown in the second column taken from the textbook.

Table 3

Units and pages. Texts in the textbook. Pedagogical improvement.

Unit 3 - page 60. In the pages there are short texts about
different plans to celebrate a birthday.
For example, celebrating your birthday
doing outdoor activities, gardening,
baking a cake, taking photos, or being
surprised with a celebration.

(Go to page 126 from the
Appendix)

According to our checklist based on
multicultural dimensions, it would be
better to consider short stories
regarding religious holidays and
celebrations, because the texts about
the ‘Birthday Plans’ are at the
beginning of the unit, and the unit
begins with photos about religious
festivities (go to page ___ from the
Appendix). Therefore, it would be
better to follow the beginning of the
unit talking about religions and its
festivities, celebrations, or aspects.

For example, the texts might be about
the following religious holidays:

- ‘Urkupiña advocacy’, which takes
place in Bolivia, and it is an advocacy
of the Maria Asunta Virgin.

- ‘La caminata de los Andes’, it is a
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hike which takes place in Los Andes,
Chile. In which thousands of people
walk to the sanctuary.

- ‘Inti Raymi’, this holiday is carried
out in Perú, and it is also called ‘’The
sun’s party’, in which the vindication
of the Inca culture is celebrated.

(3 religions)

Unit 3 - page 67. On page 74, there is a text about a
person (Benny) who has visited
different festivals. Within the text it is
named a festival from Thailand, which
is about a sort of dinner for monkeys.
The second festival named in the text
is from Finland, in which different
guitarists compete. The third festival
that appears in the text is from the
United States, which is the world’s
biggest frog jumping competition.

(Go to page 133from the Appendix)

According to the text from page 67, it
might be considered multicultural
since it presents three different
festivals from different countries and
cultures. Nevertheless, it would be
better if the texts presented some
phrases alluding to the language from
the countries.
For instance, if the text talks about
Thailand, the text might consider a
sentence like this: ‘’I was in Thailand
and I met a man from that country, he
tried to teach how to say ‘Good
morning’ in Thai, so he told me ‘’อรุณ
สวัสดิ’์’ too many times so I repeated
the phrase every day.
Regarding the allusions to Finland and
the United States, the text might also
consider the fact of mentioning the
languages or phrases which
demonstrate a variety of languages, in
this case the Thai, Finnish and English.

(3 languages)

Unit 3 - page 66. On page 66, there is a text about a
person (Benny) who visited two
festivals. One festival took place in
Italy, and it is called the three-day
Battle of the Oranges. The other

The text from page 66 considers two
festivals from different cultures, in this
case, the Italian and Scottish culture.
Nevertheless, regarding the expected
multicultural dimensions this project
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festival was carried out in Scotland,
and it is called the Up Helly Aa fire
festival.

(Go to page 132 from the Appendix)

aims to reach, it would be better that
the text considers the languages used
in the mentioned countries. For
instance, the text might consider an
Italian phrase, or a Scottish sentence,
in order to make the audience know
the language from the countries
considered within the text.
(2 languages)

Unit 3 - page 71. On page number 71, there are two
texts about two stories. The first story
is about a couple who overcome some
problems to be together. The second
one is a fantasy story, in which a boy
is the main character, and he is a
wizard.

(Go to page 137 from the Appendix)

According to the expected dimensions
within our checklist, it can be said that
these stories do not consider
multicultural dimensions since they are
not related to any festivity, country,
language, or religion. For this reason,
it would be more suitable to consider
stories in which some holidays are
mentioned. For example, it might be
considered a story told by a
Venezuelan person who tells about
how they celebrate the Venezuela
Independence Day. Or even a story
about a Haitian person who tells
his/her favorite experience celebrating
the Haitian Flag Day, which is to
commemorate the creation of their flag
and their revolution to be independent
from France.

(2 Holidays)

Unit 4 - page 95. The text talks about a tsunami that
happened in Japan in 2011. Besides, it
explains the damage that the
catastrophe caused, together with the
experience of an English teacher who
was at school when the tsunami alarms
started to sound.

(Go to page 159from the Appendix)

The text might include a phrase in
Japanese since the event occurred in
Japan. For example, considering the
same text, it might include a sentence
in which it is said that the school had
an alarm that said ‘’津波警報’’, a
phrase in Japanese which means
‘’tsunami warning’’.
(1 language)

Unit 4 - page 100. The text on page 100 talks about the Since the text talks about the diversity
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diversity and inclusion within different
jobs. And the fact of diversifying a
company making underrepresented
groups feel welcome, and how some
companies such as Netflix are trying to
represent a wide diversity of
characters, directors, and actors.

(Go to page 164 from the
Appendix)

and inclusion within different jobs. It
would be interesting that the text might
consider the inclusion of people from
different cultures and countries, or
experiences of people who arrived in
another country and had to learn the
language to adapt there.
For instance, the text might consider
the experience of a person who
traveled from Brazil to Canada, and a
phrase in Brazilian language in order
to express a feeling or idea from the
traveler.
Besides, it might include the
experience of a person who traveled
from Germany to Chile, but he or she
could not learn the language easily
since the German language is very
different from Chilean language, so it
can be written a phrase German and
explained the meaning in English.
(2 Languages)

Unit 4 - page 104. The text on page 104is about two
women who went on a hike, so they
had to seek shelter. The text does not
mention a country, a city, a religion
nor even some characteristics to
identify the origin of the two people.

(Go to page 168 from the
Appendix)

The text might be replaced by using
some experiences of people in
different countries enjoying holidays.
For instance, it might be about two
women who are telling their
experiences in other countries
celebrating holidays.
For example, it might include:

- The Hanukkah holiday
regarding Judaism.

- Los Diablos Danzantes, which
is carried out in Venezuela, in
San Francisco de Yare.

- Chinese New Year, which
takes place in China, and it is
the most important celebration
in China.

- Rohatsu, on which Buddhists
celebrate the enlightenment of
Siddhartha Gautama
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(4 Holidays)

Unit 4 - page 106. The text talks about a man that was
unemployed until he set up his own
business. The text explains that he was
in different jobs before he got the job
of his life.

(Go to page 170 from the
Appendix)

The text might consider the fact that he
knew a lot of people within his jobs, so
he learnt how to express himself in
Italian and French language because of
the co-workers he worked with, so it
can be said that together with English,
he could maintain a conversation in
other 2 languages.

(2 Languages)

Unit 4 - page 108. The page 108 presents a text about the
value of School Newspaper Clubs,
alluding to the importance of students
to express themselves in a respectful
manner. Besides, it says that it is not
only to share information but to
express their opinions, ideas, and
ideals.

(Go to page 172 from the
Appendix)

Based on the text on page 108. It
would be better that the text
considered and expressed students'
experiences or opinions about different
festivities. In order to make students
share their opinions and conceptions
about festivities around the world, so
as to encourage multicultural aspects
through the use of newspapers.
For instance, the text might consider
the opinion of students about the
festivities such as: The Carnival in Rio
de Janeiro (Brazil), Día de los Muertos
in Mexico, or La Tomatina in Spain.

(3 festivities)

Unit 4 - page 109. The page 109 continues the text  about
the values of the School Newspaper
Clubs, making allusion to the
importance of students to express
themselves.

(go to page 173 from the
Appendix)

Using the text of page 109 it can be
said that the text could use some
adjectives to reinforce the importance
of the school newspaper, for instance:
creative, bright, polite could be
included in the text, as means of
highlight the job that students fulfill
and their role in the school context,
(3 adjectives of positive connotation)
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For further research: we consider that it is necessary for a future study to take into

consideration the other two units of the textbook that were not analyzed, also a future

study might be better if they include the past versions of the textbooks. In addition, it

could be interesting to analyze other aspects such as gender stereotypes since this is a

dimension of culture too. Finally, it could be beneficial to study about how teachers

are aware or not of the issues about culturalism and its sub-topics such as religion,

language and festivities. Therefore, following this part is an extract of the other two

units that were not analyzed is included, in order to be able to establish a base for

further research in a similar context.
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